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peech-Language Pathology Assessment Project (1983-84)

. C FINAL REPORT

The title of this project was the State (of Georgia) Department

of Education Speech-Language Pathology Assessment Project. The

acronym used in lieu of this title'in this.report is SPAP.

I. ItfliRCDUCTION

Historical Perspective

The SPAP is a continuation of the work completed during 1978-1980

by a state-wide speech-language pathology (SLP) committee funded by

the State Department ofEducation. lhatcoamittee 'under the aegip.of

the Special:Education Competencies for Teachers Project, developed the

Speech-LangudgePathology Assessment Instriment (SPAI) and served as

the validation panel for the instrument.

'During the initial neetingsof the statewide SLP committee in

1978, all available existing competency assessment instruments were

examinadfor competency stateMents_that might be pertinent to school

speech-language pathcaogiits (SLPs). A critical incident technique,

in which videotaped recordings of actual therapy sessions were

studied, was used to develop new ocepetency indicators. A list of 112

competency statements resulted from these activities. A,state-wide

survey was used to determine which of these competency statements

should be minimally required of beginning SLPs. All SLPs and special

education directors in Georgia as well as a ten-percent sampling.of

all Georgia prinCipals were nailed a copy of the survey. Four

questions were asked for each of the 112 competency statements, to

determine their importance, their frequency of use, the typical

performance level, and the appropriate assessment sairce.

Ow



After essential =potencies and indicators were identified

through the survey, the state committee wrote descriptors of the

skills and behaviors to be demonstrated by SLPs. A delphi process was

used. At this point, a draft assessment instrument called the

SECT/SLP Instrument was developed and subsequently field-tested.

After completion of the draft instrument, a concurrent validation

study was undertaken. Thirty-three SLPs from around the state were

interviewed and observed during the 1979 -80 school year by two teams

of evaluators using both a generic teacher performance assessment

instrument (Teacher Performance Assessmr.... Instrument - TPAI) and the

newly developed. instrument. The interviews and therapy demotions

were recorded on videotape and all subjects were rated on their

overall danonstration of competency by an expert panel of SLP

practitioners'and teacher educators. As an external criterion

measuret'the panel's rankings and classifications of the SLPs which

were positively and significantly related to the external criterion

were considered valid and formed the revised instrument.

1981 -87 Project Review:

Duriny the 1981-82 project year two surveys were completed to

update minimmtperformence levels.1 Results of the two surveys were

arithmetically averaged for trial use with the 1982-83 field practice

data.

'For detailed report of this and the previous January, 1981, survey

see Berryman and Neal, "Minimum Performance Levels" (working paper),

1982.



The first criterion ratings oonference to establish criterion

ratings for training materials was held in August 'of 1981. At that

time, an expert panel established ratings for the tapes and other

ample assessment materials which were subsequently employed in data

collector training. During 1981-82, 29 master's level school SLPs

were trained as SPAI data collectors.

Further information regarding 1981-82 SPAP activities was

included in the-SPAP Final Report, 1981-82 submitted to the State

Department cf Educa4on.

1982-83 Project Review:

During its second year, the SPAP activities involved the training

of 29 SPAI data-collectors, the establishment of atiniatim performance

levels to be used during the 1983-84 performance certification

inplementations, the development of procedures, forms, and orientation

materials to be used in the certification assessment process, and

continued editorial revision of the SPA-Cetailed information may be

found in the SPAP Final Report, 1982-83%8ubmitted to the Able

Department of Education.

Current Project (1983-84)

During its third year SPAP activities involved the :'evision of

criterion ratings for the original training materials, the training of

SPAI data collectors, the preparation of new training materials, the

continuing orientation of RAC personnel i use of the SPAI, and

several modifications in the SPAI procedures. The SPAI %as adopted in

1983 by the State Department of Education as a certification
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requirement for SIPS. All individuals receiving their prctessional

degrees after May 1, 1983, were and are require to demonstrate

competency on the SPAI within their first three years on the job.

Thee project activities described in the final section of the report

are related'to the "fine tuning" of the instrument and assessment

procedures prior to the use of the SPAI in the certification process.

Figure 1 presents the RAP calendar of activities for 1983-84.



:74

1.. Debriefing/Update for 82 -83 (One day) *.

2. Planning and materials revision for'
training conference

3. Criterion rating conferincc(three days)

4. Training conference (three days)

5. Planning and scheduling of training

6. School practice

Videotaping of assessments for training

8. Video ed.aing

9.- Final preparation of portfolios, etc.

10. Debriefing conference for 1983 trainees
(one day)

11. Update conference for SLP-DCs (one day)

12. Field practice data analysis

13. RAC orientation/update meeting (o0 day) .

14. Preparation of final report

June July Aug Sept Oct Nov Dec Jan Feb Mar Apr May June

SPAP Calendar 1083-84

June July Aug Sept ,Oct Nov Dec Jan Feb Mar Apr May June.

*This meeting took place Wy 2, 1983

12 13
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II. PROJECT ACTIVITIES RELATED TO 1983-84 SPAI

DATA 03LLW/ORTRAININ3

Revision of Criterion Ratings for Original Training Materials

In an effort to improve training of data collectors, criterion

ratings were updated during a two and one-half day meeting prior to

the 1983 training conference. kpanel of five master's level SLPs was,

asked to reach consensus on SPAI ratings for seven sets of training

materials. Each set consisted cog a portfolio, a revised scripted or

audictaped interview anka videotaped therapy session. The.raticnalesi

tffered by panel members for their choice cf ratings were recorded for

subsequent use during training. Correspondence and forms relevant to

the criterice panel training are included in Appendix A.

1983 Data Collector Training

The 1983 training procedures were essentially the same as those

employed during the previous two years. Potential SPAI data collector

trainees were identified and nominated by the Regional Assessment

Centers. Prerequisites for nomination included fifth year

certification, in speedh pathology and professional experience in the

schools. Final trainee selection was made by the SPAP staff on the

basis of needs as projected by the various RhCs. The twenty SLPs who

were invited to enter SPAI training participated in an intensive

three-day training =foram, completed two practice assessments in a

school setting and attended a one-day follow-up "debriefing" seminar.

In addition to the Georgia SLPs, two staff cambers from the State

Department of Edacation and an interested SLP from out-of-state..

GP 14
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attended the conference. Appendix A contains 'correspondence, forms

and handouts relevant to the training activities: At the ccepletico

of. training each.SLP redeived'endbrsement from the State Department,of

Education as an SpAI data collector. in addition each trainee became

eligible for 5 unite of State Department of Education staff

development. credit.

1983 Training Conference:
-

Thetraining-conference agenda (Appendix A) ues the sate as that

followed in 1982. .ffich trainee signed a confident'Ality'statement

before viewing training tapes and completed'an evaluation

questionnaire at the conclusion ofthe cOnferenoe. Practice

activities took placeduring the first two days'of the conference,

With the third day reserved for proficiency testing...

Seven training sets were grouped into four practice sets and

three proficiency check (check-out). sets: Ab indicated earlier, ,each

training set included (1). a portfolio of 'materials prepared by a

school SLPr (2) a video tape, 20 to 30 minutes in length, of a therapy

-sessions,-and-+3iTen-audio-teped-interview-with rtlelp. Portfolios

and sCripted.interviewslor the training sets are contained in

Appendix D of the 1981 -82 Final Report. SPAIritings on each of the

sets were.ccapleted by the trainee.. All trainees were required to

complete four practice sets (Sets A, B, C, D) and the first two

check-outs (Sets E and F). Those, SGPs not reaaching an acceptable

proficiency level during the first two check-cuts were required to

Undergo a third check-out procedure (Set G).



For training purposes the SPAI Was divided into two subscales.

The Portfolio/Interview (PDAMbscale. consists of the first eleven

indicators; the Therapy CbserOation (TO) wibscale consists of the

final twelve indicators. In scoring proficiency check-cut responses,

too points were given for each first -choice correct rating (agreement

with criterion) and one point was given for each correct

second - choice. A 14-point (63.6%) total was required for posing the

PI subscale and a 15-point (62.5%) total was required for passing the

713 subscale. In order to demonstrate an acceptable proficiency le evl

it was necessary for a trainee to pass each subscale,on at least one

of the three cheek-out sets.

Of the twenty Georgia SLP trainees, 14 reached proficiency cn

both subscales for diveckeut set S, and 15 succeeded on both subscalee,

for set F. Perfonsame was highly consistent 'screed the two

check-cuts since all 14 who were successful on E were also succeesful

on F. All five SLPs net reaching proficiency after sets 13 and F

lacked adequate semen on the observation subscale. TWo of these

individuals. were successful afteroesentation! of the observation

portion of set G. The remaining threctrainees were later given an

additional one-half day of training and subsequently met. the

proficiency set cut-off for the-obeervation subscale.

On proficiency sets E and F a total cf 63 competencies were

"failed" (loss than 62% agreement with criterion ratings). The

listing below indicates the distribution of these failures among the

seven competencies:
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Caripetency I - 3

Competency II - 3

Competency III - 2

Competency IV -9
Ccavotency V - 25
CarpetenCy VI - 6
Ccapetency VII - 15
ItTAL "IT

This Competency (SLP uses therapy approaches'and materials)

which accounted for 40% of the failures emerged as the most difficult

to rate in accordance with the criterion values.
. The second most

difficult was Ccupetency VII (gip uses therapy management skills)

which accounted for 25% of failures. Of the 63 failures, 24 (38%)

were accounted for by 12 Instances of a trainee's, failing the same

catpetency al both E and F.

In order to mpare the relative ease of rating for hierarchal

items vs non-hierarchal items (1113, fl, VID) percentages were

camputed.of first or send choice /gradient with criterion ratings

for 'sets E and?. For set E non-hierarchal item ratings agreed with

. criterion ratings 88% of.the time :as campared to 80% for hierarchal

items. On set F the difference-of 94% Vs:82% was in the same

-direction and slightIY greeter.. iheso relate suppOrt pre-I-Aqua

findings for the TPAI that indicators' with discrat4 descriptors

(non-hierarchal) are easier to rate than are indicators containing

'descriptors arranged on a continuum (hierarchal).
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Trainees completed a detailed evaluation at the end of the

training conference. ',The various phaitses of the training conference

were eValuated throw!) items rated on a five' point scale and through
.

written =ants. A maw of quantitative responses and a

transcription of, fxrmients are incluted'in Table 1.

The quantitative evaluation results shosied' overall higher and

more variable .ratings for the 1983 'gaining oznierence than for the

1982 conference. , Concerns about re4ttively.lai 1982ratings for

'practice assessment sessions had provided the major impetus for the

establishment of new criterion ratings, for 1983 training. It is
,

assumed that the-new criteria'were largely responsible for the

improvement in ratings for. those: po
Irtions of the conference involving.

direct training and practice with Ole instrument; ratings for these

parts. of the 1983 conference. scored from 5% to 20% higher than for

1982.

Although ratings were generality higher in 1983,.. trainees 'did' not

feel as confident in their abilityjto administer the instrument. No

trainee checked the highest level.choice, whereas 65% checked the next

to highest 'level choice on the five-point _evaluation scale. In 1982;

almost one-half of the trainees had expressed the highest level of

ocxtidence in their, ability to administer the WAX. Written

evaluative comments by the trainees indicatel frustration with what

they perceived as inconsistency on the part of the criterion ratings

panel.

18



TABLE I

SPAI TRAINING CONFER= EVALUPSION SUMAITI
October, 1983

Each of the 20 SLP participants in ,the SPAI Training eren
les.asked to assess. his/her experiences in the training activi es
summary of their ratings and a transcript of their additional,
responses are presented below.

1. The OiientationSeision (Wednesday morning) west.

Too.: long

Useful

Clear

Comments :,

10% 35%. 55%

t5% 15% 2 10%

55% 10% 35%.

-

L

Tbo.sho

Useless

Vegue

- "Detailed hietOry and background information'as very .info
- "GadOreally helped to understand the nature and scope."
- "Background information oculd, have been condensed a little
"Tao much on history confuses one instead cf clearing up

question."

"Usetime.to-review-criteria.on instrument for each ciampet
- "Good overview of evaluation of instrument."
- "Material' %ere presented clearly. and concisely yielding

:historical perspective."-

2. 'rife presentation qn Intsaviewing (Wednesday afternoon) was:

Too long 10% 60% 20% 10%

Useful 50% 20 25% 5%

Clear 50% 10% 30% 10%

Cam ants:

Too

Usel

11

PY.."

lett

- "It mild be helpful to provide examples of more probing techniques."
- "Mbie examples of interview responses, to SLP asking for arifioation

of questions."
- "Would help to have more practice time and feedbadc in ead of reading."
- "Would have been nice if it as longer."
- "Gave good ideas About by, to conduct an. intervieo.
- "To 'the point and helpful."
- "Need more information on what SLP must get together fo DC."
- "I need more work on developing probes."

19
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Table 1 (continued)-

3. The' Introductory Training Sessions (Wednesday afternoon and Thursday
Warning) were:

Too 10% 75% 15% ; Too short'

Realistic 40% 30% 15% 15% Unrealistic

Good feedback 20% 35% 15%, 20% 10% voConfusing

Camentsi

- "Would be helpf
purposes; also

- "It meld have
occurred prior
"Portfolios ware

o keep written interview to back to for learning
score forms; examples of competencies/incompetencies."

helpful if a more indepth review of instrument had
practice."
using no names to cancers tests, to IEPs."

- "Need a new'expert panel." .

- descriptors' .to check-offs so you can see what each descriptor
requires in addition to the one above it."

4. The Interviewing Practice Session. (Thursday afternoon) miss..

Valuable 60% 30% 10%

Too long' . 10%

Waste of time

65% '10% 15% Too short

Camments:

- "Not enough to prepare a person to do this in the field comfortably."
- "Helpful, tut I feel'ue need more practice interviewing before actually

administering an intervieW.",
7 "JUst right." 1

- "It would be better to receifre some instruction an interviewing before
we practice."

- *We had a Thursday night.seseion and this use excellent -- should be done
Wednesday morning. This evaluation in no way down grades Ray Neal cc
,Jaen Berryman --both were excellent but were .limited by the instrument
and its scoring."'

- "Mare time to practice interviewing needed.' I.felt burned out at the
end of the day. Perhaps practicing in the morning would be better."

5. The Practice Training Sessions. (Thursday morning and, afternoon) were:

Too low

Realistic

Good feedback

5% 20% 70% .5% Too shan't

'Unrealistic

confusing

35% 40% 15% 10%

20% '25% 15% 35% 5%
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Table 1 (continued)
,

- "Seemed to be sate inconsistency in expert panel's ratting."

- "Expert panel'appearsto contradict itself at times.
- "SLIP materials are difficult to read and follow; criteria.changed;

expert panel way off on'some points."

- "Unclear Copies of forms, protocals etc. made rating difficult in
sane oases.

The SPA' Checkout weal_

Fair , ,

Appropriate

Realistic

60% 15% 25% Unfair

50 15% 35% Inappropriate

50% 20% 25% 5% Unrealistic,

In onder to pass I felt I had to my actual ratings:

Raise 20% 25% 20% 35% ' Lower

I feel confident of my ability to administer the SPAT:

Agree 65% 25% 10% Disagree

Comments:

- "Cannot get clear view on videotapes."
- "Still confused about some areas."
- "Still feel that there are many subjective items which are difficult to

rate fairly in sueh a brief time frame."
- "In most cases."
- "Pretty uudhl"

"Still very ehakey."
- "I'm going to s iscme more and collaborate with SLP-DC before the

training sea on."
- "There wiz of of unnecessary conversation in the roan as people were

finishing.

Iii general, is conference was:

Well plan 80% 15% 5% Poorly planned

Well run 80%' 15% 5% Poorly run

Effective 65%. .30% 51 Ineffective .

Comments:

- "Perhaps we could have benefited from one more practice session the
first night."

"Could really use better portfoliosmaybe have had a real training
session Wednesday night instead of just'hommork."

21
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Table 1 (continued)

Comments: (continued)

"Overall --very well planned andrun."
"This competence has really helped me evaluate my own program.
I plan to share this instrument with the SLPs in my county."

- "Obvious eachasis needs to be placedHafty, VII as most members
missed this area."

8. Garments about conference .(sat: facilities, schedule, staff, etc.) :.

- 41facilities were good, but tencerature was unpredictable and tables
were too small."

- "Schedule was well organised but long."
- "Staff -- great!"

- "Instrument roes confusing in sane areas."
"Ytu have. done an excellent job with a difficult situation. You
managed to'reassure 20 nervous people and given excellent instruction
and guidance."

- "Facilities and cost were excellent."
- "Schedule appearedio facilitate =dam learning in a minimum of

time."
-- "The coordinitors were excellent facilitators, allowing quehtions

and providing answers yet keeping closely to schedule!"
- "Nice and inforied staff good facilities -- rigorous schedule."
- "Let's do it again!"
- "Sessions were Wen-organized, interesting, conductedat.right pace."'
-."I learned things which will help'me when I go back to..ray school.

It has; been a great experience. I had fun."
- "Facilities and staff were excellent. A lot of work (update and mod.)

seem-to be needed' concerning the instrument. I learned a lot about
what to do and not to do in therapy.yery.valuable overall! -"

- -"complain to the hotel about nutbur of staff being inadequate to meet
'needs of 100% occupancy. Also, no hot aster." . .

- "The staff was wonderful! Very helprir and empathetic. The
facilities adequate; however, the nesting roan we too cold or too
warm. Schedule bias gruelingl"

- "I'd like to suggeet' thatthe study/revios session so kindly given by',
Drs. Neal and Berryman was an excellent idea and sorely needed. It
might prove beneficial for others in the future."

- "Schedule wait too tight--too OUch in too short a time.. Same
modifications and extension over four days would lessen feelings

"Helpful
frustration."

- "Sticiful to have comments re: what the 'panel' said."
- "Staffvery.. friendly, willing to help,, 'cooperative, and well

organised.
"Schedule--rigorousl Participants got little rest, could extend.to
four days easily!"
"Facilities--very nice and confortable."
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1983-84 School-Based Practice:

Each trainee who had successfully earpleteri the intensive

training phase required for SPAI data collector endorsement engaged in

two practice assessmentso- The project identified potential %Ps to be

assessed,, while ca-sit coordination wets provided by the various

Regional Assessment Centers. Each SLP who agreed to serve as a.

practice subject was notified of assessment results via the "Profile .

for School Practice" (Appendix A) .

For school practice assessments an RAC data collector, the

trainee, and another SLP data collector (either a previously trained

SLP DC or a trainee) partiCipated-in the portfolio review and

interview. Oray.the two SLPs rated items fran.the therapy observatioil

portion of the assessment. Appendix A contains 'simples of forms

used in school practice and a cow of ,the School Practice Protedures

handout given to RAC personnel and trainees.

Raw score..means and standard deviations for the SPAI indicators

_are_cootained-in-Table-2.Pem-sotores-were---reported-for 29-subjects, by

the RAC ,DC and for 33 subjects by SLP CCa. Table 2, as wall as the

following tables, reflect that the MC DCs were asked to rate only

those indicators cxiiiiiitlered appropriate for then as data sources: Uri

IB IC, IIA, IIB, Itc, IIIB,.IVe and IVD.

Internal consistency estimates (alphas) were carpeted for the two

SLP data collectors. In each case, the alpha value of .87 was.

negligibly lower than for 1982-83.

The mount of agreement among 'pairs of data collectors is

presented in Tables 3 through 8. Tables 3 and 4 _include the mean

percentages of exact agreement, i.e. the extent to which two data

le 23
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collectors picked the same numerical rating on a given Indicator.

In general, agreement between the tw.d SIP data collectors (DC2 vs

DC3) was higher than was the agreement between the other two pairs

of raters (DC1 vs DC2, DC1 vs DC3). Nine indicators were

rated by all three data collectors. Exact agreement on these nine

indicators ranged fran 54% to 80% urith a mean of 65%. For the two SLP

data 'collectors there was total scale exact agreement of 65%, compared

to the 1982-83 finding of 68% and the 1981-82 level of 71%.

Tables 5 and 6 show the extent to which data collectors agreed on

whether a subject reached the minimally acogotabletlevel

pre-established for eahc.competency and for each indicator. Since the

use of such data will provide the basis for certification decisions,

this type of correspondence between raters is called "critical

agreement." Overall, critical agree findings were similar to,

those for the 1981-82 data. For coapetendes, all pairings'with the

exception of competency IV (88%) exces3el.90%; competency V reached

the 100% level. Foe' those indicators rated by all three data

,collectors, the mean critical agreement levels 'ranged fran 72% to

100%. Theimmul level of critiCal agreement between the two SLP data

collectors on the 23 indicators ranged from 82% to 100%;.with four

exceptions these critical agreement findings exceeded 90%. Indicator

IVD ("Records program and student information") yielded low critical

agreements (72% - 79%) for all three data collector pairings, The law

agreement probably resulted from confusion about the meaning cf

"program records;" future training efforts should focus on improving

the understanding of that term.
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MAI Raw Score Indidator Means and Standard Deviations
for theltree Categories of Data collectors

1983-84 School Practice'

Dm macrons
0 oci

to49) 43433) (ri33)
Indicator X ID X ID X ID

I A 3.13 .72 3.36 .90 3.39

I B 4.34 1.00 4.45 1.06- 4.42

I C 4.34 .85 4.48 .75 4.33

II A 3.68 1.00 4.24 , 1.09 4.09

II B 4.03 .90 4.39 .75 4.15

. II C, 4.27 "- .88 .4.63 .65 4.51

III A 3.90 .88 3.81'

III B 4.78 .42 4.90 .29 4.88

III C 4.84. .36 . -4.91

IV A 4.84. .67 4.21

ri B 4.33 .89 4.27

IV C 3.79 .90 4.63 1.08 3.72

IV D 3.48 .613 3.15. .83, 3.12

V 3.81 .98 3.64

v 4.09 1.07 3.81

V C 3.84 .87 3.78

VI A 3.63 1.14 3.24

VI B 3.78 .70 3.57

VI C 3.90 .98 3.78

VII A 4.57/ .66 4.45

VII B 3.81 1.04 3.87

VII C 3.30 1.59 2.84

VII D 4.61 .61 4.61

1.06

1.09

.85

1.10

.83

'.67

1.01

.33

.29

.74

1.09

1.01

.53

:96

1.10

.79

.87

.83

.82

.66

1.02

1.46

.75

Data Collectors,
DC1 * RAC DC

II? 11 (Trainee)
011

DC3 110 12 25

17



Carcetency

18

TRBLE .3

Mean Percentages of Exact Agreement
1
Anung

Data Collectors for the SPAI Competencies

1983-84 School Practice

Data Collector Comparisons

DC1 vs DC2 DC1 VS DC3 DC2 vs DC3

70 63 72

51 55 57

III IMP / 77

Iv AMP 62

V 60

VI OW 60

VII. 60.

1
Exact agreement
ratings. A dash
RAC-DC did not rate

competency.

Data Collectors:

DC1 PAC DC

DC2 = SIP #1 (Trainee)

DC3 = SLP $2

64
AMR

ors to the correspondence between raw score
cates that value was notrepoped because

or all of the indicators within that

110

.....

26

1
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1Olsen Percentages of Weft Agreement Among Data
Collectors for the SPAIIIndicatore and Total Scale

1963-64 School Practice

Indicator DC2 vs DC2
DATA 03IDICKIR =PARIS=

DC2 vs DC3 =2 vs DC3 TOTAL

I A 62 46 51 54

I 11 12 66 85 71

C' 66 75 79 60

II A 45 59 61 55

11 4$ 4$ 73. se

C .59 59 61 60

III .A se

-71'
Ili c.

1 $2

IVA
.

IV II 61

ITC 69 79 61 70

XV D 55 64

,4=m1m.

5$

VA. 54

V S

19

---

ZA 64

Vi B . se

VI C

VII A

se

64

VII I se

VII C 67

VII D 67

1 Met promote refers tO the correspondence between raw score ratings.

Detatollectorat
DC gm *CDC DO3 SLP 12
DCi SLP 11 (Trainee)

27



Catcetency.

TABLE 5.

Mean Percentages of Critical Agreemectl Acong
Data Collectors for the. SPAI Cametenciee

-19,:-84 School. PiiCtice

mons

91

99

SIM

V

VII.

=az

Data Collector Ccmwerisons

DC
1
vs DC

3
DC

2
vs DC

3

88 95

99
,

96

94

88

100

WO 96

95

i0

1
Critical agreement refers; to whether the two data collectors
agreed as a functice of minims:level. A dash indicates that
value was not ccmputed becauseRW-DC did not rate any or all of
the indicators within thatccppetency.

Data Collectors:

DC3. = RAC DC

DC2 = SLP 01 (Trainee)

DC3 SLP 02 .

28
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TAUS 6
Seen Percentages ct Critical Agreement. Among Data
Collectors for the SPAT Indicators and Total Scale

1983-84 School Practice

MUCOUS:TOR CCAPAM/SON8
DOI vi CC2 OCI ve DC3 CC

2
vs Det

Ms29 . 11.29 D33

21

i.

_I. .A 66 79 se

I a 86 66 100.

I C 100 100 97

, II A 96 96 91

II 'S 96 97

II 100

, 62

III a 100 100

III C

tV A

B 100

IV C 100 94

IV D 79 72 73

VA

v a°

V C

VIA 97

Vi 97 .

Vi C 94

VII A 100

VII I 14

VII 91

VII D 17

1
Critical agreement raters to whether the two data collectors agreed
as a function d siniewellevel,

Data °gleams
Del MAC DC 0C3 m SLP 12
dig Ilif 11 Maims)

. :2 . .
.



TABLE 7 .

Means and Standard Deviations for Total Possible Percent of
Raw Score Agreement Between Two Ratets, by Competency,

Across All Subjects.:

Cetency

(Degree of Non-Discrepancy)

1983-84 School Practice,

Data Collector Comparisons

vs :g3
DC vs

vs CiSg3

22

90 18 89 18 92 15

II R4 18 86 17 88 19

III 94* 11* 93* 12* , 93

IV 88* 17* 89* 18* 89, 16

V 88 16

87 18

VII 89 18

MBAN
OThL 89 14

*DC, did not rate all indicators within this cnmpetency.

Data Collectors:

DC
1

RAC DC i.

DC
2

IMP (Trainee)

DC
3
is SLP #2



:iota
Mons and. Standard Deviildona for Total Passible Petassit of

Rao Same ant lateens?* Asters by Indicator, Amoss All Subjects 23
(Degree of Non-pisarspancy)

1913-14 School Practice

DAM COLINCIOR 0:14PARI00115 Ittal
Islicator 1:4 vs 13C)2 vs CC, IT? vs DC., Nun

SD
. (0o29) 11149), (N33/

9D -1 X,.

I A 91 12 15

I I 03 25 N

IC 97 9 94

II A $2 -19 17

ii d , $4 17 04

II C 05 19 $7

III A

III 94 11 93

III C

IV A

IV

IV C . 92 12 94

IV D $4 21 04

vA

Vs

V C

VI A

VI

17 17 14 10 14

23 : 95 14 1$ '21'

11 93' 16 95 12

17 13 25 14 20

1$ 92 13 07 16

17 119 14 117 17

$7 111

12 7 95 .10

95 10

90 14

$9 14

13 $7' 20 91.15

20 119 17 $6 19

$6 17

$7 17

91 14

$7 19

'117 II

VI c 141

VILA 91 12

VII $ . $9. 13

VII C 114 20

VII 91 14

Data Collecbxst
DC_ 1011VDC
0%0 IXD 11 (Itainse)

DC3 CAP 12

1
4,
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Tables 7 and 8 present informational the degree of.raw score
i

nondiscrepancytebieen-ratersv-Wan-examplerfer Indicator IA (and

all other.indidators). thersis a possible discrepancy between any two

ratert'of 4 points (5-1) for each of the :echo& practice subjects:

The figures for.IA in Table 8 reveal that for all subjects.ckabined

egreementfOr the seven Ompetendies ranged from 84% to 94%ifor the

23 indicators. the'range,was 84% to 98%. No marked difference occurred

months rater pairs

.Follat&up Seminar:

A one-day debriefing" seminar wes held for 1983-84 trainees, in

Mai!:1984. The 19 Participanta'wereprOvided with an open outline on

with to describe their"experiences during 'school practice and list
. .

any suggestions for modification of training procedures. These

comments provided a major focus for the meeting. The seminar also

provided .an cpportunity.to apprise the participants of recent or

pending changes i9/ the SPAI and :`in certification assessment

procedures.

III. PREPARATION or NEW MINIM; MATERIALS

During the winter and spring of 1984 new materials were prepared

to be used in the training of SPAI data collectors. The preparation

consisted of two major phases: (1) collection of sample materials;

(2) arrangement and editing cf materials into training sets..

Twiave practicing school SIPs were contacted and invited to

participate in the preparation of materials. Each SLP was asked (1)

to provide a portfolio identical to that required for certification

3.2
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assessments with the SPAI (See pages 5 &6 of SPAI, Appendix E.) (2)
\.

to present two therapy sessions for videotaping and (3)to participate

in an interview as required by the SPAI. (See the Revised Standard

Interview Questions, Appendix B.) Each participating SLP was paid

$10040 as compensation or thcextra time spent `in preparation of the

portfolio. The group of 12 SLPs included ten females and two males,

ten. whites and two blacks. Seoples of relevant correspondence, .

information sheets, and permission forms are included in Appendix B.

Cooperating schOol amino were -from the northeast-defiigia area and

and. included rural, small city and easterniatropolitan Atlanta

systems. A list of the whoa systemsis included in the videotape

Credits in Appendix B.

After the superintendent'spermissico had been !toured, the SLP

woos asked to provide general infccustion an three individual students'

or grOsup believed to'be. potential candidates for the videotaped

therapy sessions. Based on the SLP's Suggestions the SPAP staff

selected two of them and asked the SLP to obtain parental permission

for those students to participate. The final list of cases.

represented the four basic disorder groups (language, articulation,

voice, fluency) and a variety of 'age and'ability levels.

Portfolios on the selected students were prepared by the SLPs.

As soon as portfolios were complete, video taping sessions were

scheduled. Each or the SLPs was ,asked to reduce the quality of

performance intentionally on one or more of the SPAI items

(indicators) in order that the tapes would portray a variety of

clinician behaviors.

33
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Each on-site taping session was two, to three hcurs.in length.

Typically the two therapy sessions were taped first, followed by the
,

interview. A member of the SPAP staff .or a. local SPAT data collector

conducted the interview; school staff members were' recruited te role

play as members .of the interview team. Videotaping 'equipment' included

a General Electric color video Camera (Model .1 OM 4035E) with

electronic viewfinder, a portable General Electric. Video Cassette

Recording Deck. (Modal 1 CVD4020X) and a 10 inch. General Electric Caw

video monitor (Model Cr - .192ob) .

.The video tapes Were subsequently' edited by. a' number of, the SPAP

staff using a Panasonic 8500:electronic editing system._ C. Hugh

Gardner, Associate Professor of Media, College ..of Education,

University of:Georgia served as a 'production' coneultint° and provided

..technical 'aasistanos. Each ccapleted training tape consisted' of an

introduction followed by the interview and' two 15 to 20 minute therapy

segments. The introduction (Appendix B) included adcnowledgerents and

credits; the accompanying music was provided for a nominal fee by the

instructional Resource Center .(IRC), University of Georgia, from its

library of .original background ccapositions.,-

rv. OTHER PROJECT ACTIVITIES

Change in Certification Assessment Team Membership

Although the.numbor of data oollecbors involved in certification

assessments with the SPAT remained at four, the mike-up of the

certification assessment teem was revised to include a member of the

34
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----PAC'Staff. fOr:the 1983-84 year -each assessment team..consisted

of an administrator data collector (principal/special education

administrator), an RAC data llector and twOtrainedSLP data

collectors.

Revision of Data =lector Rating Assignments

As Of 1983-84 both Of the notHilLP data collectors (admi.nistratOr

DC andtRACHDC)

IVD: The two SLP mg rate all 234ndicators.

Revision of Daa llector Response Forms

For use in'certification procedures, data collector response

forms were redesigned to the same forest as that used with the TPAI.

A separate form wee designed for non-SLP and for SLP DCs. (See

training materials, Appendix A, for sample copies.)

Modifications in the SPAI

Interview questions. The standard interview questions were

removed from the instrument and are now provided separately to data

collectors. The change was made in order that SPAI certification

procedures would parallel Imre closely those of the TPAI. In

addition, minor alterations were made in several of the questions in

order to clarify their intent.

Portfolio preparation. Instructions were amplified to provide

more detail concerning arrangement and labeling of portfolio

materials. (See pp. 5 and 6 of the SPAI, Appendix E.)
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Data collector'resooese forms. Response forms were removed

from instrument. These forms are provided by RAC personnel to

data lectors at the time of the certification assessment. '(See

training materials, Appendix A, for samples of current response

forme.)

RAC Orientations. The SPAP staff met with the Regional

Assessment Center Coordinaiors at 'their conferences in July 1983,

Septeber 1983, February 1984, and April.1984. On those occasions

school-based practice certification assessment procedures were

expl4ined, discustied, and revised when deemed necessary. Appendix C
.

contains samples of correspondence and handouts relevant to these

meetings.
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1 Speech - Language

Pathology

IAssessment
Project

June 5, 1984

MEMORANDUM

TO:

FROM: Joan Berryman and Ray Neal

RE: Criterion Ratings Conference

29
555 Aderhold Hall

College of Education
The University of!Uinta
Athens, Georgia 30602
(404) 542-1685 Ext. 54

We are looking forward to seeing each of you for the Criterion
RatingsIonference beginning Thursday, June 14 at 9:00 a.m. As indi-
cated to you earlier, we ,will meet for three consecutive Thursdays
and Fridays, June 14-15, 21-22, and 28-29.

The conference will be held at the poolside room at the Holiday
Invi In Athens. The hotel is located on U.S. 78 at the corner of
Broad and Hull Streets (the corner of ,the downtown campus). One
double room as been reserved for Cindy and Julianne for each Wednes-
day and Thursday night. Dorothy and Sandra have a double room for
each.Thursday night. Please call us If you,wish to make any changes
in these arrangements.

As we have,already discussed, you will receive an honorarium of
$50 per day for your participation. It will be necessary for you to
pay for your food, lodging expenses ($20 per night), mileage and regis -.

tratlon fee ($35). Both honorarium and reimbursement will be sent to
you three weeks after the conference.

For your information, listed below are the names and phone numbers
of the panel members:

It would be helpful ff you would bring your copy of the SPAT.
However, other copies will be available If needed. Feel free to dress
casually and comfortably. Thank you again for your participation.
Please rf.1.1 with any questions you may have.

Jpg

3.8

Funded by the Georgia Depeitment of Education and The University of Georgia
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Training Set Indicator Date

Not

Rationale:

Examples:

Criterion Ratings Conference

Rationale Work Sheet

.9

CR=

Rationale:

Examples:

Not

Rationale:

Examples:

30



Speech - Language

Peth*IN
ment

Project

Dear

June 8, 1983

31

555 Aderhold Hall
College of Education

The-
Athens, Georgia 30602
(404) 542-1685 Ext. 54

We are currently beginning a search for speech-language p.tho-
logists (SLPs) to take part in training with the Speech-Language
Pathology' Assessment Instrument. Wei would appreciate it if you
could help us locate those who would-be interested and qualified
to participate. Participants should have SLP -5 certification and
approximately three years of-experience. Try to choose those who
plan to remain in your area.

Training on the SPAT consists of a three day training confer-
mice in October;, two practice assessments, each requiring up to
one day; anda One day seminar in-Nay. Once these SLPs are trained,
they will be expected to assist the Regional Assessment Centers in
assessing beginning SLPs. Five SDUs and SLP Data Collector Certi-
fication will be given upon successful completion of the training.

We willbe compiling the names from all Of the RACs into a
Master list. Participants willbe chosen from this list With a
preference given to those in geographiclocations with the great-
est need for SPAT endoried data collectors.

Yt;ur assistance in'this matter is greatly appreciated. We
look forward to'hearing fiom you:

Joan D. iwrr.yman, Ed.D.

W. R. Neal, Jr., Ed.D.
Co-directors, Speech-Language
Pathology Assessment Project

40

Funded by the Georgia Department of Education and The Universky of Georgia
An Equal OpportuNty/Alfirmative Action Institution



32

Priority #

SLP TRAINEE NOMINATION FOR 1983 SPAI TRAINING CONFERENCE

Date

SLP Name

Home Address

Present.Employment Poiition

Telephone

Zip
Telephone

Address

Zip
Type of Teacher Certification

Years of Experience

Prior training/experience'vrith SPAI and/or TPAI:

Recommendation Source

NaMe

RAC'

ALL NOMINATIONS MUST BE RECEIVED BY APRIL 26, 1984.

RETURN TO: Speech-Language Pathology Assessment Project
555 Aderhold
University of Georgia
Athens, Georgia 30602

41



Charles McDaniel

111

State Superintendent of Schools

Dear -

Georgia Department. of Education
Office of Maiming and Development

Twin Towers East
Atlanta, Georgia 30334

August 25, 1983

33

Werner
Associate State Superintt=st

'The'Georgia Department of Education as of May 1, 1983, adopted performance,

II

assessment as an initial certification requirement for school Speech-LanguagepPathologists (SLPs). The eeckpLanouatie'Patholoov Osespent Instrument
(SPAI) will-be used to assess the performance of beginning SLPs in the same

"
manner that the Teacher lerformanci_Aisesseient Ipstrumentt (TPAI) are used in

rothe assessment of classroom teachers. Training of SLPs in. the administration
of the 2al began two years ago and is continuing in 1983-84; SLPs who have
completed this data collector training will serve as members of data collector*

II,
teams which will assess beginning SLPs. A concerted effort is being made to
train SLPs from all areas of the state In order to satisfy the future
assessment needs of LEA ;.

',

II an SLP in.your system, is one of 20 SLPs 'from throughout the state who have
,

,

.

been nominated for participation in the 1983-84 Imi data collector training.
Training will require six days of. participition, including (1) attendance. at a

11
three-day training conference .in Atlanta on October 19-21, 1983
(Wednesday-Friday), (2) two field administrations of the Ink to be scheduled

i

in your geographic area later in the school, year, and (3) attendance at a
11

II

one-day debriefing conference in. spring, 1984. Partiiipants will be :.

reimbursed through the IPA training project for necessary expenses,(including
.

mileage, lodging and meals) 'for both of the' conferences and for field

II

assessment activities. Five staff development units will be awarded to those
participants successfully completing the three- training activities.

Your permission for the SLP'slarticipation in the'1983-84 training. activities

II
is requeited% Further informatiOn will be sent to those SLPs who receive
permission to participate. Questions concerning these activities should be
directed to the training directors, Dr. Joan Berryman'or Dr. W. R. Neal, Jr.

II Ns..Rehecca Reeves (Consultant for. Speech Impaired, Georgia Department of \

(555 Aderhold Nall, University of Georgia, Athens 30602,404/542-1615).:
\

Education, Atlanta 30334, 404/656/6319) or Lester N. Solomon

I 30334, 404/656/2556).
(Performance-Based Certification, Georgia 'Department

,

epartment of Education, Atlanta \

II

II
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Page Two
August 25, 1983

Copies of this letter are enclosed, to be forwarded by you to the SLP if you.
grant permission for participation, as well as'a permission form for the SLP
and you to complete and return in the enclosed envelope. Your response is
needed.by September 23.

Your assistance in this effort to providt'for'performance assessment of
speech-language pathologists in our schools will be greatly appreciated.

Sincerely,

WR:lr
Enclosures:

1. Copy of letter for SLP (2)
2. Permission Form
3... Return envelope.

Werner Rogers
Associate State Superintendent

of Schools

43
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PERMISSION FORM

has:permission to participate in'SLP data

icollection assessment activities.

Signed:

Superintendent

School System

Date

I would like to participate in SLP data collection training and assess-

ment activities.

Please return to:

Dr. Joan.D. Berryman/Dr. W. R. Neal, Jr.
SPAP, 555 Aderhold Hall
University of Georgia
Athens, GA 30602
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epeech - Language
Pathology

II Assessment
Project

TO:

September 8, 1983

mgmoRwuri
Training Conference.Participants

FROM: Joan Harriman and Ray Neal
Project CO-directors

RE: SPAI.Training Conference.

36
555 Aderhold Hall

College of Education
The University of Georgia

Athens, Georgia 30602
(404) 542.1685 Ext. 54

We are pleased that you are park:icipating.in the Speech-Language
Assessment Project training conference, October 19-21,-1983. Enclosed
is a copy of the conference agenda, a brochure-including directions tc
the conferende site, a housing form,'.and a list of SLPs invited to
attend .

As mentioned. in the letter to your superintendenX, you will be
reimbursed for-your mileage, room' (double occupancy), meals, and regis-
tration fee. Since we Will'be working within strict time limitations,
please arrive a few minutes early for the opening session, eat noon
meals. with-the-trainee group, and spend at least the second and third
nights at the conference hotel.

If you %%Ash to room with a-particular person from the encloied
list, indicate this on the housing form. Otherwile, we will make the
roommate assignments..

All,necessarymaterials will be-distributed during thtregistra-,
tion period prior to the.first session. Each participant should plan.
to pay directly for room (approximately $25 per night), meals, and
registrition fee ($30). Expense reimbursement forms will be.provided
for your completion at the final conference session. We anticipate
that you will receive reimbursement within one month' following the
conference..

If you have any questions, please call Kay Reese, project assis-
tant at (404) 542-1685 (Ext. 54).

45
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*Speech-Language Pathology Assessment Project
1.983

Training Conference
Housing Request

Please check the appropriate box below to indicate your housing
needs and roommate preference for the SPAI Training Conference.and
return as soon as poSsible'in the envelope'provided.. As indicated.
in the.litter,'all.participants.are expected to stay at the conference
.hotel on the nights of Octopber 19 and'20.

will require housing for:

J::] October 18, 19, 20 (Tuesday, Wednesday, Thursday nights)

0 October. 19, 20 Wednesday.and Thursday, nights)

Roommate. Preference:

.1st Choice

2nd Choice

I have no preference.

Return to: Speech-Language Pathology
Assessment Project

Attn..Kay Reese.
555 Aderhold Hall
University of Georgia
Athens, GA 30602

Signature

School System/Agency

PLEASE'RETURN BY OCTOBER 11



SLP Name

Speech-Language Pathology Assessment Project

School System:

Address:

TRAINEE INFORMATION FORM

Social Security. #

Home Address:'

Telephone:

CERTIFICATION

Teacher Certification:

'ASHA Certification (CC6-SP):

SLP -4

Other:

Telephone:"

Date:

,3 8

SLP -5. SLP-6 DD -7

YES 7 NO

GA Licensure (Sp Path) YES

IIPROFESSIONAL EXPERIENCE (Exclude current'year)

years 'SLP

years Other teaching areas.

years Total--all areas

ACADEMIC PREPARATION,

NO.

YEARS INSTITUTION MAJOR DEGREE CONFERRED
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Speech-Language Pathology Instrument TrOnees
1983-84

Ralph Allen

Habersham County Schools
Clarkesville, GA 30523
Phone: Home 404/947-3822

Work 404/754 -9211.

Anne Cooper
LOwndes County Schools
Valdosta, GA 31601
Phone: Home 912/242-2438

. Work, 912/559 -7062

-

Beth. Cox

Floyd County Schools
Rome, GA 30161
Phone: Home 404/232-3786

Work 404/234-1031

LuAnn Dukes
Ware County Schools
Waycross, GA 31501
Phone: Home 912/285-2423

Work 912/283-5822

Vera Forkner.

Forsyth 'County School's

Cumming, GA. 30130 .

Phone: Home 404/475-0272
Work 404/887-2461

Aniia Hammer
Coweta County Schools
Newnan, GA. 30263
Phone: Home 404/487-5090

Work 404/253 -2660

Jill Harman
Meriwether County. Schools

Greenville, GA 30222
Phone: Home 404/846-2595

Work 404/672-4810

Graham Kimbrough
Whitfield County Schools
Dalton,'GA 30720
Phone: Home 404/259-5735

Work 404/226-1809

Cindy Kneisel
DeKalb County Schools
Decatur, GA 30032
Phone: Home 404/237-2976

Work 404/292-7272

Patsy Lentz

Northeast Georgia CESA
Winterville, GA 30683
Phone: Home 404/367-5647

Work 404/742-8292

39

Deborah Lozo
Douglas County Schools
Lithia Springs, GA 3CJ57
Phone: Home 404/942-5289

Work 404/942-4938

Julie McGee
Gwinnett County Schools
Lawrenceville, GA '40245

Phone: Home 404/448-2331
Work 404/448-8710

Beth Mercer
Mitchell County Schools
Camilla, GA '30445
Phone: Home 912/985-5308

Work 912/336 -0648.

Beth Newnan
Thomason City. Schools
Thomason, GA 30286
Phone: Home 404/647-9089

Work. 404/647-3976

Kay Reese
University of Georgia
Athens, GA 30602
Phone: Home 404/546-1357

Work 404/542-1685

Joan SWartz
Gilmer County Schools
Blue Ridge, GA 30513
Phone: Work 404/635-7646

Ann Trees

Appling County Schools
Baxley, GA 31513
Phone: Home 912/367-9473

Work 912/367- 4612.

Emily Whiteside
Muscogee County Schools
Columbus, GA 31906
Phone: Home 404/323 -8959.

Work 404/324-5661

Kim Williams
Dougherty County Schools
Albany, GA 31705
Phone: Home 912/883-8738

Work 912/435-1074

Beth Pressner
Cobb County Schools
Marietta, GA 30057
Phone: Hoie 404/955-8033

Work 404/422-8980

%.
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Distribution of SPAI Data Collectors
Trained in 1981-82, 1982-83, and 1983-84

,1

9
BEST COPY AVAILABLE
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SLP Data Collector Training Conference

Speech-Language Pathology.Assessment Project (SPAP)
The Stadiut Hotel
Atlanta, Georgia

October 19-21, 1983

Agenda

Wednesday, October 19

8:00 a.m. - Registration (Ceffee-and-danish)
9:00 a.m. - Introductions

- Announcements
- Performance Based Certification

(Lester Solomon)

- Speech-Language Pathology Assessment Instrument (SPAI)
Historical perspective
Description of the SPAI

11:45 a.m. - Lunch
1:00 p.m, - Interviewing: Techniques and procedures
1:45p.m. - Observation: Techniques and procedures (Rebecca Reeves)
2:30 p.m. - Practice Session (#1) - Training Set B

Portfolio Review
Interview

4:00 p.m. - Break

Observation of therapy
6:30 p.m.. - Dinner (On your own)
8:30 p.m. - Assignment: Reviewing Portfolio.- Training Set A

Thursday, October 20

8:00 a.m. - Practice Session (112) - Training Set A
10:30 a.m. - Break
11:00 a.m. - Practice Session (113) - Training Set C
1:00 p.m. - Lunch
2:15 p.m. - Practice Session (#4) - Training Set D
4:00 p.m. - Break
4:30 p.m. - Practice' Session: Interviewing
6:30 p.m. - Dinner (On your own)
800 p.m. - Assignmentt Study/review. of SPAI and rating procedures

Friday, October 21,

8:00 a.m. - Trainee proficiency assessment - Training Set E
(Checkout #1)

10:00 a.m. - Break
10:30 a.m. - Trainee proficiency assessment - Training Set F

(Checkout #2)
12:30 p.m. - Lunch
1:30 p.m. - Trainee proficiency assessment - Training Set G

(Checkout #3)
3:30 p.m. - Discussion: Field assessment tasks

Question/answer session
5:00 p.m. - Summary and adjournment
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SPAI Training Conference

CONFIDENTIALITY STATEMENT

I will maintain the confidentiality of SPAI training conference
information which refers to SLPs and students and which was .

obtained through written arterials, video/audio tapes, or dis-
cussions.

signature

date

If you know the SLP or students who are subjects in. the training
materials, try to4divorce your previous knowledge of the SLP or
studenti from your ratings. Rate the SLP's performance only on
evidence presented in the training materials.

SPAP 7 (9/83)
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Date:

SPAT Training Conference Evaluation
43

Please assess your experiences in each training activity. Check the
space in each item below which most clearly indicates your reaction ,

to the activities:

Thi Orientation Session (Wednesday morning) was:

Too long Too short

Useful Useless

Vagueague

Comment:

2. The PresentatiOn On. Interviewing

Too long.

Useful.

Clear

Comment:

Wednesday afternoon) was:

Too *tort

Unless

Vague

3. The Introductory Training Sessions(Wednesday afternoon and Thursday
morning) were:

Too long Too short

Realistic Unrealistic

Good feedback Confusing

Comment:

The Interviewing Practice Session (Thursday afternoon) was:

Valuable

Too long'

Comment:

A waste of time

Too short

SPAP 6 (9/83)
52
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S. The Practice Training Sessions (Thursday morning and afternoon) were:

Too .long Too short

Realista Unrealistic

Good feedback Confusing

Comment:

The SPAT Chickout was:

Fair Unfair

Appropriate ,Inappropriate

Realistic Unrealistic

In order.to pass I felt I had to my actual ratings:

Raise
. Lower

I feel confident of my ability to administer the SPA':

Agree Disagree

Comment:

7. In general, this conference.was:

Well planned
' Poorly planned

Well run Poorly run

Effective Ineffective

Comment:

8. Comments about conference (e.g.:, facilities, schedule, staff, etc.):
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***********14********.**********************************************#

If'
OBSERVATION PRINCIPLES TO BE USED WITH THE SPAI

1

.***********************4****************************************4****

Mower has noted that "If our basic procedures for observing behaviors

arc faulty, then it is likely that our ability to identify and assess

behdViors will be faulty also." By following the suggestions listed

below, you can guard against the faul.ty use bf observation` procedures

when administering the SPAI.

1, Assume that all variables have been controlled that.either directly

or indirectly impact on your task, e.g. ratings of expert panel of

Judges, content and structure of 'items on the instrument, etc,

Be clear of the purpose(s) of the observation. Periodically

restate the purpose(s) mentally.

Note, use and "live with" the behavioral definitions, key points

and general notes provided throughout the as:d3ssment mcnual.

Rate only what you see and hear. Do not "read" into a behavior

what is not obviou.

5. Rate behaviors as they are observed, if possible. Note and

recheck questionable ratings.

Be consistent in how you rate behaviors. Do not vary ratings

with SLP'.s if'the behavior demonstrated matches the competency

level specifie.

7, Rate each competency separately as indicated by the mcior heading,

Be careful not to lower or raise ratings by allowing separate

competencies to be rated together.

8. Review all available data before assigning final ratings to

individual items.
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Observation Principles to be used with the SPAI
********** ***** *** *4141 ***** ** *** *** *41 ************* 41*** ****************

9. Familiarize yourself with all assessment components as quickly

as possible, including interview questions, portfolio and

therapy observation items,

10. Use accurate, dispassionate judgement throughout the observation
process. Becoming certified as a data collector ultimately means

becoming proficient as an objective evaluator of behavior,

G'

1 Mower, Donald EIJ Methods of-Modifying Speech Behaviors,

Charles Merrill Publishers, 1977, p,47,
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The SPAI Interview - Training Procedures

The interview is a critical component of the .SPAI.. Of the 23nindi-

cators, two are judged solely on the-basis of the interview; judgments

about eight other indicators are based partially. on interview responses.

During school practice with. the.SPAI all three assessment team members

(RAC-DC, SLP trainee, and previously-trained.SLP data collector) are

present at the interview. The SLP trainee leadi the interview by asking

the prescribed questions and. follow-up questions, as appropriate. .Other"

assessment team members also may ask for elaboration or clarification.

This type of structured assessment interview differs from the

diagnostic, informational gathering clinical interview to which you are

accustomed. The most important difference deals with the ultimate pur-

pose for which the assessment-interview is used--that is, for making

judgments about an individualls performance. "Diagnostic interviews,

on the other hand, are.for the purpose of gathering information to be
%

used in making clinical decisions; the".information trOm.a diagnostic

intery iew is not judged as reflecting good or poor performance on.the

part of

for the

the respondent. With this difference in mind, the rationale

design of the SPAI interview, as well as the interview method

to be used, should be easier to understand.

The basic task of the interviewer is to obtain enough information

to assign a

end, the int

perfbrmancu level to the relevant indicator. Toward this

erviewer must have the skill to put the respondent at ease

and to acquire,, sufficiently complete responses. Important aspects of

these two components of interviewing are described on the following

pages under the

piques:

headings of Attitudinal Factors and Questionin& Tech-
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Attitudinal Factors

1. The interview should be held in surroundings 'as free as possible

from distractions and interruptions.

2. The interviewer should be friendly, emphathetic, and "low key."

3. The interviewer should be a good listener. Attentiveness, smiles
P.,.

and nods of encouragement, and responsiveneis to humor are charac-

teristIci of an.effectiVe interviewer.

4. The interviewer should not openly portray value judgments on the

information provided by the respondent. Even though a response may

warrant a low rating on. the SPAI, the interviewer's reaction Should

not indiCate surprise or disapproval.

5. The interviewer should minimize outward appearances of, nervous-

nese or impatience.. Behaviors to be avoided include foot shaking,

asking questions in a rapid sequence, repeatedly checking ones

watch and any other actions which would distract or perturb the

respondent.

6. The interviewer should maintain eye .contact with the respondent

while asking questions. However, 'eye contact during answers should

beiintermittent in order not'to intimidate the respondent.

Questioning Techniques

1. The interview should begin in a positive but purposeful way.

Introductory statements should be made in a pleasant, unhurried.

manner. Following is an example of an appropriate introduction

to the interview:

We would like to talk with you briefly about your program of ser-'
vices and how you conduct your diagnostic and therapy activities.
We will ask questions concerning the items in the assessment in-
strument. In most cases your comments will amplify the informa-
tion obtained from the portfolio. As you: know, some items are
assessed on the basis of the interview only. It will be helpful

57
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if you will make your answers as complete as possible and let us
.

know if you are unsure of the intent of the question. Do you have
Any questions before. we start?

2. Ask quest.2.ons clearly. 'Speak at a slow conversational rate (140

words per minute orless). Wait a few seconds after the respondent

has.completed the answer to the previous questionbefore asking

the next question.

3. The assessor leading the interview should allow ample opportunity

for other assessment team members to ask clarifying questions.

4. Take notes pn the interview form, using as much time as necessary

to record the pertinent. information on which your ratings will be

based.

5. Follow-up questions ("probes") should be used for the purpose of

gaining a'sufficiently complete answer to'rate the indicator.

Types of probes:

a) If the respondent indicates a lack of understanding, questions

may be restated, with minimal rewording. However, rewording

should not increase the information contained in the,question.

Repeated lack of understanding'on the part of the respondent

probably indicates a lack of adequate faMiliarity, with the

instrument.

EX 1: Q. Describe the procedures used to decide if a student
needsAndepthevaluation.

A. What do'you mean?

Q. How do you decide--what procedures do you use--to
decide whether to recommend a complete evaluation?
(acceptable rewording).

EX 2: Q. How did you develop your long range goals?

A. I don't understand exactly what you're getting at.

Q. Describe how you determined what your long hinge
goals would be? (acceptable rewording)

5a
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b) If an answer is incomplete a simple "uh-huh" or attentive

silence may result in the informant s'giving.additional infor-

mation. The interviewer may also ask, "Can you tell us more,"

"Please go into more detail in your answer," or "Could you give'

an example ?"

c) A question may be restated with added emphasis.

EX: Q. How do you develop your initial schedule/

A. The county regulations for SLPs state the schedule
has to be developed school by school and turned in
to the Central Office.

(Acceptable probe) How do you develop your initial
schedule? I

4) The' interviewer should not "lead" or cue the responde4.

EX: Q. How informed would you say your faculty is of.SLP
program service?

A. Very informed.

Q. How do they receive this information?'

A. I try to.inform'them at the beginning of the school
year.

(Probe)

(Unacceptable, prOe): What do you do? I mean
handouts, inservices...

(Acceptable. probe): Could you give more detail?

e), The interviewer should not advertently restrict the scope of

the answer.

EX: Q.. How do you develop your initial schedule?

A. I try to pick a time that is best according to the
student's classroom schedule.

(Probe)

(Una -,table probe): What classroom factors do you

cons .er?
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This probe is inappropriate because it may imply

to the respondent that classroom factors are the:,

only factors to be considered. -

(Acceptable probe): Could you go into more detail on how
you develop your initial schedule?

This probe is appropriate because it is not.

restrictive. The restatement of the original

question as part of the probe gives the respon-

dent an opportu4ty.to respond ultimately on a

broader basis than aimplY the as:36room schedule.

f. The interviewer should not hesitate to ask for Clarification of

abbreviated test.titles, uses of specific forms, ;ambiguous

references, etc. However, requests for specific explanations

should be made after the initial answer is completed in-order

not to interrupt-the respondent's train of thought.

Do not fear silences during the intervieW. Pauses should be wel-

comed as a feature of relaxed interpersonal situations.

7. It.is not necessary to react to every response. When.the inter-

viewer belielies that some .type of reaction is appropriate he or

she should use a comment that acknowledgei the response rather

than a comment that expressee approval or disapproval.

Inappropriate reactions:

"Fine!"

"Looks as if you're doing a complete job."

"And that's all you get from.the tests?"

Appropriate reactions:

"I see"

"All right, now... (next question.'

"To change the subject... (next question."
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8, The interviewer should not intetrupt.the respondent. Interruptions

may not only break the train of thought of the respondent, but may

also cause the interviewer to miss important information. The one

situation in which an interruption is appropriate is that.in which

the respondent is giving a:lengthy irrelevant response.

9. The interview should be closed with a remark which indicates the

termination of questioning and which does not express a value

judgment.

EX 1: (Inappropriate) You gave really good answers. We're through
now.

EX 2: (Inappropriate)

EX 1: '(A4470priate)

EX 2: (Appropriate)':

You've mentioned a lot of things no.one.else
lmws. That's really good.. Thank you..

Thank-you. If the others have no further
questions, I believe that's all the informa-
tion* need (amiling).

That was the last question. . Thank you very
much.

Although the .SIR is not-provided a copy of the Standard Interview

Questions, the areas to becovered in the interview are designatedin

the instrument. At the end of each indicator, reference is:made to the

data source(s) which shos.d be used in determining an appropriate rating.

Thus, theSe indicators rated on the basis of the interview are clearly

specified.
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Speech-Language Pathkogy Assessment Inst_utQnt (SPAI)

Standard Interview N,stions

I. A. How informed would you say your faculty is of SIP program services?

How do they receive their information?

(If not already answered) Ask: What is your role in providing this information?

I. B. How do you develop your initial schedulL?

(If. not already answered) Ask: What fact rs do you take into consideration?

Who receives a copy of the schedule?

I. C. Is this your regular room while you a e working at this school?

(If, "yes") Ask: 'Do you share it with. other people?

(If "no", arrange to see the regula workspace before scoring this indicator.)

tI. A. .Describe the screening and/or re erral procedures used to decide if a3 student needs indepth
uvaluation.

62
6/83 1
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II. B. Vhat general 'procedure do you follow oucc.a stuc'ent is rel:'arred to .Du?

C. Do you refer any of your students to another specialiS ILI your schroi or in the Lommunity?

(If n ") Ask: Why riot?

(If "yes") Ask: Can you give me an example?

Then ask: How have you or how will you follow up?

III. A. Name the tests or procedures you use most frequently with. the different disorders areas and
explain what information you, obtained from each.

'III.. B... Have you met with other school personnel about specific problems concerning students in
therapy?

(If "yes") Ask: Could you give examples of the persons you have talked with and the
problems' discussed?

How do you use this information?

Have you met with parents about specific problems related to therapy:i

Do you give parents advice on how they can help their children at home?

(If "yes") Ask: Could you give me an example?

64
6/8 - 2
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.

Do you ever make changes during a theracy session'.

(If "yes") Ask: Could'you give an example?

After completing U'therapy session, have you ever found it necessary to revise plans.
before the next session?

(If "yes ") Ask: What kinds of chang4 have you made?

As you move from one short term objective to another, do you find it necessary to change
therapy procedures?

(If "yes") Ask: Could.you give me an example?

On what do you base changes in long range goals?

IV. A. How do you develop your long range goals for individual students?

(Examine documentation for 4 or 5.)

IV. B. No interview question needed.

IV. C. No interview question needed.

66 6/83 -.3
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tV. -D. No interview,questibh needed.

e,

V. No interview question needed.

VI. No interview question needed.

Zr

VII. No interview question needed.

68



SPAT Training Conference

.Interview Practice Check Sheet

Comments:

ELP Trainee

.11111

54

Attitudinal Factors

1. N/A

2. Friendly, empathetic, low-key.

3. Good listener.

4. Lack of value judgments.

5. Not nervous or impatient.

6.. Eye contact.

Questioning Techniques

1. Appropriate introductions.

2. Clear questioning (rate and pauses).

3. Note- taking.

4. Probing.

.0

5. Pauses.

6. Reactions to responses.

7. Interruptions.

8. Closing remarks.

Atter the practice session, the form should be given to the trainee being
observed.

SPAP 8 (9/83)

o
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Interview Tape A

How informed would you say your faculty is of SLP program
services?

At the beginning of the year, I explained my program to them.
Now, I was here last year as well. So probably, the reason
they are most informed is because they know ma personally.
Most of the teachers come and talk with me about specific pro-
blems, etc. This year I really haven't given out any handouts,
etc. but I haven't had any problems. They'll come to me with
a specific question and I'll answer it on a personal basis.

I.. B. Q: How do you develop your initial schedule?

A: -Tuggle and re-juggle. When the. child is staffed in I talk to
the teacher and try to find a slot that's appropriate for. the
child. If none of the slots that I have open are appropriate.
or if they conflict with especially math time or reading time,
then I have to re-shuffle some of the children. So, basically,
just a lot of. teacher. cooperation there which I do have. Very
much. The teachers have been super here.

Who receives a copy of your schedule?

A: The specific student copytis given only to the teachers involved
because it is re-juggled "so many times throughout the year. The
principal and the secretary and on my little partition outside
this door there is a copy of my time slot schedule-- where I am
each time of the day, Monday through Friday.

C. Is, this your regular room while you are working in this school?

Yes, but it is also the mathroom. And also it is shated by the
target teacher. Part of the materials there, the top shelf. is
hers. The boxes here are left here because she has no place left
to go; and I said "Sure,-bring it in." It's also used for various
reading groups, etc. during the times I'm not there.

II. A. Q: Describe the proCedure used to decide if a student needs indepth
evaluation.

A: The first grade teachers and the kindergarten teachers at. the
main ones we inform when we come in for the screening and we
often ask them to come with us which it's usually done iii the
hallway so the teacher is very much involved. And they've been
super about picking up things like that. Now, second grade and
on up there are problems, but again that's usually handled on a
personal level. All kindergartens and all first graders are
screened by the speech pathologists. Now. the PTA does the hear-
ing and vision screenings. Any child who fails twice is seen
again on hearing and vision. Speech -- any child that I think
might have a problem I just check the appropriate column for at
that time -- attic, language, voice, stuttering, etc. And then
I go from there -- the 101, 102,"etc.
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'II. B. Q: What general procedure do you follow once a student is referred
to you?

A: My next step is to contact the parent aud let them know that it
has been done.. I call the parent and let them know that I'm
sending home a form that is parental consent for evaluation and
that if they need me to I will notify them of the.date, etc.
And along with that goes the parental rights which iS the 8 page
thing that I talked about earlier. Then, that't sent through
U.-S. Mail to them. When they return that, and only then, can I
go in and*pull the child and bring him in for testing. From
these, if.there'is a problem and I can justify Wby the 125 SLP
form that we fill out, listing the results of my;4valuation then
we send home the parents notification of let.ls qbms in and discuss

what I found and.they again eay,DYea, I will come" or "No, I won't
(Mme." Then that's the next step they comelin. %f they agree

to the placement, we write up the minutes exactly as it's stated
by the teacher and.by anyone else involved --'the teacher, the
parent -- any other teacher that might have.had contact with him.
And ,ye use 3' basic areas: social,* behavior4 and academic. We go

through all those. I explain the testing tesults. Then we write

up the exact program°we will use. And asfOf this year we have to

write up the program that 'miry day with parent. If I'm going to

do language.--. and exactly how'I'm goineto implement it. Long'

term, short term goals and the parent gets a copy of all of this.
Any teacher working with him also gets;? copy.

Have you referred any of your students to another specialist?

Constantly.

Q: Can you give me an example? ,

A: O.K. There was a child:who was referred to me earlier in the

year and I went through the Usual procedure. I went to teacher
and we started talking and the more she talked it seemed to me
that the child's basic problems sounded more L.D. related. I

then explained the differences between the speech program and
the learning disabilities: program. And I said why don't you
pull in the L.D. teacher and let's see who's more appropriate
to give this 101 to. We both use that same form. She had it

filled out -- she'd given it to me. So that's exactly what we

did. The L.D. teacher became involved then and we decided it
was much more appropriate for learning disabilities to handle
the child than it was for me. And then as,I explained earlier
to you, there was a case when they referred to'ine a child they

were seeing daily. They wanted a more in-depth language eval-
uation and she said to me "I don't feel that good about language"

-- and that's so good because we're really honest about that --
"Would you give her the language evaluation and report back to

the parents?" That's exactly what we did. And I put down my
justification for her not being involved in the program because
behavior disorders were serving that child adequately at that
time, and we explained to the parent that everything would be-

kept on file, and if later we would decide that the child stipuld

be placed in language as well, than we could work that out.
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How will you follow-up?

A: I'll check back with the B.D. teacher and the classroom teacher--
informally.

III. A. Q: Name the teats or procedures you use most frequently with the
different disorder areas and explain what information you obtain
from each.

A: For articulation evaluations I use the Goldman-Fristoe or. the
Templin Darley. Both of those tests tell you which sounds the
student has in error and whether there is any position in the
word that the student has the sounds correct in. For language
testing I usually use the PPVT for evaluation of receptive lang-
uage or maybe the TACL. But the TALL can't be used with children
above the second grade so that'is when I use the PPVT. If I want
to compare expressive and receptive language I might use the Pre-
school. And if...

The Preschool?

A: T_ he Preschool Language Scale by Zimmerman.

Q: There are several tests with "preschool" in the title. I wasn't
sure which you meant. Go on.

A: I was saying that if I get an older child I would probably use
parts .of the Detroit - -it has a lot of different subtests to choose
from, and it's about the only thing that can be used with older
students.

Would you give more detail on theuse of the subtests on the
Detroit?

A: One of the subtests is Oral Directions, and I use. that one to sea
if they can understand what is said to them. Then there's a Repe-
tition of Sentences subtest that tests auditory attention span.
And one of the subtests I use most is the Oral Commissions, where
the child has to follow one instruction, two instructions, three
instructions, or four instructions, just to see what his abilities.

I are in that area. I use the information from the Detroit to look
for the student's strengths and weaknesses. Then I will work on
the weak areas.

Q: How about your use of th' other testing results ?.

A: Oh, you want to know about all of them. O.K. Well, the artic.
results, naturally I use to decide what sound to work on first.
I usually pick the one I think will be easiest for the student.
I also use test results'done from time to time to get an up to
date idea of the student's overall improvement in articulation
because a lot of the time sounds improve that you're nor working
on. Let's see, I also talked about...oh, the TACL is a receptive
test so I use that information to see if there is a problem in
receptive language as well as in expressive language. If there
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is, then therapy objectives are written for receptive language.
The TACL can be broken down into the different parts or aspects
of language--like vocabulary and syntax and tells you which re-
captive language areas the student is weaker in. O.K., then the
Preachool. I think I said it has receptive and expressive parts.
That s what I use it for mainly is to nee if the child only has
an expressive language problem or has both a receptive and expres-
sive problem. Also of course, it tells you--I mean helps to tell
you whether or not he has a language problem period.

III. B. Q; Have you. met with co-workers or parents about specific problems
concerning students in therapy?

A: Yes.

Q: Could you give examples of the persons you hive talked with. and
the problems discussed?

A: Well, many times this year I've talked with teachers about how
the students were doing in the classroom. Theri's one student
in particular--a voice case--that is working on not talking_loud.
I check with that teacher at least once a week. And there are
several parents Lcill regularly too. Especially the parents of
one of my B.D. students who has really bad tongue thrust. We've
been trying to work alot on a home program that will help.

How do you use this information?

I use what the teacher tells me to'decide how well the student
is meeting the therapy objective of not talking loud. I used
what the mother told me to decide whether it would do any good
to continue working on the tongue thrusting problem.

A:

Q: Do you give parents advice on how they can help their children
at home?

A: Often I do, yes.

Q: Could you give an example?

A: Like I said, I talked with the parent of the B.D. child, but also
last week I met with parents of two children I've just enrolled
in voice therapy--I have a lot of voice cases here. I talked with
them about what things children were dol/ng that were causing the
voice problems and tried to convince them that they needed to help
the children do the things--or not do the things at home that were

bad for their voices.

III. C. Q: Do you ever make changes during therapy?

A: Constantly.

Q: Could you give an example?

A: I often change the criterion level for articulation cases when I
realize that I am expecting too much--then later after more prac-
tice and maybe trying another approach, I may be able to raise the

criterion again to, say,. 95 or 100%.
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Q: After completing a therapy session, have you ever found it'
necessary to revise plans before the next session?

A: Yes

Q: What kinds of changes have you made?

A: Mostly in techniques of'teaching. When one thing hasn't
worked out you know you need to change and sometimes you
don't know right At that point what to dO. So you think
about it, read, or ask someone for advice, then change
plans for the next session.

As you move from one short term objective to another,.do you
find it necessary to change therapy procedures?

A: Then too, yes, I do.

Q: Could you give me an example?

A:. The same.procedures'aren't appropriate for all short term
objectives. In articulation therapy your first short term
objective might be the /f/ sound and the next, the In sound.
You can't teach them using the same procedures. The /f/ is
easy to imitate for example, but the /t/ isn't.

Q: Ott what do you base changes in long range goals?

A: On student progress. I consider how the student is progressing.
Sometimes progress is so slow that the next long term objective
needs to be made a smaller step--you see what I mean? Or vice-
versa.

IV. A. O.K. How did you develop your long range goals?

A: These are kept really very general in the school system I think
for the reason that we have a large turnover of therapists in
and-out. The long term goals are of course what we ultimately
want for the child so it's usually 90% criterion .on each of the
things we've checked as being problem areas.
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Interview Tape B

How info med would you say'your faculty is of,SLP program
service
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A: I'd say they were well informed, and I say that because I often
get sn gged in the halls about "I've got this kid I really need

i

for yo to listen tor I think they are 'very much aware of what
goes o

I

and real cooperative.

1

Q: How do they receive their information?

It int really word of mouth. I don't know if you know but our
coup y has been doing this for 25 yeari, so it's pretty well
est lished. They're pretty much aware of it anyway.

. B. Q: 'do .you develop your initial schedule?
\

I made up a schedule at the beginning of the year with everybody
who I'm aware is going to be coming to speech that was_a_cirry-
over from last year Then I arrange it_o_where-lt-iiits me.
Then I go ask the teachers i it-suits them. If it does, fine.
If it doesn't , e_ e it around until it works out.

. -Whit factors do you take into consideration?

A: O.K. Well, for one thing it depends. If I want a group, .I try
to make the group of the same age with the same type of problems.
Then in scheduling time wise, I try to make considerations for
P.E., for music, for special things as well as for particularly
reading, math. I don't like to take them out of any of those
things.

Q: Who gets a copy of the. schedule?

A: The schedule over on the wall, nobody has a copy of but me: The
teachers all know when their children are coming and so forth.
The schedule my principals usually get are just what schools I'm
at at what time during the week.

I. C. Q: Is this your regular room while you are working in this school?

A: Yep.

II. A. Q: Describe the procedures used to decide if a student needs indepth
evaluation.

A: Mostly by referral.

II. B. Q: What general procedure do you follow oncea student is referred
to you?

A: First of all, the student is usually referred to me by some tea-
cher, principal, parents At that point, I cannot evaluate the
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child without the parents' permission so I send home a permission
slip, O.K.? That i8 signed and returned, then I see the child for
evaluation for however long it takes. It may take two days, one
day, it just depends on the problem. And then I contact the parent
again and say "I've seen Johnny-for an evaluation and I'd like you
to come in so we can discuss the results." And at that point they
come in and we discuss the results and decide whether or not they're
coming to therapy and write their Individual Education Frogram.

Have you referred any of your students to,another specialist?

I have referred one to an L.D. teacher but not particularly for...
like an eye specialist or anything like that.

On the L.D. student you referred-could you give me more information
on that?

A: The testing showed that she was weak in the auditory memory area.
Because of that it made me wonder if she was getting serviced in
another area beside speech'. O.K.? I was trying to decide whether
to take her into the speech caseload. I figured that if she was
being serviced by L.D., I was going to let the L.D. people take
care of that and not speech since we have'enough people already.

Q: How will you follow up?

A: I have already checked in her folders and noted that she has been
referred to L.D. but that they haven't placed her on their caseload
yet, so right now I referred her again and she's in the process of
being tested.

III. . Q: Name the tests or procedures you use frequently with the different
disorder areas and explain the information you get from each.

A: O.K. One'is the Developmental Articulation Teat by Hejna. It's
just a group of pictures where different sounds are tested in
different positions. Initial position, medial position, final
position. An example would be if you are testing for the (p)
you would have pig, paper, and cup-itls in all the positions.
You point to the picture and say "Tell me what this is." You
go through all the sounds, O.K.?

Q.

A: Similar to that for articulation is the GoldmanFristoe Test for
Articulation. It's just a picture test-same idea. For language
testing a lot...and for artic. too, I just use the speech sample.
You know, what do I hear when I'm just talking to them. What kind
of sentences do they use when they are talking with me. Do they
use the past tense, future tense; do-they use the correct syntax.
Do they put in all the right words at the right time. How long
are their sentences? Do they use complex sentences? But'then
there are language tests. Basically I use,the Detroit to test a
lot; that has 13 subtexts that includes auditory memory for re-
1.ated and non-related words, test for opposites, same-different,

O.K.

77



62

following directions, things like that. Wait a minute, I have
more. I do have rating scales for rating voice and for rating
fluency, and it has a variety of questions that you would ask
that personas an individual. How they respond to their own
stuttering--how do teachers respond; how do parents respond.
Those are actual tests. Gosh, there are so many.

III. B. Q: Have you met with co-workers or parents about specific problems
concerning students in therapy?

A: Yes.

Q: Could you give examples of the persons you have talked with and
the problems discussed?

A: There have been so many it's hard to remember the specifics.
Almost everyday I talk with somebody about one of my students.
Let's see. I have 'a stutterer that I talk to his teacher about
at least once a week. Mostly, I see her in the hall and stop
and talk with her about his nonfluencies and how he's handling
them.. As far as parents are concerned, I, guess I talk to three
or four a week about special problems'or homework.

Q: Could, you go into detail about the special problems?

A: Well, this one third grader I have that has an articulation
problem--she's yet)? shy, 'and I've talked with the mother and
also with the B.D. teacher about her. With the mother, I was
mostly finding out what kinds of situations she talked the most
in and what kinds of things she liked to do so I could have some
things to talk about in therapy with her. And also maybe some
bad situations so I could talk to the A.D. teacher about maybe
what the mother could do to make her willing to talk more. I
felt she needed that. Anyway, then I talked with the B.D. tea-
cher,.and she told me some things to tell the mother. That was
about three weeks ago, so.I don't really know yet how much good
it's doing.

Q: How do you use this information?

A: I use it to plan what I want to do with the students.

Q: Would you give me another example of giving a parent advice on
how they can help a student at home?

A: O.K. The day before yesterday, I spent about thirty minutes
with a parent telling them and showing them how to work on pre -.
positions like over, under--you know.

III. C. Q: Do you ever make changes during therapy?

A: Oh, yes.
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Q: Could you give an example?

A: I do it all the time, almost every session. Often I stay longer
on a step than I had intended because I think the student needs
more practice. Oh, one example is in a language group I have.
There are three first graders in it. The last time I had them
I changed my materials in the middle of the session because one
of them brought in an ant farm, and they all were really distrac-
ted--so I just used the ant farm instead of the pictures I had
here to use.

After completing a therapy session, have you ever found it neces-
sary to revise plans before the next session?

A: That's hard to say because for most students I make specific plans
from one session to another. But I guess I do have in mind what I
will do for several sessions at a time, and I do change that a lot.

Q: What kind of changes have you made?

A: Well, mostly it's whether I can go to the next step as I had planned
or whether I have to stay where I am or go back to a lower level or
change how I'm trying to do it. Like if I'm trying to teach a sound
and the student is having trouble, I'll have to come up with some
other way.

Q: As you move from one short term objective to another, do you find
it necessary to change therapy procedures? u

A: Yes.

Q: Could you give me an example?

A: Let's see...for the articulation case--the third grader--I was
talking about. I changed her short range goals to include work-
ing on her willingness to talk instead of just working on produc-
tion of sounds.

Q: On what do you base changes in long range goals?

A: On what I've found out about the student and the problem. Some
of it would be based on test results and a lot of it on formal
things--what I get to know about the student.

IV. A. How did you develop your long range goals ?.

A: From my, evaluation findings and from what was said in the IEP
meeting.
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Interview Tape C

I. A. Q: How informed would you say your faculty is of SLP piogram services?

A: Very informed.

Q How did they receive their information?

A: We discussed it at a faculty meeting at the beginning of the 'year.

Q: What was your role in providing the information?

A: There are two therapists here, and she had been here before so I
was just mainly introduced at that time, and she was the one that
explained how the referral system would be set up, our evaluation
procedings which would be going on at the beginning of the year
and then, you know, when we would be beginning therapy and how
that would work.

I. B. How do you develop your initial schedule?-

A: Discuss with the teachers, find out what the other therapy schedules
are; we have motor and music. I like to find out what times they're
doing language in the classroom, you know, that language particular
activity and try not to take them out then.

Q: What other factors do you take into consideration?

A: Uh, about'when to schedule?

Q: Uh-huh.

A: The little kids I like to see in the morning. They do a lot better,
before lunch. And also talking about having to get on the bus now,
they need to be in the classroom so I usually stop therapy a little
bit early, you know, not go right 'til 1:30, that has to be consi-
dered and around the lunch schedules.

Q: Who receives a copy of your schedule?

A: All of the teachers whose kids are on it. Since we have two thera-
pists here and so I don't see a child out of every class, I only
give my schedule to the ones I'm involved, with.

I. C. Q: Is this your regular room while you are working at this school?

A: Yes.

II. A. Q: Describe the procedures used to decide if a student needs indepth
evaluation?

A: Here the teachers refer. We have a lot of referrals. The children
have been to DeKalb Evaluation Center or to Coralwood Center for an
evaluation there already. They've been identified as needing further
evaluation of a possible problem or that they do have a problem and
at that point they're usually just put on pur waiting list, but then
we get those reports here and follow-up on them. Then for screening
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a whole class or gr&de, we first. usually give one test maybe from
each different category in terms of auditory comprehension, verbal
expression... We always give a language sample at the very begin-
ning.' I think that's a good way to look at overall language skills.
An articulation test, if during the language testing it's apparent
that he, just by observation, that he needs one. At that point then
we would look at those and decide, look at the items themselves, and
find out what areas he's breaking down in and if more indepth test-
ing is needed. Then we'd go on to the ITPA. It has several subcate-
gories or memory and visual reception and association and other, pull
in any kind of test we can find to need,.you know, further identify
where the problem is; where the breakdown is.

Q: ',What general procedure do you use onci'a student is referred to you?

A: Before testing, I would want to talk to the teacher to find .out what
she thinks 'about it. Then I do the actual testing--for various pro-
blems--but only after the appropriate contact is made with the parents,
the placement committee meets.

Have you refdrred any of your students to another specialist?

Sort of. He,'uh, I couldn't exactly refer to a neurologist, but I
made a suggestion to the parents that they, might want to have that
checked out to determine if there were that neurological involve-
ment, you know, a factor in a severe articulation problem.

Q: Have you followed -up, on the referral?

A: The mother asked me to send something to the doctor. I wrote him
a letter explaining our'results and our concerns, and it's still
in the procesS of.being. The motheshi taking care of it at this
point..

O.K.

III. A. Q: Name the teats or procedures you use most frequently with the diffe-
rent disorder areas and explain what information you obtain from each.

A: O.K. The TACL, the Test of Auditory Comprehension of Language, is,
I like that a lot. It a good screetiinesort of instrument because
it covers everything in terms of syntax, vocabulary, sentence struc- ,

ture, verbs, plurals. I use the Peabody Picture Vocabulary Test a
lot in terms of receptive vocabulary also, but we have to .be careful
with that.here because it's not standardized for a lot of- the-popu-----
lation here so we have to think about that. The Zimmerman Preschool
Language Scale, I use that a lot because it deals with different sorts
of items than the other tests do. I try' to pull from a lot of diffe-
rent tests that have varying items in them. This, the Preschool
Language Scale, covers gore school skills, colors, number concepts.
It goes into memory though and some articulation in it, verbal ex-
pression, you know, opposites, being able things like that:

III. B. Have you met with co-workers or parents about specific problems
concerning students in therapy?

A: Yes
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Q: Could you give examples of the persons you have tal-ed with and
the problems discussed?

A: Several times we have involved parents in the therapy program and
it's been very successful. A pewit discussion group was held
weekly to talk about general guidelines that parehts could follow
at home. Those parents who did come seemed to be very interested
and looked for ways to help. I think that our staff members bene-
fitted from it too because it made us more familiar with the home
setting those Students live in and with what help we. can expect
from home...which isn't much most of the time. It does mean a lot
when it happens' though.

Who, else do you talk with about specific student problems?

A: Mainly teachers, even though sometimes I need to talk with other
professionale. Quite often the teacher will be your main source
of monitoring or follow-up on a student.

Q: How do you nee this information?

A: What I find out should affect my planning, the goals I set...
the more I know, the better job I can do.

III. C. Q: Do you ever make changes during therapy?

A: Yes.

Q: Could you give an example?

A: With my caseload, reactions to therapy are not always very predic-
table, so I often have to change the technique I'm going to use- -
often in the middle of a lesson--but I do that only when I feel a
change is needed, of course--and sometimes. changing doesn't help.

Q: After completing r. therapy session, have you ever found it neces-
sary to revise plans before the next session?,

A: Oh, yes. In fact most of my planning is done betweea sessions.
And it needs to be that way. I car plan much better after I've
seen the way they respond to the past lesson. So I, often change
methods, materials, activities....from one session to the next.

Q: As you move from one short term objective to another, do you find
it necessary to change therapy procedures?

A: Yes.

Q: Could you give me an example?

A: Just like I just said, the information I get from one session
definitely influences what I can expect later. So my next objec-
tive is, or at least should be, influenced by how well we met the
last one.
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On what do you base changes in long range goals?

A: How well I get to know,the student, how well he responds to therapy
daily and over the long run...several factors...how the student...
if he 'changes during the process of theraPy--his motivation, test
results...so many things... We get feedback from other therapists...
we observe *ach other periodically so they often can add to what you
know about the student.

IV. A. How did you develop your long range goals?

A: Looking at the test, and ong range, is just the general area of
either it's articulation o it's language, and if it's language
or fluency or voice, I haven4t mentioned any of those because I
don't have any of those kids at the moment. In terms of language,
I would make, I make my long range goals very broad. I mean, I
don't even include in them either, what area of language is,
either receptive or expressive or both in language.
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:Interview Tape - D

I. A. Q: How informed would you say your faculty is of SLP program
services?

A: I would say they're informed extremely weal right now. With
public education laws as is, the insarvicas That have ocnurred
in the last couple years on speech therapy so even though we
have a very large faculty here, I think they're pretty well
informed as to.where to go, who to see, and how to make a re-
ferral.

Q: What was your role in providing this information?

A: I had no role at all.

Q. O.K.

A: I'm a new teacher. Everyone did it before me.

I. B. Q: Alright. How do you develop your initial schedule?

A: What I do is collect all their Schedules at the beginning of
the year or at the beginning of the quarter and try to make
out a schedule that coincides with their classes and with my
school's, being that I'm an itinerate teacher traveling a-
round to three different schools, and it's a very complex job
particularly at the high school level where you have different
quarter changes, different schedule changes, different time
and bell changes in each of those three schools, and that's a
vsry difficult process. Probably the most difficulty I have.

What factors do.you take into- consideration?

Oh, what the kid's doing in the claLsroom and that sort of thing.

Who receives a copy of the schedule?

A: 4y lead teacher, my lead assistant teacher, principals, secre-
taries, sud I u-ually give a copy to most of the special ed.
teachers in eac...:'school because it seems like I deal with a lot
of the- students so it's kind of helpfUl to them.

I. C. Q: Is this your regular room while you are working at this school?

A: Yes.

II. A. Q: O.K. Describe the procedures used decide if a student needs
indepth evaluation.

A: Uh-huh. I. would say what usually happens, unless a child in La
a continuing caseload where he meetu therapy from, the previous
year, of course that's how csseloads are established so 'I know
that I'm picking up someone from next year that's been recommended.
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Most of it is done on a referral basis where a teacher within a
school says hey, I think that so-and-so has a particular speech
problem, and he needs some help. At this point, referral pro-
cess is started. Parents are contacted, and after all those
things are completed then the diagnostic and evaluation proce-
dure is then put into place. Except for our hearing screening
where in this county for example this year we are screening par-
ticular grade levels and everyone is screened. It's a mass screen-
ing device, I believe the eighth grades and twelfth grade is
being screened, but hearing is done a little differently,- right,
because it is a little different.

II. B. Q: What's your procedure once a student is referred to you?

A: The first thing that is usually done is I have to fill out a
particular form, 105 and 101, 'and what I have to do is send
the forms home to the parents saying.that the child has been.
referre for speech therapy and that they're informed of all
their rights under the laws end so forth and that they would
release thir' child to me for a period of time for testing and
evaluation to determine, you know, if in fact he does.have a
communication problem, and he should be referred for therapy.

Q. O.K.

A: Cause sometimes I get referrals and they're students who need
therapy and dome that do not so it's a lengthy process. I

think it works, but it seems.like there are a lot of forms
you need to fill out, you know, and a lot of procedures that
sometimes take a little time as compared to old speech therapy.
They started the next day, and that doesn't happen anymore.

II. C. Q: Have you referred any of your students to another specialist?

A: No; no I haven't. I haven't had any students where I have had
to do that. I know that I have several students who, you know,
have been under referral before, but I have not had to make
referrals myself.

III. A. Q: Name the tests or procedures you use most frequently with the
different disorder areas and explain the information you obtain
from each?

A: Right. County has a pretty good diagnostic and testing equipment.
At high school level, we've been trying to find a very good lang-
uage test. More recently, being that I'm new speech therapist here
in this county, the Detroit Language Test has bass- -eally fine, and
I've used it about two or three times an .euems to he really
helpful in identifying, you know, certain problems of language, syn-
tax, morphology, and so forth. I would say that other than that we
have a lot of good profile scales for voice, for stuttering. We use
a lot of the traditional tests for articulation, the Goldman-Fristoe
and I'm kind of se.xching for tests right now too; I have some that
I've used a lot in the past, but I'm still using those trying to
find some new ones too. But we have a large selection of tests so
that if 'here is a particular problem, we can at least go and get
ahold of a good test and evaluate. This information helps me in
everything I do to plan for the student's therapy.
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III. B. Q: Have you met with en-workers or parents about specific problems'
concerning students in therapy?

A: Sure

Could you give examples of the persona you have talked with and
the problems discussed?

A: Well, last week I talked with two parents about how their kids
needed therapy - -we have to do that you know.

Q: Could you give other examplce?

A: Let's see, I've called one parent because the child kept on not
bringing in his checksheets. He would say he left them, at home,
so I called the mother to see about it.

How do you use this information?

A: Well, when I called the mother she told me that he hadn't been
bringing any checksheets home so I quit giving them to him.

Q: Do you give parents advice on how they can help their children
at home?

A: Sometimes when ,I think it would help. I mean, with a lot of
parents it wouldn't do any good.

Q: Could you give me an example?

A: I've sent practice sheets home for one child with an articulation
problem, but I'm not sure whether the parents are helping with them
or whether he just, you know, practices on-them.

III. C. Q: Do you ever maim changes during therapy?

A: Oh, sure.

Q: Could you give me an example?

A: Almost every session requires some kind of changes. Unless you
know, you're at a place in therapy where either the student sort
of isn't going anywhere much and you have to keep on repeating
the same thing.

After completing the therapy session, have you ever found it
necessary to revise plans before the next session?

A: Well, not really I guess because I usually don't make plans ex-
cept for one session at a time so I jusi'plan a session from what
happened last time.

Q: As you move from one short term objective to another, do you find
it necessary co change therapy procedures?

86



A: 1 guess, but this is my first year, and school hain't really
been--I mean it's been just about four or five weeks since
therapy started so I haven't had to do much of that yet. But
when the students start reaching those objectives I will:

On what do you base changes in long range goals?

A: Like I said.there really hasn't been any time for that. For
most of my students those had been written last year so it
will be a while, you know, before they get changed. I know
there will be several that I'll need to change the long range
goals for at the end of the year, but now we're still on the.
old ones.

IV. A. Q: How did you develop your long range goals?

A: Most of them were developed for me. Ah, no. As I've said
when I came here as a new speech therapist this year, most
of the caseloads and the students that I had 'he long term
goals were written and established or like re-reviewed or
established at the end of last year so the were there for
me.
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Interview Tape E

T. A. Q: How informed would you say your faculty is of the SLP program
services?

1

72

A: They're pretty well informed. They know all the referral pro-
cedures and ask me questions if they have any questions about
referring a specific case, either my services or somebody else's
services. In general, I'd say they're pretty well informed.

What was your role n providing the information?

A: I did not have faculty inservices per se. Our special ed coor-
dinator for the school had and there's been handouts through
the teacher mailboxes.

I. B. Q: How do you develop-your initial schedule?

A: I try to work it out the.best I can with the teachers. I go
to them, work it out so it's not interferring with music, PE,
lunch, and breaks, and so they miss as little of the academic
areas as possible.

Q: Who gets a copy of the schedule?

A: I'don't give.them--the principal has a copy. But.I don't give .

out my schedule. I let the teachers know when.their.kids are
'.coming .to speech and they have it written down and everything.
And the students, for the most part,I hive to go get them.
The teacher doesn't have a clock in her room or anything - the
child.won't know when to come - but some do come on their own,
if they are aware.of the time and everything - the days of the
week and when. they're supposed to come.

I. C. Is this your regular room while you are working at this school ?.

A: Yeah.

Q: Do you share it with other people?

A: No.

II. A. Q: Describe the procedures used to decide if a student needs indepth
evaluation.

A: O.K. For this year, for kindergarten, readiness, and first gra-
ders, lie screened all the kids in those 3 grades. It took a long
time and we finally finished maybe a couple of weeks ago. We gave
them a real simple articulation test and then a language battery.
It took maybe 7-8 minutes per child. As far as the older grades,
there isn't a screening right now, but the teachers refer them
and if they don't need therapy I explain it to the teachers. If

they do I start them into the due process procedure. After the
initial evaluation, I would - depending on the problem - give I
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guesi a full battery - like an articulation test - I'd give
them the Goldman -Fri toe Articulation Test. A language test,
depending on the age, - the. Preschool Language Scale or if
they're older, maybe parts of the Detroit Learnin Aptitude
Test or the Utah Language Test. In that I.d get a speech
sample hopefully on tape and I would listen for fluency -
if there was any kind of stuttering problem - voice problems.
I would give them, an oral peripheral exaT4nation of how well
their,pouth is functioning. And then just engage in some
general conversation to see.how well they can generalize con-
cepts - things like that...

II. B. What general procedure do you foliow.once a studeht is.referred
to you?

II.

A: O.K. They're referred by a teacher. I would go call parent
and see if I could just talk with their child briefly for a
couple of minutes. If they say yes, I would. I would talk
with the child and if I think it's necessary, just from that
brief conversation, send home the parental permission for ,

testing and get that back and have their hearing and -vision
done. Once that was completed I'd bring them in here for
that battery of testing.

Have you referred any of your students to another specialist?

A: No, I haven't had a need to this year - I have in the past
referred for LD or NH.

Q: Could you give me an example of how you followed up?.

A: Uh...Well let's see. Last year there was a student when I was
in another county - just - it took them a long time to grasp
things and, so -'and from some results of the DTLA I gave him,
I think that he -might have a learning disabilities problem,
so I initiated the placement there. You fill out the form
for learning disabilities - I can't say there was any follow-
up because it was at tie end of the year last year or towards
the end of the year. But I did my part and they hadn't at
the end of the year tested him yet for L.D.

III. A. Q: Name the tests or procedures you use most frequently with the
different disorder areas and explain what information you ob-
tain from each.

A: Likc for the articulation I would use the Goldman-Fristoe test
most often. There are other articulation tests that can be
used for proficiency of how they're saying all the sounds cor-
rectly and how they put them into speech. Sometimes they can
do the" words very well lsbut viten they put-them into "speech it
breaks down. And you might want to use the conversation part
ofthe test or the sentence part of the test to see how well
it works in conversation and in the articulation part also you
do the oral peripheral to see holt/well their mouth is function-
ing and if, they are capable of making the sounds - tongue top
movements, things like that.
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Q. O.K.

A: Language - you can generally see that a lot in their grades in
class. The teacher can help you out a lot there. I would, of
course it depends on the age again, perhaps the Preschool Lang-
uage Scale - the Test of Language Development, iT7717/TEgood -

it's more of a general test. It has several areas from which
you can pull auditory memory or grammar areas. And then you
get another test, the Auditory Comprehension Test for Language'
to test different concepts. Let's see. 'And all that would in-
dicate how the language skills are functioning ow well they're
processing. Give expressive areas 7 how well th-y can say what
they're thinking about. Receptive for their un erstanding,dif-
'ferent areas. Almost all test results can be sed to decide if
a student needs therapy, so that's what I use t for first--to.
decide what' recommendation to make.

III. B. Have you met with teachers or parents about specific problems?

A: Yes, quite often.

Q: Could you give examples of the persons yo have talked with a.

the problems discussed?

A: Several times I have talked with a teac er who sends one or more
children to my class--to discuss the c ild's progress, ask the
teacher to monitor his speech behavior in class...and most of
them are very responsive ...to a degre -.

Q: How-do you use this information?

A: A teacher can-usually give informa ion about a child that I would
have difficulty getting any other way ... like his behavior in
class...I need that to monitor h s carryover ... to decide whether

he needs more direct work with

Do you give parents advice on ow they can help their children
at home?

A: Yes, but not very often.

Q: Could you give me an examp ie?

A: One parent I remember was very interested in how well her son
was doing in therapy...almost too interested..:I felt she was
probably pressuring him/too much at home...so when she asked
what she could do, I yied the appointment to counsel with her
about what she should and what she should not do!

III. ,C. Q: Do you ever make changes during therapy?

A: During a therapy session?

Q: Yes.

A: Yes, sometimes.

ISO



75

Q: Could you give me an example?

A: Well, 'just yesterday, in one of my artic groups, it was obvious
that I was getting nowhere with two out of the three' boys I was
working with...the task I chose was too difficult, so rather
than wasting their time, and mine too, I switched back to what
we had done the last time and started modifying that...it worked
fine.

Q: After' completing a therapy session, have you ever found it neces-
sary to revise plans before the next session?

A: Yes...In fact, I don't plan for the next session before the cur-
rent one is finished...And then, obviously, my plans are based
on how well the student was able to achieve that lesson's objec-
tives.

Q: As you move from one short term objective to another, do you
find it necessary to change therapy procedures?

A: Not usually...I tend to stick with those things that work well
for me in the past. I used to try most everything that came
out new, but I quickly found out that theie were certain proce-
dures that tend to be most successful, so I use those repeatedly.

Q1 On what do you base changes.-in long range goals?

A: Well, on information I get from therapy results, from any further
testing I've done with the child...Maybe just from knowing the
child better I will change to what I think is a more realistic
goal for him.

IV. A. Q: How did you develop your long range goals ?'

A: Uhm...Generally, just determine with the parent and the teacher
what you want their ultimate goal' to be. If it's articulation
you want them to produce all the phonemes correctly. And, uh,
you know you pick the highest level where you'd like to see
them and then work from there.
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Interview Tape F

I. A. Q: How informed would you say your faculty is of SLP program services?

A: The faculty here always stays very well informed cause I'm here
three full days and two half days and, like at the beginning of
the year, I explained the services that are offered and consult
with the teachers, you know, everyday on an informal basis so
they know what I'm'doing, who I see, and what type kids I see.

I. B. How do you develop your initial schedule?

A: With great difficulty (laugh), What I do, the ones that are
identified from the. previous year plus the ones who have been
identified through referrals and screening after the evalua-
tion and the decision to place in therapy, I have.to get out
a copy of the remedial reading group (their class schedules)
and try to group children with children their own age, with
the same artic. errors, or the similar language type group
and consult with the teachers and give them several options
and then devise a therapy schedule.

Q: What other factors do you take into, consideration in your scheduling?
. ,

At Well, I like to, if I can, I don't like to take the primary grades
in the morning when they're having reading. I try not to take them
from their activity period, primarily in the afternoons, but I can't
always do that. And I don't,like to take them from their, I never
take from their remedial programs like math and reading. So what-
ever the teacher feels is the best time is usually what I decide to
do.

Q: Who receives a copy of your schedule?

A: The weekly, the one that I gave you?

Q: Uh-huh.

A:, Each teacher gets a copy which they post in the rooms to remember
when to send the kids. The principa; has a copy, and I have a copy.

I. C. Q: Is this your regular room while you are working at this school?

A: Right.

Q: Do you share it with other personnel?

A: No.

II. A. Q: Describe the procedures used to decide if a student needs indepth
evaluation.'

A: At the beginning of the year I talk with all the teachers during
a faculty meeting to describe the screening program I will use
and the part they will play in it. I go over the referral proce-
dures, about how they can listen to the students in their room
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and then refer any to me who they notice sounding like the speech
patterns I've described to them. I either play tapes or imitate
all the major types of speech and language problems for them so
they will know what to look for. I'll then follow the usual due
process p, :-ure in arranging to test all those who are referred
by the teachers. I also test all second graders every year- -just
at a screening level--to find those who need evaluation.

II. B. Q: What general procedure do you follow once a student is referred
to you?-

A: Alright... At the beginning of the year, you say the form that
I sent out where they just write the name and the problem and
comments. After that, I give the teacher an initial and con-
fidential referral form which they fill Out. And then they
have a hearing and vision screening after which I send out per-
mission for evaluation, it's the due process procedure, permii-
sien for evaluation. What I do for the evaluation is bring the
child in, and I try to give him a comprehensive evaluation for

artic., language, voice, flueficy and look at the oral mechanism,
.

the hearing and vision is already done. And on the basis of
those tests, I recommend or don't recommend therapy.

IIII. C. Q: Have you referred any of your students to another specialist?

A: I referred three last year to a laryngologist which was pretty
much of a problem because these, the kids in this area, are
low income, so what the problem with that was that they didn't
have the money to pay for the laryngeal, but the CESA Area V
speech and hearing group set up a laryngeal clinic for an exami-
nation, and they took them at that time.

Q: How have you followed up?

A: I have received the results of the examinations and used them
in deciding that the students did or did not need therapy.

III. A. Q: Name the tests or procedures you use most frequently with the
different disorder areas and explain what you obtain from each.

A: Alright. I primarily give the Fisher-Logemann Artic Test to get
an idea of the artic. errors and the TACL, Test for Auditory
Comprehension of Language, I use that a lot; it has some limits
though, in that itfs only normed up to six or seven .I believe,
and I have to, I give the test, but don't write the results
down and use, it for my own therapy needs. I also give the
Carrow Elicited Language, sometimes. If I feel that the child
needs a more in-depth language evaluation, I'll give the addi-
tional language test. Get a language sample, I mentioned that
in the portfolio.

Q: Uh-huh.

A: My voice and fluency evaluations are usually informal. I'll

write down voice and either check if it's alright or write
down some characteristics of the voice if I notice some Oct
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are deviant. Fluency is informal also. Then the oral mechanism,
I, it's really hard to get a good look in most of these kids but
I just check the oral mechanism and make suri, lotok for enlarged
tonsils and the normal structure. Not all of this information is
Specifically helpful, but most of the results lead me to a better
idea of what. the problem is and how to pIantherapy--even where to
begin.

III. B. Have you met with co-workers or parents about sp cif is problems
concerning students in therapy?

A: Yes, both teachers and parents.

Q: Could you give examples of the persona you have talked with and
the problems discussed?

A: Well, one I remember that happened fairly recently involved both
a teacher and a parent. One of my fifth graders had reached a
point where he was near dismissal, but just couldn't seem to get
interested in working hard enough outside of therapy to get the
consistency of production that we were shooting for. I asked to
talk with his primary teacher,and his muther to sect if together
we could find some way of motivating him...an it worked! They
each became real interested in helping solve the problem and made
good suggestions on how they could each help out with Rob. We
met only once...together...but I talked with each of them later.
We all began to see a change after some of our suggestions were
started at home and through some of his class activities. It

really paid off in this instance to include his mother and teacher.

III. C. Q: Do,you ever make changes during therapy?

A: Oh, yes.

Q: Could you give me an example?

A: Quite often, it's pretty clean that some activity l've planned
is not working and obviously something needs to be changed or
else it's a waste of time.. 'So I either try to modify what we're
doing, or go on to the next thing I've planned, or just stop the
lesson for then. ,Just do something!

After completing a therapy 'nisei( have you ever found it neces-
sary to revise plans before the next session?

A: Sometimes, but not often.

Q: What kinds of changes have you made?

A: Well, what happens in one session should lead to plans for the
next one - -but if I had already made rough plans for'several
therapy sessions in a row, for a group usually, then several
times that general planning has to be changed--plowed down,
change directions...some sort of change bi.sed on how the group
responded to therapy.
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Q: As you move from one short term objective to another, do you
find it necessary to change' therapy procedures?

A: Yes, sometimes.

Q.

A:

Could you give me an example?

Anytime you find that a certain therapy technique doesn't work
with a. particular student, you then tend to plan something dif-
ferent the next time.

On what do you base changes in long range goals?

A: On several things, but mainly how well the student does in
therapy...how easily has he met the short term objectives...
how this changes the picture of what he could.really be ex=
pected to accomplish.

IV. A. Q How did you develop your long range goals?

4

A. I used information from the several tests I gave to students...

trying to set realistic projections of how much progress to
expect.

O
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Interview Tape G

I. A. How informed would you say your faculty is of the SLP 'program
services?

A: I think, well, they all know about it. They all know that the
services are here, and if they need to refer someone for speech
and language. evaluation just contact me,.and I will take it from
there. None of them have asked Ile anything specific about a
certain chilC but they do know that the services. are available.

How do they receive their information to know About theprogram?

A: At the first meeting,'pre-planning faculty meeting, because I
was rew to the staff; I was. introduced and the principal .let
themknow that the.school.Was having a new speech therapist this
Year so they-knew what was going on.

What is your role in providing this information?'

A: None, not at the faculty meeting. Some teachers asked me cer-
tain things later about the program, and,I will talk to them,
those specific teachers.

I. B. Q.: How do you develop your initial schedule?

A: If you can group them having all language groups at one time or
articulation therapy at one time, that's ideal for adhedUling.
You also take into consideration, age. You wouldn't want a
first grader with an upper level student. All of these. are the

ideal things that'should be done if you ,can work it out. It's

hard to schedule because there. ire so sex things children are

not suppose to mitisin their curriculum. You can't miss read-
ing and math and P.E. and, a lot of other courses so you have to
kind of work around a lot of. things.. The group'that I have to -'
day are language and articulation at the same time: They're

grouped by age and grade level and.the language. children are
doing the similar type things as.the student who's working with
several phonemes. And I try.to work it out as to when I'm here
at this school, what grade those children are in, and 'if they
have anything in common, any type of similarity in their-pro-.

blems.

Who receives a.copy of. your schedule?

A: The principals and special education director'.,,
k,

I. C. Q: O.K. Is this your regular room while you are working at this

school?

A: Uh-huh.

Q: Do you share it with other personnel?

A: No.



II. A. Q: Describe the prodedures used to decide. if a student needs an
indepth

A: I get referrals from teachers and sometimes I will screen a
whole class if a teacher thinks there. are several students in
the class who might need therapy.

II. B. O.K. What general procedure dO".Iou follow once a student is
referred to you?' '

A: Starting out, well usually the classroom teachers will say,
"There's a. kid, and I think he needs to be tested." And I
go from there. I give, 'she, fills out.areferral form, and
then when that'i completed, I give her a form that has to be.
signed by.the parent to give permission,tO test a child'. And
betWeen two and three:'weekt after I've gotten that back, I do
an.evaluation. If the child needs to be in the program, then .

we do, we have a placement committee meeting..:Wesend parenr
tal permission forms to-let the parent know that the child was
evaluated, but we think. he needs. to be in speech, and they
agree upon that. Let them knaw about when and where this meet-
ing's. going to be held and let him have some input into what
needs to be done ta improve their child's speech and language.

II. C. Q: Have you ever referred..any of your students to another specialist?

A: No.

Q: Why not?

A: Because my students don't seem to have problems that another
specialist would be able to handle.'

/

III. A. Q: Name the tests soZ procedures you use most frequently with.the //
different disorder areas and explain what you. obtain from each.,

/
1 , /

A: For articulationtesting,I-us, the Arizona or the Goldman-
Fristoe. I use them to let me know what sound! the student
has in error in What positions and positions in which'they
are said correctly. For language I use the Bankson and the
PPVT and the TO L, mostly. These tell me about the studenei
ability to use different aspects'of language, like: vocabu-
lary--does he ktow what words mean? syntax--does he put his

1 words together correctly? auditory memory--can he repeat a
sentence after YoU. I use this information to plan therapy,
to write objectives for the students. So I can decide what
they need to wait on first.

III.' B. Q: . Have you met wi h teachers or parents about specific student
problems?

A: Not yet, except] at placement meetings.

III. C. Q: Do you ever ma changes during therapy?

A: A lot. '1
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Could yOu give an example?

A: Especially with this voice group I have, I have to constantly
change motivational type things during therapY. They are
fourth graders and loveto antagonize each other. I have to,
on the spur of the moment, find something to get their Minds
off eachrpther.and back on therapy,

After completing a therapy session, have you ever found it
necessary to revise plans before the next session?

A: Oh yes, especially when the student seems stuck, sort of on
a plateau. I might have the next step in mind but have to
come up with additional activities, for the next session that
are otill'at the same difficulty level.

As you move porn one short term objective to another, do you.
find.it necetitiffito change therapy procedures?

.

A: Again, yes.

QI Could you give me an example?

82

A; Well one would be an EHR student that was just discovered
about a month ago to have a hearing loss--so that really
changed what my short term goals for the rest of the year
are--I'm now going to do some 'intensive auditory training
and working with the hearing aid when she gets it.

Q: On what do you base changes on long range goals?.

A: On progress and on what the student's greatest needs seem to be.

IV. A. Q: How do you develop your long range goals?

A: From. what I find out from the evaluation.
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TAPE CODE:,

I. A

B

A

C

C

IV. A

B

SPAT TRAINING CONFERENCE
Rating Sheet for Training Sets. and Check-outs

NAME:

DATE:

83

First
Choice

Second

Choice
.

.

P I . Informelfaculty of program services..

P I I Develops work schedule..
r ,

... .

.

.

,

I F Maintains physical environment.
.

.

P I . I Implements screening/referral procedures.

,

.

.

P. I Follows through on referrals to program.

.

.

.

.

I Makes referrals for further evaluations.

.

P I Obtains diagnostic information.

. .

b b
Obtains information from others.

a

'b

c.

d'

a

b
c

d

I Revises therapy as needed.
,

.

P I Develops long range goals.

.

Develops short term objectives.

Uses standard English when. writing.

SWAP .1 (9/83) 99



IV. D

'V. A

B

VI. A

C

VII. A

B

C

D

P4

First'

Choice
Second
Choice

.

.
.

Records program and student information.

fT Therapy approaChes meet student needs.
.

. 0 J Implements therapy. activities in logical
sequence.

. ,-

.

.

Materials.compatible with student needs.

.

,

.

Provides stimuli or.cues during therapy.

. .

.

.

Reinforces.student'responses.
.

._-

"..

.

0 Obtains adequate responses:

.
._ .

,

.

.

Students understand instructions/
explanations.

.

.

JProvidee motivating activities.

,
.

,

.
.

.

.

Records responses.

,

b

. a

b

c

d.

'Maintains involvement of. students.
.

.
.

t4.



Speech - Language Pathology Asiessment Instrument

School Practice Procedures

RAC personnel will coordinate'two school practice assessments for each SLP
trainee. Ttie-following procedures should be followed.in carrying out the
assessment ..process:

Responsibilities Tasks

,RAC

RAC

RAC.

RAC

SPAP

RAC

RAC '

RAC,

SLP

SLP

8 5 ,

I. Selection of.SLPs to be assessed.

a, RAC or trainee identifies potential'SLPs.for
practice assessment. The SPAP provides. blank
permissionlorms for signing by the aPpropriate.
superintendent or designee'.

b. Permission is obtained from the appropriate. school
'system superintendent and agreement is obtained
from the SLP. SPAP provides permission forms; the
RAC. returns a copy of.the form.signed by the super-
intendent and SLP and sends, the original copy.of.
the form to SW,

2. Local arrangements for school practice.

a. 'RAC selects assessment team: one RAC, DC (must
have received SPAT briefing) and one SLP DC (from
list of endorsed data collectors). It should be
noted that a fourth team member (administrator) is
used only for. certificatiomasiessments and not for
school practice.

b. RAC, initiates School Practice Cheeksheet (SPAP 2)
for each SLP to be assessed.

c. SPAP provides school practice forms to RACs:
mation end 'Check sheets for the SLP and assess
team members.

d. The RAC provides assessment -materials ('SP
forms, etc.) to the.SLP being assessed
of the assessment t

e. The RAC data collector confirms ti e and place with
the two other assessment team me ers

ifies appropriate L personnel of the
ace for assessment

epares portfolio atezials for one indi-
up and, before t e date of the assessment,

m in the,locati n designated.by the-RAC. -

I

inf

t

r-

response,
nd to member(s)

f. The RAC no
time and p

The SLP p
vidual/gr
places th

h. The SLP m
observati
the regul

kes any neces ary arrangements for.an
n/interview ite if it Will, differ from.
r therapy.r om.

1



86
. Responsibilities Tasks

SLP i. The SLiscompletes the SLP IOformation Form (SPAP 3)

SLP

Assessment Team

Assessment Team

RAC-DC

SLP-DC, SLP trainee

SLP-DC, SLP trainee

RAC7DC

RAC

MC

SPAT).

j. The SLP provided confidentiality access fc4ai.

School P rAOtice Sessions.

a. The SLPdDC and -SLP trainee arrive at'the'school
site in time .to review portfolio materials prior
to the interview/observation sesiions. The re-
view of portfolio should begin at least,14 hours
before the scheduled therapy observation time.
Although the SLP -pc and SLP trainee will review
-portfolio materials at the same time, there should
be, no Oiscussion of the materials as they are being
reviewed. .The RAC-DCalso should arrange to rev1.4*
the materials prior to:the interview.

, The interview fOiloWs,the portfolio review and is
conducted by the SLP trainee, with the SLP-DC and
RAC-DC present:/ It is appropriate for any-team
member to participate in follow up quistioning.

e. On the basis of portfolio d interview data, the
-RAC-DC'completes an SPAT Response Form.

ll

d. The SLP' is observed intherapy by the SLP-DC and.
SLP trainee With each obser4ing the same session.

The SLP-DC and SLP trainee each complete (without
comparing scores) the SPAT RespOnse Form.

4.. Collection and Forwarding of Forms.

,'41. The RAC-DC collects the 'SLP ,Information Form (SPAP
and Response Forms which have been'completed by the
assessment team members..

b. The RAC reviews all forms for completeness And com-
putes inter -rater reliability. Reliability is con-
sidered adequate if minimum level (pass-fail) agree-,.
ment reaches 70%.

c. The'RAC mails the foliowing'items'to the SPAP office:

(1)-School Praetici Checkeheet (SPAP 2)
(2) SLP Information Form (SPAP 3).

(3) Response Forms-Completed by the three assessment
team members

(4) Inter-rater reliability 'results

5. SPAP will inform the SLP by mail /SPAP 9) of the. ratings ,

Cosigned in the assessment process:,

1 2



87

Speech-Language Pathology Assessment. Instrument

RAC School Practice Checksheet

Regional Assessment Center

SLp-Aseessed: Data Collectors:

Sotial Security No.: RAC Data Collectorr

School' SysteM: SLP Data Collector:

Office/Baie:School: SLP Trainee:

Telephone:.

Date Completed:

Permission form (original) ant to SPAP.

Assessment materials sent,to SLP being assessed.

Materials provided to members of the assessment team.

Time and place arranged for interview and observation with SLP and
assessment-team.

LEA notified of time' and place for assessment.

Inter -rater reliability determined.

Mailed to SPAP:

(1) School Practice Checksheet (SPAP 2)

(2). SLP Information Form (SPAI3)

(3) ASseisment Response Forms

SLP Data Collector (SLP 2.1b)

SLP Trainee (SLP 2.1b)

RAC Data Collector SLP 2.1a)

(4) Inter-rater reliability results

Copy of School Practice Checksheet (SPAP, 2) retained for RAC files.

SPAP, 2 (9/83)

1 3



SLP Name:

School System:

Address:

Speech - Language Patt,low: :.essment Project'

Date:

88

INFORMATION FORMI,FOR'SLP ASSESSED IN SCHOOL PRACTICE
.

SSit

Home Address:

11

Tel.phone: Telephone:

CERTIFICATION'

Ill Teacher.Certification: - SLP-4 SLP-5 SLP-6 'DD-7

114
Other:

ASHA Certification (CCC-SP) YES NO

IIGA Licensur6 (Sp Path) YES NO

II PROFESSIONAL EXPERIENCE (ExClude.current year)

years SEP

.years 0ther'teaching areas
o

year!: 'Total- -all areas

AkADEMIC PREPARATION

%TARS INSTITUTION

1

II4AP 3 (9/83)

MAJOR DECREE CONFERRED

nIS FORM TO THE RAC DATA COELECTOR AT THE INTERVIEW SESSION.

1 4



1 1 1 1 1 1 1 1 1 1

GEORGIA DEPARTMENT OF EDUCATION
TEACHER PERFORMANCE ASSESSMENT

SPEECH-LANGUAGE,PATHOLOGY ASSESSMENT INSTRUMENT (SPAT)
RESPONSE FORM

01co A. SSN'of SLP Asseued Date D. Data Collector SSN
Yr:System Schoot

1 1

Mo.

l I I 1 E 1 1 1 1

RAC Data Collector or Administrator use only

E. AsseurAnt.
Activity

A. 1 2 3 4 5
0

B. 1 2 3 4 5

C. 1 2 3 4 5

A.''11 2 3 4 5

B. 1 2 3 4 5

C. 1 2 3 4 5

IV
A. N/A

B. N/A

C. 1 2 3 4 5

D. 1 2 3 4 5

1abcd
N/A

For indicators having
numbered ratings only,
cirale one and only one
number in response.

OR
For indicators having
numbered and lettered
ratings, circle one number
or the appropriate letter or
letters in response.

* A - RAC Data Collector

B - Administrator

** - No. of A:ssessment

I hereby affirm that all assessment procedures were
followed as required.

Data .Collector Signciture Date

Form SLP 2.1a

1 6



0

GEORGIA DEPARTMENT IDUCAtION.
TEACHER' PE RFORMANa ASSESSMENT

SPEECHAANGUAGE PATHOLOGY ASSESSMENT INSTRUMENT (SPAI)
RESPONSE FORM
C. DateA. SSN of Assessed B. Cod.

11111111111
System School Mow Yri

I':1.101111

SLP Data II on

D. Data' Collector SSN

I 1 I I 1 I I I 11

1
A. 1 2 3 4 5

1

B. 1 2 3 4 5

C. 1 2 3 4 I'

,

.

0

.

A. 1 2 3 4 .5 . .

I L 1 .2 3 4 ,5

C. 10 2 3 .4 5 .

VI
A. 1 2 3 4 5 ,r.

B. 1 2 3 4 5

C. 1 2.345

, - I I

A. 1 2 .3 4 5

B. -1 2 3" 4 5

C. 1 2 3 4 5

,

.D. 1.2 a 4. 4 .

. ,

VII
A, 1. 2 3 4 0

B. 1 2 3 4 5

C. 1 2, 3.4 5

D. 1 a .b c 41,

V
, A. 1 2 3 4 5

B. 1- 2 3 4 5 .

C. 1 2 3 4 5Ill
A. 1 2 3. 4 5

B. lobed
C.1abed

.

..........................iiigtILIAMILL

For indicators having
circle one and only one

OR
For indicators having
ratings, circle one number

numbered ratings only,
number in response.

numbered and lettered
or the appropriate
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E. Assessment
Hy!

* C - SLP Data Collector
(kitervisw Leader)

* D - SLP Data Collector

- No. of.Aumisment

I hereby affirm that all assessment
procedures were followed as
required.

Data Collector Signature Dote

Form SLP 2.1b 1"8

ma au a am as so on dr am as am am so to as No am as so



II alivepch Language

.11 Pathology
*Assessment
Project.

Dear .

91

555 Aderhold Hall
College of Education

The University of Georgia
Athens, Georgia 30602
(404) 542.1685 Ext, 54

Thank you for participating in .the school practice assessments

with the Speech-pinguage Pathology AssessMent Instrument..

:Find attached'a summary -of the ratings you received-from:the

.three.persons who participated in your assessment. These results

are being made available for your informatiOn'only. They will be

incorporated anonymously in SPAI data, analysis: The information .

will.not be identified by name to any.perion other' than yourself.

Refer., to your copy of the SPAI and the orientation materials in
order to. interpret your ratingi.

Attachment

Sincefely,

,-1

4/ Joan D. Berryman /Ed.D.

(Li
W. R. Neal.
Co-directors

I
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SPEECH-LANGUAGE PATHOLOGY ASSESSMENT INSTRUMENT

Profile for School ;Practice

Name Sehool'System

Assessment Date

92

This profile is itor your informatioi only. The rating: wire 'assigned as

part of the training process for SPA/ data collectors.and.mey, therefore, lack

satisfactory reliability. These results may not be used for any certification

purpose.

Indicator Ratings,

I A Informs faculty

I B Dal/elope work schedUle

IC Maintains physical environment

II.A SCreening/rifrral procedures

II B Referral follow through

II C. Refers for valuations.

III.A Obtains diagnostic information

/IIB Information from others

III C Revises, therapy

IV A Long range goals

IV B Short temobjeCtives.

IV C Writes standard English'

IV D Records in/formation

V A Appropriae therapy

Logical therapy sequence

.V C. Materials compatible

VIA Stimuli or cues,

VI B Reinforces responses

VI C Adequate responses

VII A Students understand'

VII B Motivating activities

VII C Records. responses

,VII D Maintains involvement

SPAP 9 (9/83)

111.1



ISpeech - Language

Pathology
Assessment

s' Project

March 12, 1984

MEMORANDUM

TO: SPAI 1983-84 Trainees

FROM: SPAP Staff

RE: SPAI Debriefing Seminar

93

555 Aderhold Hall
College of Education

The University of Georgia
Athens, Georgia 30602
(404) 542.1685 Ext. 54

Mark your calendars! This year's SPAI' Debriefing Seminar is
scheduled for Friday, May 4, 1904. Attendance is required in order
to .qualify for data collector certification endorsement and SDU.
credit. We will be discussing your experiences with practice assess-
ments as well as any changes and/or revisions for Fall,: 1984.

In preparation for this meeting, these enclosed forms need to
be completed and returned to SPAP no later than April 13, 1984:

(1) Critique of Assessment Activities .9 You need not
restrict your comments to the-suggested areas.. Use
the last page for additional reactions or concerns'
regarding.other aSpeCts of your assessment experiences.

'(2) Reservation Form - This confirms whether or not-you
will, be able to attend as well as any accomodations
for Thursday night. This applies only to those living .

The
ing, '3951

4:00 p.m.
site. Al

($8), mi

more than two hours away.

Debriefing Seminar will be held in the GAE Headquartersiluild,,
Snapfinger Parkway, Decatur on May 4th from 9:00 a.m. to
For your convenience, we have included a map to the meeting

1 participants will be reimbursed for the registration fee
leage expense and lodging, if applicable.

We will be in touch with. you concerning. final arrangements and.look
forward. to seeing everyone on May 4, 198411

jpg

Enclosures

111
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IISpeeCh- Language

II Pathology

II Assessment

. Projekt

11

II

II

Debriefing Seminar
May 4, 1984

.. 9 4

555 Aderhold Hall
College of Education

The University of Georgia
Athens, Georgia 30602
(404) 542-1685 Ext. 54

Please circle the appropriate response and return to the above
address.

I will /'will not attend the Debriefing Seminar on'May 4, 1984.

I will" will not need a reservation' for Thursday night, May 3, 1984.

Return no later than April 13 - - - - - - - - -

Name

Date

112

Funded by the Georgia Department of Education and The University of Georgia
An Equal Opportwilty/Allirrnativo Action institution



SPAI Seminar

GAE Building
Decatur, Georgia

llay. 4, 1984

95

P1 ase use this outline. o summarize your comments
co

;
cerning the ,various phases-of the 1983-84 SPAI

ac

I

ivities in which you' participated. You need not
re trict your comments to the suggested arias.

P1 ase note that only the last'page of this form is
to be turned in at the end of the meeting.

113
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1

I.' Training

Suggested areas for comments:

1. .General adequacy of .training

2. .Suggested changes in training based on your field testing.

./.

experiences

114
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II. Tield Assessment Procedures

Suggested areas for comments:

Need for RAC/LEA personnel orientations; specific suggestions

2.,.Need fbr orientation of SLP being assessed; specific sugges-
,

tions

3. Data collector interaction
. .

4., in -site logistical arringeMents/problems

5. coordination of assessment activities

115
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III. Instrument

Suggested areas lor comments:

1. Adequacy of SPAI instructions for the SLP

2. Di ficulties in use of specific indicators/descriptors

'3. Ma hods of feedback'to SLP

.4. Suggestions-for printed format of SPAI'and Recording Forms

5. Suggestions regarding portfolio

116
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IV. Additional comments and/or concerns.

117
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SPAI Data Collector
Debriefing Conference

GAE Building
Decatur, Georgia

May 4, 1984

Agenda

8:45 a.m. - Registration (Coffee, Juice, and Danish)

I. Introduction

Overview

Purpose

Training

A. Training Conference

100

1. Debriefing - handouts and comments.

2. Staff Development Units and Data Collector Endorsement.

3. Future Plans

a. Training Tapes.

b. 'Criterion Ratings tonference,

C. 1985 Training Conference (4 days)

Field Assessment Procedures

1. Debriefing

2. Project

a. Minimum of one assessment

b. Arrangements made by RACs

III. Instrument

A. Debriefing

B. Interview Probes

C. Other

IV. Certification Assessments

A. Review Procedures

1. Orientation Brochure

2. Questions/Answers from'RACs

B. Comments from Trainees

C. The First Year

D. Minimum Level Survey

118
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Comments from 1983-84 SLP. Trainees
SPAI Seminar
GAE Building

Decatur, Georgia
May 4, 1984

Needed more practice in leading intervieWS, especially with
probing. (4)
Difficulty understanding rationale of-expert panel. More
explanation was needed.
Contradictory information was given regarding controversial
ratines of competencies.

d Intense, but thorough.
Study sessions should be provided agiin.
Too' much material' was covered in a shorttime period.
Videotapedinterviews would have been helpful.
Portfolios and videos need to'be improved.
Instead of going over the history of SPAI development, use
that time to go through a portfolio and demonstrate the method
of assessing it.
Need more time on appropriate therapy.

I
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II. Field Assessment Procedures.

The assessed SLP did not seem aware that she could adjust her
schedule,witWperession from the principal. As-a-result,
..there istoo much time between interview and therapy observa-
tion. (3)
There should have been an opportunity.to compare my results
With the SLP -DC. (3)-
RAC/LEA personnel did not make arrangements for SLPs, to be i

assessed. I. was left to do this. .

I was given very little orientation as to the schedule of
assessment procedures.

. More orientation shoUld be provided for the-assessed SLP.
f; Noticei-of practide assessments should. be sent to tuperinten-

-dents of the trainees.
g. Some trainees were'called upon with very short notice.
h. RAC personnel contacted LEA so that everything was well planned

nd coordinated. ,

D d'not make maximum usage of time.
J. As essed SLP did not leave the room during scoring.
k. I arned slot from discuision with the SLP.

2

III. Instrumen

1. Adequacy of SPAI Instruction for the SLP

a. There was confusion regarding 'the, number of copies of the
portfolio needed for field practices..

There should be more detail regarding "program and student
summary records." SLPs do more "paperwork" than ever shows
up in that Oortion.of the portfolio.

119



Difficulties in. Use of Specific Indicators/Descriptors

a. I. C. Some SLPs are not allowed to use bulletin boards.
Are administrators aware of:, the low, ratings assigned

. because of this?

C. "Moving from 'one short term objective to another"
Is unclear to most SLPs.. They usually respond yes to
changes in activities or levels of complexity, but not
procedures.

V. B. If the SLP.has one main activity with several
variations within the activity which are all it logical
sequence and which provide for prerequisites, we,are
nebulous'as to scoring.

II. C-.; IiI. B., III. C. I 'received-answers-that were
. accurate but did not relate to any specific child. I

was uncertain'as to the adequacy of these responses.

VII. B. SLPs misunderstOod'"variety" and went into
therapeutic overkill.

II. B. "Give me an example" does not always elicit a
specific response.

a. SLP wants more immediate feedback- -both verbal and written.
b. Are there guidelines to follow so that after the final-

assessment we can talk professionally with the SLP?
c. Thefttuation is so formal. Is there a way to make SLP

more relaxed?

4. Suggestions for Printed Format of SPAI and Recording Forms

a. Ityould be helpful to use the training conference rating
forms during assessments. This would ,provide room for,
writing comments; ratings could then be transferred to
the standard form.

Other:

a. The minimal level should be marked on each indicator in the
instrument.

120
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MEMO TO: 1982-83 SLP Trainees

May 2, 1983

103
555 Aderhold Hall

, College of Education
The University of Georgia

Athens, Georgia 30602
(404) 542.1685 Ext. 54

SPAP Staff

RE:' Completion of SPA/ Training 1

In order for you to receive approval for. SLP Data Collection
Endorsement and/or 3 SDUs, you must do the following:

JP8

1. Please fill out both copies of the enclosed two forms.

Green. Form r 0070 -A

Fill.in only 2, 3; 4, 6

White Form - 0224
Fill in SeciiOn I completely
Fill in.Section II B with the dates of your field:

.aisessmams

2. Get your superintendent or designee to sign - lower ht
hand,corneeof the white form. (If you are not currently
employed,let your old superintendentto do it.)

Return 1 copy of,each form to the SPAP in the enclosed
envelope.,

4. Send 1 copy of each form to:

State of 'Georgia

Department of Education
Office of'Planning and Developmint
Teacher Certification Services
209 State Office Building
Atlanta, GA' 30334 '

121
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BEST COPY AVAILABLE

GEORGIA DEPARTMENT OF EDUCATION
TEACHER CERTIFICATION, SERVICES

Atlanta. Georgia :10334

APPLICATION FOR CERTIFICATION
sttop I l ono.

104

f. 01 hi 0070. Application for Certification and official transcripts of all appliCable renewal credit must be submitted for cerlification
renewal Instructions appear On.the back of this form. DE Form, 0070 may be duplicated by your office if additional copies are needed.

TO BE COMPLETED BY APPLICANT (TYPE OR PRINT* DARK INK.)

C Renewal Li Duplicate 0. Name Change NB to NT NB or NT to PBT 0 Life

2. 0 0 0-0 0-0 0 0 Social Security Number

Or. 0 Mr. '0 Mrs. . Ms. Miss Other

Last Name First Middle Previously Used Month Day YEW

Address where.certificato should be mailed.
, No, sow, Box Or Rt. , City Stet* Zip Code

4. List name in which your most recent Georgia certificate was issued

What type of certificate was issued?

Most recent academic record. It lathe responsibility of the applicant to have official transcripts of all credit earned toward renewal
submitted with this application, List credits earned for renewal since last Georgia certificate was Issued.

COLLEGE CREDITS

SCHOOL CITY, STATE . DATES ATTENDED CC+ JRSES TAKEN

STAFF DEVELOPMENT

. AGENCY OR SCHOOL SYSTEM DATES ATTENDED COURSES TAKEN

S. 'Signature of the Applicant Date
7. Teacher Certification Tests and on-the-job assessments. (To be completed by applicants holding "N" type certificates.)

'the, TCT was passed In the field of
Month Yea

the onthe-job assessments ware completed
Month Year.

8. The following section mu,',1 be complebd by the designated official for ad certification renewal of teachers employed in the public
schools of Georgia.. .

certify that the attached renewal credit is related to the I certify that the attached college credit is toward 'a high degree
assessed needs of this teacher to be awarded by this college.

saninnenon OR Aorta),

System College
9. Superintendent's sirature. (Tr) bn signed only if the applicant is requesting the issuance of &duplicate life certificate).

I assure that this applicant has ha. imr:;num of one full year of acceptable educational work experience within the past seven years

Signature I TM,

Swam _

TYPE FIELD

FOR STATE USE ONLY

VALIDITY

.11...

111:,
12Z

Oa /ow oonm September, 1982

Dale

Reading

Exceptional Chad

0 Teacher Cert. Test

OnTheJob Assessments

REFERENCE NUMBER



INSTRUCTIONS FOR DE 0070A
Application for Additional Certification

The'following material will explain by number the items in the short application form:

Indicate the type of transaction which you wish to achieve. If none of the following categories describe the
hype of transactionwhich you wish to make, please locate the DE 0070-8 long form to make application.

RENEWAL: This applies to renewal of any prOfeslional Certificate or extension, of a certificate
after any outstanding special requirements have been mpt. Applications made for any provisional,
emergency, or one year certification must be made on form DE 0070-8.

DUPUCATI: This would be the-issuance of a duplicate of any existing valid certificate.

NAMII CHANGE: To change the name on any, existing Valid certificate.

NS TO NT: Requests for this Change should be made after the applicant successfully Passes the.teacher
certification test and allows a reasonable amount of time 'for the .automatic processing of such a
certificate. . .

NT TO PST: Requests for. his change should be made after the applicant successfully passes the onthe-
lob assessments and alloWs a , reasonable amount of time for the automatic processing of such
certificates.

2. Your social security number and your certificate number will be the same. Please fill the number in
carefully. I

a List your complete legal name, date of birth and address to Which you would like your certificate mailed..

4. List the name in which your most recent Georgia certificate was issued, as well as the type of certificate(*) I
most recently held.

8. List the academic and staff development credit earned toward the renewal of your certificate (If
applicable). You should list,the course number, title and inititutlon to verify yourrecords in the corttfkiatIon
office. You must submit an official tmlacript of any course,work or staff developments earned.

The applicant must sign and date the application form before proceteing can begin. Failure to sign the
form will result in the return of the forms and a delay in the proceSsing Of your certificate. ,

7. For applicants holding calif-id:tee in the non-renewable category who are finishing the test and/or the on-
the-job assessments and who haVe pot been automatically issued a certificate, this information must be
completed.

8. The signature of the superintendent or a College advisor must accompany all request for renew'sl unless
the renewal credit was earned toward a field being added to the certificate under the advisement of the
certification office. All other credit must be approved by a college advisor or an employing Georgia
superintendent.

9. The superintendent's signature in number nine is required only if the applicant is the holder of a life
certificate who has not had experience with a school system verified within the past seven years. The
signature of the superintendent verifies that the required experience is documented and iron file in the
central office.

123
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Ilme me Imo ilmi Imme III' No us No
ow bait of form tor unsfruchoffsi

Section I

UTrE (AN, first, Middle, Maiden) (PRINT OR TYPE)

STATE OF OEDKOIA
DEPARTMEIT OF EDUCATION

CERTIFICATION RENEWAL INDIVIDUAL. PERMANEN f RECORD
LOCAL STAFF DEVELOPMENT

. DATE OF B111'114 4DORESS (Apartment Nv , Street, P. O. Box)

S.

(City) (State) (Zip Code)

SIGNATURE OF APPLICANT SOCIAL SECURITY NUMBER' CERTIFICATE TYPE AND NUMBER SCHOOL SYSTEM

Mt Won I I
, .

A. 'PREPARATION PHASE
.

8. ON.THE.JOB PERFORMANCE PHASE . .

ti
1,1111111
AVOW

b4g="
Tooliiloa

(3)
Ones of

"F"'"

.

131. .

Title of
. *oft Doebstimbit Proenlyi

.

141

Stew UMW Porp000lO of
Neff OrPrOcionder.Proerem

16)
Contact

mows

161
Verb n

by

17)
State Maps Commtenstes -

to be Oemonstrated
an Me Jeb

III
Deer of onllieb
Observations end
Dew Colbetion

111)

Verdlemien I
Iletisfseblie

en-the-10 IWO Maw/

.

0

P1

2
'a

0

.

oi

ti

4

a
m

4b

. m

.

.

el
02

t,-4

0.,

p-o

0i0
ti

a5

.S01410001

.
.

,

SPAI Data:Oollector
Training

.

.

..

.

Proficient usi of the
Speech-Language
Pathology Assessment
Instrument

,

.

. .
. .

30

.

.

,
.

.

tiro assessments of.

$LPs using the
SPAI .

'Folloi-u0 seminar

, .

.

. .

.

.

.

...

.

.

.

.

.

.

.

4LP Data Collection Endorsement only

Collection Endorsement and SDU

:

.

SDU only

SLP Data

.0 spkao
....

gibed on review of evidence that th Wield& has satisfactorily completed both
pre anon 1NH pastor phases, the aboyementionod applicant is
re IOU 7 redlt for °initiation renewal.

,Spec a age ology
Assessment Pro ct
SIONATUR1 OP HAIR C PI IPICATION

MINIMAL 1:1011111M1 OR 1WIERNAL 1V.ALUATOR

lewd on the recommendation of the chairperson of the local certification renewal
committee or a qualified external evaluator, I certify that the information on this
form is correct.

125
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ow for um No No ins IAIN Ili -11 Nib we ea Hi
I INSTRUCTIONS FOR COMPLETING

if CERTIFICATION RENEWAL
INDIVIDUAL PERMANENT RECORD

Georgia teaching certificates may be renewed upon completion of in-service education in an approved agency or local sfitem staff development program. Certification,
renewal credit is based upon staff development units. Staff development units (SDUs) are based both on contact hour of instruction and on verification that the .

intent of the instruction has been implemented on the job; Ten contact hoursof instruction equal one SDU. The mini um for any one training activity must be ten .

contact hours. Educational personnel will be permitted to earn a maximum of ten SDUs annually. SDUs must be com leted after the.beginning of the validity period of
the certificate to be renewed. Instructions for filling out the fowl are given below. All blanks must be completed. PL ASE NOTE: INDIVIDUALS St-IOULD NpT

'ATTEMPT CERTIFICATION RENEWAL THROUGH LOCAL STAFF DEVELOPMENT IN THEIR EXPIRATION ;EAR UNLESS ON-THE-JOB PERFORMANCE
ASSESSMENT'CAN BE COMPLETED PRIOR TO JULY 1, OF THE YEAR IN WHICH THEIR CERTIFICATES EX IRE.

SECTION I: The fUll name of the applicant should be given as well as a complete address, certificate number and so 'ial security number. bo not use the school'or local
system's address as the addressof the applicant.

.

SECTION II: This section includes the specific information needed for awarding certificate renewal credit. Toinsur accuracy and credibility; only an authorized Or
previously. designated individual 'should enter information on the form.

A. PREPARATION PHASE
COLUMN 1SYSTEM/AGENCY APPROVED TO PROVIDE TRAINING: Name the system/agency whi is approved to conduct the training program..
COLUMN 2DATES OF PROGRAM: Enter beginning and ending.date. The beginning date'will be the d to on which staff development instruction is initiated.
The ending date will be the date that the chairmt n of the local certification renewal committee or exter I. evaluator verifies that preparation and on- the-job
performance requirements have been satisfactorily met.
COLUMN 3 -TITLE OF STAFF DEVELOPMENT PROGRAM: Please provide a brief descriptive title o the staff development program..
COLUMN 4STATE MAJOR PURPOSEIS) OF STAFF DEVELOPMENT PROGRAM: State briefly th intended results of the staff development program in
terms of knowledge, skills and attitudes to be acquired. Usually this.staternent can be written in one se once. .

COLUMN 5CONTACT HOURS:` Enter number of actual clock hours of instruction received or purs d by the individual to renew a professional certificate.
COLUMN IIVERIFICATION BY INSTRUCTOR: The instructor or coordinator of the program should sign in this column, verifying that the applicant Pies
satisfactorily completed the preparation phase.

B. ON-THE-JOB PERFORMANCE PHASE
_COLUMN 7,STATE MAJOR COMPETENCIES TO BE DEMONSTRATED ON THE JOB: State co potencies that the applicant will demonstrate on the
job. Entries should be related to educational processes.(new approaches to teaching basic skills, diff ent approaches to classroom management, uses of
community resources for learning purposes, team teaching, diagnostic and prescriptive learning, indi idualizing instruction, etc.) or to products such as new
instructional materials, new or revised curriculum structure Or specially developed materials, and le n plans based on behavioral objectives.
COLUMN IIDATE OF ON-THE-JOB OBSERVATIONS AND DATA COLLECTION: Enter date() that data is collected on the job by qualified persori(s)
regarding the performance of the applicant.
COLUMN 9VERIFICATION OF SATISFACTORY PERFORMANCE BY ON-THE-JOB EVALUATORISI: Onthe-job evaluator(s) will sign in this column
providing sufficient evidence is found that the appli:ant demonstrates competencies at an acceptable level:as identified in the local system/agency approved
staff development plan..

The signature of a chairperson of the certification renewal committee or in external evaluator serves as verification that the applicant has satisfactorily completed both
preparation and on-the-job performance phases and is thus recommended to receive certification renewal credit. The signature of the superintendent or his/her designee
serves as verification that all information on the form is correct.

Upon completion of a minimum of five

126

SDUs, return the form ti this address.

State of Georgia.
Departme-4 of Education

Office of Planning and Development
Teacher Certification Services

209 State Office Building
Atlanta, Georgi,i 30334 12/
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II

;983-1984

SLP-DC(Upda e Information Sheet

I .(will /w.11 not) be available

assessment activities."

Name':

n ],983'84, for participation in SPAI

i

Home Address: ,

Street

City

Home Phone: ( ) .

A.C.

School Address:

School Phone:

State /'Lip

SchdOl -1

I

1,

Street

City State Zip

( ) A I e

A.C. 1. '

School Schedule (witli phone #s).

I

it
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Speech - Language

Pathology
Assessment
Project

I.

Date

107
555 Aderhold Hall

College of Education
The University of Georgia

Athens, Georgia 30602
(404) 542-1685 Ext. 54

As you know, the a Department ofiducationlas adoptedQV(performing*. assessment an initial. Certification requirement for
school Speech-Language Pathologists (SLPs). The University of
Georgia, under the direction ,of Q, has been involved blithe
development of this oeitification process and is presently revising
materials for training purpos es. In an effort to simulate certi-
acetic* progedures a closely as possible, these materials will

.

include videotapes qf therapy sessions and interviews as well as
portfoli0 paCkets.

Nem:gild like to rionmsemd , an SIP in your
system, to, participate in this process which will tentatively be
planned for As we have .already discussed with

would be necessary for each SIP to (1) conduct-two
consecutive 30 minute therapy sessions (2) be interviewed. by an
assessment team, and (3) prepare a portfolio packet. Since this will
require' extensive preparation cutsidOict SChool time, an honorarium of
$100.00 will be given to each SIP.'

Your written Permission for the SLP's participation ip requested.
Further informationAe.g., permission forms-to parents, infcrmation
forms...) will be sent to the supervisors of those SLPs who receive
permission to participate. Questions concerning theme activities
should be directed to the SPA? co-directors, Dr. Joan Berrymen
Dr. N. R. Neal, Jr. at the above address. Your assistance in this
effort to provide for performance assessment of Speech-Lemguage Patho-
logists in cur schools, will be greatly appreciate!.

Sincerely,

Jpg

Enclosure

Joan D. Berryman,

N. R. Neal, Jr.,Ed.D.
Co-directors

130
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ipeech - Language
Pathology
Assessment

iProject

1

I

1 C 8

555 Aderhold Hall
Colleie of Education

The Unlversitylif Georgia
Athens, Georgia 3 2
(404) 542-)685" 54

0111 permission to participate in
the developsent of SPAT training materials as described in the scowl
ponying letter.

Superintendent or designee

School System

Date
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ISpeech r Language

Pathology

Assessment

Project

s.

Date

109
555 Aderhold Hall

College of Education
The University of Georgia

Athens, Georgia 30602'
(404) 542-1685 Ext. 54

'The Speech -language Pathology Assessment Project.is'in the
promo of developing nes materials for. the training of SPAI data
collectors. As you know, the SPAI is the requirederfctmence test
for beginning Speech-Language Pathologists, paralleling the CAI
requirementfor olasstookteact:ers. In an effort to simulate certi-
fication procedures.as closely as. possible, these materials.will in-
clude videotapes of-therapy iessions and interviews. as well as port-
folio.padkets.. . . .

'As we indicated to Yee earlier, we appreciate your cooperation in
allowing to,participate in this process.' It will be
necessary for her to (1) prepare a portfolio including intermetion
pertaining to program administration and to'studeftsix:will be ob-
served, (2) conduct two consecutive., 30minute therapy Missions, and'
(3) be interviewed by an assesiment team. will' receive.a
$100.00 honorarium-. in recognitica.of the extrr t and her
petticipation will require.

Please.ask to review her caseload and make three suggep.
ticns of individual and/or 'group therapy cases for potential video-
taping. If possible, thieoggestions Should represent": variety of
disorders and ape.. These suggestions shculd be described on.the
enclosed Video Informationlheets. Also find enclosed'one copy of the
Information and Scheduling Sheet to be completed. by the SLP. All of
these formsehould be returned to the'SPAP in the stanpsd envelope
provided no later than .

Further inforseltwiwill be sent tothe participating SLP marl
ing the videotaping. rccedure. Please call with questions nu. may
have. Again, your cooperation regarding this matter is greatly appre-
ciated.

Sincerely,

Joan D. Berryman, Ed.D.

W. R. Neal, Jr., Ed.D.
Co-directors

, .

jog Funded by the Georgia Department of Education and The University of Georgia
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Name

eturn this form to: 555 Aderholdhold Hall
College of Education

The University of Peorgia
Athens, Georgia 30602

1404) 542-1685 Ext. 54

INFORMATION,AND SCHEDULING. SHEET'

Home. Address

Howe Phone

Street City

NAME OF SCHOOL (Video taping Location)

State Zip .

SYSTEM

School Address

School' Phone

Principal

Street . City State . . Zip

Special Education Supervisor

Technical Video Information (Room to be used when video taping)

Less than normal classroom lighting? YES

Is there an electrical outlet in the room? YES

''Size of Room: Classroom Small Office Other (describe)

NO

NO

Best Time to Call SLP

Please .express any concerns you may have about the video taping:

Directions to School (from Athens):

133
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111
Return this fort to: 555 Aderhoidlig

College of Edtication

The University of Georgia

Athens, Georgia 30602

(404) 542.1685 Ext. 54

VIDEO -INFORMATION SHEET.

Complete,one form for each therapy session to be video taped.

A. SLP System
Name. Name

Social Security NuMber

1. SeIl Male Female

2. Race: Black White Hispanic Oriental Other

.
B. 'Therapy

1. articulation fluency"

2. group individual

C. Student(s)

1. Sex:

_language voice,

Male

. Name(s)

Female

2. Race: Black White Hispanic Oriental Other

3. Grade/Age: Preschool Elem Mid/Jr. H!.11
.

4. Developmental Level: Normal Below

It will often be necessary for us to video tape several sessions during the after-.
noon. What is the latest block of, time that this session could be scheduled for
video taping?

O
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555 Aderhold Hall
College of Education

-11404141YOrsity-(4-0eargio---
Athens, Georgia 30602
(404) 542.1685 Ext. 54

Wh wiah to express our appreciation for the assistance' that you
and your school. system are providing to Speech-Language Pathology
Assessment Project activities in Georgia.

For your information, we have inclosed copies of the materials .

which have been sent to regarding release forms
for those who will appear on the videotaping. his
suggested-. at as a convenient date
and time for---Zasotang at

Thank.you again for your cooperation regarding this matter. We
' look forward to working with your speech-language pathology program.
Pleat* call us with.any questions and/or suggesticos that you may
have.

jpg
Enclosures

Sincerely,

Joan D. Berryman, BI.D.

N. .7 Jr., Ed.D.
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1

Dear Parent:

Date

555 Aderhold Hall
College of Education

TheraniversitroffleOrgia-
. Athens, Georgia 30602

(404) 542-1685 Ext. 54

The University Of Georgia and Department 'of Education have been
involvel"in the development of the certification process for beginning
Speech-Language Pathologists. We are very proud of the impOrtant
progress that.has seder our state one of the leaders in thislagortanit
-area. Before a teachipi certificate is awarded, 'Each beginning
Speech- Language Pathologist suit be evaluated in therapy situations to
Aseonstrate that he/she is coapetent.

. Your school syitealwai weed tO assist lathe implamentatica of
the program by providing a site for producing .videotapes that mill be
used in. training thirapi Observers...ltur child's Speech-Language
Pathologist, , Ielectel'to,be Videotaped while
conducting therapy. Although, students are not,a part of train-.
ing, they will appear in the film. 'Therefore, we need parental per-
mission for students-to be.in the therapy roam during that session;
TheraPy will,proosed'as it normally does. except that,staff.from the
UniVersity will'be'recording the,proceedings. The tapes will then be.
viewed and discussed by Speech-language Pathologists who are'learning.
:to use the ailesiment instrument.

.

We would.te soot appreciative if you would allot your child to be
present by signing the attached permission slip. In, order to preserve
confidentiality, your child's name will'not be released or identified
in any manner. Thank ycu for your help and cooperation. Please
return this slip to as soon as possible.

irg
Attachment

. Sincerely,

Joan D. Berryman, Bd.D.

W. R. Neal, Jr., M.D.
Co-directors
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PARENTAL PERKESSICti FORM

3 1 4

555 Aderhold Hall
College of Education

The University-of-Georgia
Athens, Georgia 30602
(404) 542-1685 Ext. 54

fly son/daughter has permission to parti--
ipite'in an instructional tape tots used as part of the training
program far the Speech-Language-Pathologylant Project,'
University of Georgia. The undersigned represents that he/she isthe
parent ouguardian of this Child, and represents that he/she has the'
legal authority toexecute the foregoing consent and release.

. .

. 1

Parent or Giardian
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roject

SLP PERMISSION. FORM

555 Aderhold 41ill
College 61 Education 115''

The .University of Georgia
Athens, Georgia 30602

542t68S East. 54

The Speech-Language Pathology Assessment' Project has permission to
observe and videotape my therapy sessions and use my name, portrait,
picture, photograph, or any reproduction of myself for editorial,
educational, and/or commercial purposes. Permission is hereby

. granied to make changes or alterations for such purposes..

Speech;-Langungo V.hthologist

School

Date
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Data-Collector Videotape Permiision Form
.(Training Tape Production)

555 Aderhcild Hall 11 6
College of Education

The University, of Georgia
Athensr-Georgla-30602 --
(404) 542.1655 Ext. 54

I agree. to participate in an instructional tape to be used as part.of
the training program for the Speech-Language Pathology Assessment Project,
University of Georgia. The Speech-Language Pathology Assessment Project
has permission to use.any reproduction of the tape for editorial and /or
educational purposes.

1/84

4

Name

School

Date
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Speech - Language. Pathology Assessment Instrument (SPAI)

Standard Interview Questions

Sample Introductory Statement:

We would like to talk with you briefly about your program of services and how yousconduct your diagnostic,

and therapy activities. We wfll'ask questions concerning the items in the assessment instrument. In

most cases your comments will amplify the information obtained from the portfolio. As you know, some

items are assessed on the basis of the interview only. It will be helpful if you will make your answers

as complete as possible and let us know if you are'unsure of the intent of the question. Do you bave any

questions before we start?

A. How informed would you say your faculty is or SLP program services?

How do they receive their information?

(If not already answered) Ask: What is your role in providing this information?

How do you develop your initial schedule?

(If not already answered) Ask: What factors do you take into consideration?

Who receives a copy of the schedule?

Is this your regular room while you are working at this school?

(If "yes") Ask: Do you share it with other people?.

(If "no", arrange to see the regular workspace before scoring this indicator.)

140 0/84. l 141
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.

Di ribe-your screening-and/or referral procedures.

II. B. 'Once a student IS referred to you what general procedure do you follow?,.

II. C Do you refer any of your. students to another specialist in your school (min the-community?

(If "no") Ask: Why not?

lIf "yes") Ask: .Cah you give me a specific example?

Then ask: How have you, or how will you follow up?,

Name the tests or procedures you use most frequently with the different disorders areas and

explain, what information you obtained from each.

III. B. Have you met with other school personnel about specific problems akerning students in therapy?

142

(If "yes") Ask: Could you give specific examples of the persons you have talked with and the
problems discussed?

How do you use this information?

Have you met with parents about specific problems related to therapy?

Do you give parents advice on how they can help their children at home?

(If "yes") Ask: Could you give me a specific example?

6/84 - 2
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III. C. Do-you ever make changes during, a therapy session?

(If "yes") Aski Could you give a specific-example?

,

After completing a therapy session,.have you ever.found it necessary to revise plans before

the

(If "yes").Ask: -Could you give a specific example of the kinds of changes you have made? .

Ai you move. from one short term objective to another, do you find It necessary to change

therapy procedures?

(If "yes") Ask: Could you give me a specific. example?

On what do you base changes in long range goals?

IV. A. Now do you develop your long range goals for individual students?

(Examine documentation for a rating of 4 or 5.)

IV. 8. No interview question needed.

IV. C. No interview question needed.

IV. D. No interview question needed.



fa Eli or ow ow an No me ow um ailrim

No' interview questi on needed.

VI. No interview question needed.

VII. No interview question needed.
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SCRIPT OF TRAINING VIDEOTAPE INTRODUCTION

Speech-Language:Pathology. Assessment Instrument: Training Tape

This yitiklotape is one of a series which has been developed by the Speech-

uage Pathology Assessment Project.to be used in the training of data

collectors with the Speech-Language Pathology Assessment Instrument..

This videotape was prepared under contract to demonstrate various levels

of professional competence and therefore is'not intended to reflect the

speech-language pathologist's typical behavior nor always to illustrate

exemplary performance.

Portions of repetitive and /or extended activities in this lesson may

have been edited. Critical features and situations have been retained

in order to illustrate the objectives of the lesson.

Developed at the University of Georgia

by

The Speech-Language Pathology Assessment Project

Through the Sponsorship of the

Georgia Department of Education

Under the directiOn of

Joan D. Berryman

W.R.1 Neal, Jr.

Production. Assistant

Kay Reese

Filming and Editing

George Mastroyanis

1.
Special Appreciation to

Lester Solomon, Performance-based Certification

Georgia Department of Education
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special Appreciation to (continued)

C. Hugh Gardner, Department of Education Media

College of Education, University of Gedrgia

and the following school systems:.

Commerce City..

DeKalb County.

Franklin County

Gainesville City

,Gwinnett County

Habersham County

Jefferson City-
4.

Newton County

Oconee County-

Rockdale County

Social Circle City

120

Reproduction of thi1 vitimtape without expressed written consent of the

Speech-Language Pathology Assessment Project, College of Education,

University of Georgia, is prohibited. .
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September 7, 1983

MEMORANDUM
To: RAC Coordinators

From: JoanBerryman and Ray Neal
Co-directors of SPAP

M: School Practice Procedures
SLP Data Collectors
'SLP Trainees

121
555 AderhOld Hall

College of Eaucation
The University of Georgia

Athens, Georgia 30602
(404) 542-1685 Ext. 54

Enclosed find'a copy of the 1982-83 School Practice Procedures..
Please review, note suggested changes, and bring with you to the
Coordinator's Meeting on September 27. Revisions will be made at
that time.

Also enclosed are the names of available SLP Data Collectors
and 1983 SLP Trainees. Both lists are arranged according to Regional.
Assessment Center areas.

We will see you later thisvonth and will Welcome any questions
and/or suggestions you might have at that time. Thank you for your
cooperation.

skr

Enclosures
cc: Lester Solomon'

John Hooper/Joy Blake
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..122
Annual Conference on Performance-Based Certification

Selected Comments froi SLP Data Collectors'
Critique of SPAI Certification Procedures.

Desoto Hilton Hotel
Savannah, Georgia
February 8, 1984

I. Certification Procedures
.

1. Needed changes in data-collector training.

a. RAC coordinators should be included in the data collector
training.

b. Make it clear that on the day of assessment, the SLP-DCs can
discuss questions, about the instrument and nothing else.

c. It is imperative to review the portfolio. before taking part
in the interview. .

d. To wait long months after the training conference for school
practice raises anxiety levels and decreases sensitivity to
SPAI.

e. Need for more SLP-DCs.

2. On-site logistical arrangements/problems.

a. Can copies of the portfolio be mailed to each DC prior to the
assessment--perhaps everything except confidential records. (2)

b, Confidentiality is being. violated with student names /records being
sent through the mail. Also, psychOlogical reports should not
be included.

C. There appears to be some confusion at the county level as to:
- Confidential data in portfolio;
- Exactly who assess from their system;
- Where the interview is to take place. (2)

d. A copy of the portfolio should be available to each team member. (2)
.e. Xeroxed copies of portfolio need to be complete containing exactly

what the original contains.
f. Xeroxed copies of poitfolios make scoring much, more efficient/

expedient.
g. Would be easier to do assessment in one day, rather than one half

day to review the portfolio and interview;.one half day for ob-
servation.

h. Too much delay time between observation and interview.
i. Please provide data collector with principal's name.
j. A place in the school needs to be designated for. the SLPs to score.

3. RAC coordination of assessment activities.

a. The RAC in charge of my arrangements did an excellent job! (10)
b. There should be at least one week prior notice of assessment time/

place. (2) -

c. SLP-DC should not participate in more than one assessment weekly.
d. The same SLP-DCs should not take part in re-assessments.
e. Leave time is not easily attained'in January. Assessments would

be more convenient earlier in the school year. (2)
f. Would like map and/or directions to school site prior to day of

assessment.
g. Scheduling would be ideal if assessment could only involve one

half day (i.e., interview 9:00, observation 10:00 or observa-
tion 1:30, interview 2:00).
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h. RACs cannot take collect calls and I end up paying for all the-
phone calls.

i. It should be standirdized across all'RACs that DCs do. or do not
receive portfolios one week in advance.

j. SLP-1)C8 should be allowed to record responses during observation..
k. 'it should be standardiied with respect to whether or not SLP-DC

is allowed to refer to the instrument or notes during the inter-.-
view.

1. Aisessed SLP should be asked'when he/she feels comfortable.having
therapy--1 to 2 hours after the interview just gives time for

, nerves to build.

II. Instrument

1. Adequacy. of SPAI instructionsiorthe assessed SLP with regard to the
three competencies of the instrument: portfolio, observation, interview,.

1

.a. Assessed SLP should be provided with interview questions. (5)

.b. Still confusion regarding whether or not assessed SLP receives
copy of interview questions.

c. I don't do'adequately assessing only once a year.
4. Assessed SLP should be reinforced and encouraged:to ask questions. (2).
e. There should be a workshop for the.beginning SLPs that provide's

information:regarding the SPAI. A team of instructors should
be used across state so all will receive same. liiformation from

same people.
f. Interview and observation should take place after reviewing the

portfolio so that the interview anaweve can be more meaningful
. .and related. (2)

g. Assessed SLP Was not aware of when portfolio was-due.
h. Pages 5-6 of SPAI should be adequate for goodportfolio prepara-

.tion. Its almost like a checklist.

2. Methods of feedback to SLP.

a. It would be more meaningful to the SLP if those who participated in
the assessment proliided feedback to the SLP. Just "numbers" is
too objective to help him/her improve techniques, methods... (2)

b. I would like to see regional SLPs employed by the state responsible
for:

1. Standardization of'all materials in workshops regarding
the SPAI.

2. Available to answer questions directly or indirectly
from assessed SLPs, RACs, or SLP-DCs.

3. Coordination of suggestions thai are received from people
in the field.
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Annual Conference on Performance-Based Certification
RAC-Data Collectors' Critique of

SPAI Certification Procedures
Desoto Hilton Hotel
. Savannah, Georgia
February 8, 1984

I. Certification Procedures

1. Orientation of SLP to be assessed.

a. Insecure regardinuquestions pertaining'to content area. (4)
b. Did not feel prepared to orient SLPs. (3).
c. Orientation consisted of description, by description review of SPAI -

lasted 2 hours.
d. Veteran SLP attended.and answered any queitions from the beginning

SLP.
e. Wouldlike to see'portfolios with examples of each indicator.

SPAI requirements were unfamiliar to beginning SLP.
g. Inconsistencies. in brochure /guidelines /p.6 of SPAI.

- confused between objectives/lesson plans
- number of portfolio copies, explanation of therapy observation,
portfolio period.

Script not needed. Leave off background information and provide an
outline of essential information for the.SLP instead.

i. Could not answer questions asked regarding certification.

2. Scheduling.

a. Difficult,to juggle schedules of 4 people. (5)
b. DiffiCult to obtain personnel. (4)
c. Difficult because of limited number of SI.P.41Cs. (2)
d,. Easiest to schedule both observations'on same day.

.'3. Selecting assessment teams.'

a. Selection was limited due to lack' of SLP-DCs. (9)
b. Repeatedly releasing SLP-DCs may.cause probleis. (2)
c. No reliability date available on SLP-DCs.
d. Used SLP-DC trained in TPAl_in an administrative position.

:e. Practice assessments were completed before certification assessments
to insure adequate number of SLP-DCs.

f. Long distances made traveling inconvenient.

Briefing of assessment team members.

a. No problem for SLP-DCs. Extensive time is taken with the administra-
tor. (3)

. .

b. Administrators and RAC-DCs'need.specific information on interpreting
indicators. .Present amount of briefing.is not enough.. (3)

C. Special group.training sessions should be held for administrators. 14)
d. SLP-DC helped brief administrator. (2)
e. Did not feel prepared to brief the administrators.
f. Administrate, were curious about why they were not allowed to rate

all indict -ors in theinterview and portfolio.
g: Administrators were shown a sample set .of SLP lesson plans during

briefing. This was very helpful.
h. The general. impression given by administrators' ratings was, "When

in doubt, give credit for all descriptors."
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Assessing SLPs.

a. I felt uneasy in interpreting some indicators. Spring workshop was
not adequate. (2)

b. .RAC should be trained just as SLP-DCs so they. can assist with.problems
and questions from SLPs.

c. During interview, SLP should give 4pecific examples.,
d. Followed lead of SLP interviewer.. Did not ,getinformation needed.to

rate,.but did,not know if it was appropriate to probe.
e. Problem in reviewing portfolio--sometimes inconvenient, difficult to

coordinate time. ..2
f. RAC had to deliver the portfolio to the SLPs dile:to distance.

.g. Who.keeps'SLF!s portfolio (RAC, SLP)?
h. Would like to observe therapy sessions.
i: Unfamiliar terms.

6. Compiling and processing assessment data.

a. nut equipment was not programmed so we had to send it to others:
b. Took so long for,the.profile to come back:
c. Each. team member was given an envelope to return data to RAC.
d. Time would be saved if this data were processed locally-7not sent

to 'Athens. .

e. I remained at school until all the cards were completed.

7. ,Individual conference.with SLP regarding assessment profile.
a. Answering specific questions relating to indicatori was difficult- -

especially relating to observation. (4)
bi .Partial assessments need to be'more detailed. Neither portfolio; nor.

observation should be aIl.or.none. (3)
c.. Needed suggestions from SLP-DC.
d... I had'no information about what happens next: whethet they will do

partial assessments,. what, do they have to have in the way of port-
folio...

e. It was obvious, when rated by only 2.SLPs, which data collector had
given which ratings.

f. Specific training would help in the interpretation Session;

8. Provision of staff development..activities for SLP (if necessary).

a.. Need qualified persOnnel to perform this service: (4)
b. No SLP-DC to provide this. (4)
c. RAC not involved in staff development. SLP is.referred to resource

list in the leaflet.
d. Arranged through GLRS who employed an SLP to'be the staff development.

contact for beginning SLPs.
.

e. Coordinated plan needs to be established. Tr thing needs to be pro-
vided to local systems for staff development in the SPA':

II. Instrument

1. Adequacy of SPAI instructions for' the assessed SLP with regard to the
three components of the instrument: portfolio, observation, interview.
d. Orientation videotipe would be helpful.
b. SLP to be assessed and SLP-DC are concerned regarding type and amount

of data to be released.
.

c.. In the interview, how specific does the SLP need to be? How much
leading is eilo administrator allowed?
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d. SLPs do not seem to understand the instructions provided in the SPAI.
e. An indicator' pertaining tt spoken. English (oral expression) should be

included in SPAI.
f. What happens if the individual to be observed is absent?
g. Multiple copies of portfolio need to be made available to team members.
h. Should have regional orientation sessions so that. the SLPs will receive

consistent information.
i. SLPs are concerned regarding the lack of resources (people and materials)

, in preparing for their assessment.
J. SPAI should include specific clarification of lesson plan requirements.
k. A sample of sll'required forms would te beneficial.
1. The beginning SLP had many questions concerning the interview and

portfolio.
m. "Information pertaining -to students who will be observed" could be

made clearer. .

2. Methods' of feedback to.SLP.
.1

a. Individual conference with SLP. (7)
b., RAC-DC did not feel adequately prepared to answer specific questions.

about interpretation of SPAI. Additional training would be benefi-
cial. (5)

c. Training needs to be provided to local school systemd for staff
development-possibly. through the SPAP. (3)

.

d. Some type. comment from the'SLP-DCs regarding observation would be
helpful to the assessed SLP. This could be written and returned
to the RAC-DC to be used.in the individual conference. .(2)

e.' Review of printed profile, review of requirements for next assess-
, meet, discussion of staff development opportunities.

f. I.asked one of the external SLPs for help., I would like to suggest'
that two or three SLPs be hired to work for the RACs.

Additi nal Comments and,Suggestionst'

a. It is too time consuming to.have one portfolio in a central location.
The SLP needs to make 4 copies.

b. feel the SLPs eiould.be assessed with the'Revised TPAI when it is
41emented. I Lae no reason why it cannot be used.

c. itoUld'suggest higher minimum levels. The SPAI is probably easier to
pasd\than the present TPAI.

d. We ha requested that the beginning SLP provide information that is
not con dential'(i.e., lesson plans, work schedule...) a week before
the asses ent. This gives each person on the team time to review the
portfolio. n the day of the interview the SLP places all the confi-
dential information in the principal's office to be reviewed.

e. Some.centers ha *e mailed children's folders along with the lesson
plans. This praetice needs to be stopped.

f. We should attend soTe workshops on speech and language.' It would cer-
tainly make me feel bore confident.

g. Indicator IV C was diff4ult to rate as it is written. "Written
material provided throughout the portfolio will be used in the assess-
ment of this indicator" (P,,, 6,'SPAI) should be reinterated in the
indicator itself.

h. Completed materials for SPAI\dhould be available by early August.
i. More SLP-DC Training Conferenced
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Decisions reached at February 8, Savannah Meeting regarding SLP School.
Practice and Certification Procedures.

QUESTION: What information from the portfolio can be copied?.

ANSWER: Any information that is not confidential. (Confidential infar-
mation includes test protocals, IiE.P.s, due process forms, etc.)

QUESTION:

ANSWER:.

In what order should the three components of the assessment
take place?

The portfolio review should always take place first. The order
of theobservation and interview'can be interchanged.

QUESTION: What interview questions should be used for SPAI assessments?

ANSWER: The interview questions to be used are the revised questions
which are printed on yellow paper. The previous questions are
printed on blue paper and should NOT be used.' The main diffe-
rence between the two versions is that all written documents-
tion must now be provided as a part of the portfolio; therefore,
the:interviewer does,not ask to see copies of documents.

QUESTION 1- Does the assessed SLP receive a topy of ,the laterview ques-
tions?

ANSWER: No; it is assumed that the SLP can anticipate question!: ;0,hv
asked from the indicators in the SPA'.

QUESTION: Is note-taking by data-collectors permissable during the
assessment?

ANSWER: Yes, if they are taken unobtrusively.

QUESTION: What is the procedure for partial assessment?

ANSWER: The criteria fOr valid partial assessments is given in section
VII (pages 15-16) of the Guidelines, Appendix A.

'QUESTION: What sources are available to RACs and/or assessed SLPs regard-
ing orientation and staff development?

.

SUGGESTIONS: (1) The "Resource Manual for. Program for Exceptional
Children: Speech and Language Impaired" contains
sample forms, definitions, due process' and program
procedures. It mny be obtained from:

Local SChool System (Director of Special Education)

Cooperative Educational Service's Agenclvn (CESA)



Georgia Learning Resource System Centers (CLRS)

Georgia Department.of Education
Program for Exceptional Children

(2) Contract With experienced SLPs to assist with
content information. Names. of possible contacts
mny ho ohtnined'frnmi

Georgia Speech-Language-Hearing Association
484 Irvin Court - Suite 160
Decatur, GA 30030

Tel: (404) 292-1211

Georgia State Board of Examiners in Speech Pathology
166 Pryor Street, SW'

AtlantavGA 30303

Tel: (404) 656-3900
0

American Speech-Language-Hearing Association
10801 Rockville Pike
Rockville, ?D 20852

Tel: (800) 638-6868

College and University Training Programs .

(See "Resources" included in Speech-Language
Pathologist Orientation Wormation.)

(3) In some areas, RACs are arranging for GLRS centers
to provide orientation' and /or staff. development for
SLPs.
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In order to Meet the special needs of speech-language pathologists
(SLPs) working in Georgia schools, the Georgia Department of Education,
beginning in.1978, supported activities to determine the need for's
separate on-the7job assessment. instrument for SLPs. The pages which

if

follow include a description of instrum nt.development activities, a
section defining terms.as they relate s eeifically to the assessment
of SLPs, and:a-section outlining the pr Cedures to be followed in SLP
certification assessment activities. This appendix is a supplebent
to/the foregoing general performance assessment guidelines. The rea-
dirmust make referene to the general guidelines when interpreting.
and-implementing-the SITlech-Language Pathology Assessment Instrument
(SPAT) procedures prase ted on the. following pages.

\ I
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I. Development of the Speech-Language Pathology Assessment Instrument
(SPAI)

The Special Education Competencies for Teachers (SECT) project
funded by; the Georgia Department of Education, undertook a special
study. in 1978 to identify competencies for speech-language patho-
logists.(SLPs). The previous year's research had indicated that
SLPs, were consistently rated higher than other types of special
education teachers on a validated list of special education teach-
ing competencies. In that study, the sample of 65 teachers in-
cluded only nine SLPs. However,. based on that limited number, it
appeared that SLPs mould be able to rite much higher in the state's
competency certification assessments because they. dealt with only

,

one or two students.at a time in their therapy sessions. Because
of the contextual difference in work setting, beginning SLPs would
more easily meet certification requirements than would other tea-.
chers. Furthermore, needs for staff developmentwould be less
easily identified with higher evaluation ratings..

A state Committee composed of concerned Georgia educators was formed
to examine:this problem. That committee met five times during the
year in two-day sessions.. These efforts eventually'resJlted in a'
competency assessment instrument.for SLPs.

.

During the initial committee meetings all available existing compe-
tency assessment instruments were examined for competency rating
itemsthat might.be pertinent to SLPs. A critical incident techni-
que, where videotaped recordings.of actual therapy sessions were
studied, was.used to develop new competency indicators. A list of
112 competency statements.resulted from these activities.

A state-wide survey was used to determine which of those competency
statements should be minimally required of beginning SLPs. All,.
SLPs and special education directors An Georgia as well as a 10%
sampling of all Georgia principals were mailed a copy of the.sUrvey.
,Four questions were asked for each of the 112 competency statements
to determine their'importance, their frequency of use, the typical
performance level, and the appropriate assessment source.,

After essential competencies and'indicators were the
state committee wrote descriptors of the skills and behaviors to
be demonstrated by SLPs. A delphi process was used. At this point,

rankings and. classifications of the SLPs were compared to the

1 62
.

,

a draft assessment instrument called the SECT/SLP instrument had
been deviled. This instrument was then field-tested.

Kt
,

Thirty-three SLPs from around the state were interviewed and ob-
served by two teams of evaluators using a generic teacher perfor-
mance assessment instrument and the newly developed SECT/SLP in-
strument., The interviews and therapy observations were recorded .

on videotape and all subjects were rated on their overall demon-
stration of competency by an expert panel of practitioners and
teacher educators. As an external criterion measure the panel's



ratings from the two performance assessment instruments. Those
items and competencies that were positively and significantly
related to the external criterion were Ansidered valid and formed
the revised instrument. A list of these competencies is included
in this handout. Procedures, interview questions, and portfolio
contents were written. O

132

After original validation procedures were completed, the resulting
instrument was named the Speech-Languege Pathology Assessment In-

.
,strument (SPAI). In preparation for use of the SPAI in the certi-
fication of SLPs:gdata was collected in order to establish minimum
competency levels based on expert opinions. Two groups of approxi-
mately 35 SLPs each from throughput Georgia were asked to assign
'Iminimally acceptable" ratings for each of the indicators. Results
were talliedandmodal values were determined for each group's in-
dicator ratings. These ratings were combined to determine minimum
competency levels for use-with the SPA! in certification procedures.

Following the first year's experience with this instrument in train-
ing and school practice,. the twenty-three indicators were rearranged
into seven competenCy areas and key points were developed for
of the indicators.

The following seCtion presents a comparison Of the Teacher
mance AssessmentInstrument (TPAI) and the Speech-Language
Assessmenument (SPAI) through an outline of general
ties and differences of the two instruments.

V
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TPAI / SPAI

GENERAL SIMILARITIES

1. The'instrument is designed to assess on-the-job performance.

2. Those who will administer the
form of training.

3. Orientation is held for those

instrument are provided with some

being assessed.

4. Those being assessed: 1) are interviewed, 2).prepare 4 portfolio.
and 3) are observed!

5. There are minimum performance levels for each indicator.

6. The required proficiency love" is 75% on two assessments or 85%
on one assessment.

7. A profile is developed to show'the assessment results.

TPAI

GENERAL DIFFERENCES

General

Consists of 3 instruments.

Key points not provided to teachers.

N/A rating possible.

14 Competencies

45 Indisaors

SPAI

Consists of a single instrument.

Key points provided to SLPs.

N/A rating not possible.

Number of Competencies

7 Competencies

Number of Indicators

23 Indicators

Number involved in assessment

Three people assess the teacher,

Principal/Administrator
Peer teacher
External data collector

Data Collector

All 3 data collectors complete all
parts of those instruments given
for certification.

Four people assess the SLP

Two SLP data collectors
Administrator
RAC data collector

responsibilities

133

1.

SLP data collectors complete entire
instrument. The indicators which are
rated by the administrator and RAC data
collector are included in the portfolio-
interview portion of the scale.

1(4



TPAI

See examples.

GENERAL. DIFFERENCES

(continued)

SPAT

Recording forms

See examples.

AdMinistration

Approximately one week to review
portfolio.

Approximately one hour'for inter-
view.

One class period with minimum of
30 minutes direct observation.

flacher selects class to be.

observed.

Three copies of the portfolio are
required.

134

Approximately one week to review
portfolio.

Approximately one-half hour for
interview..

30-60 minute observation of com-
plete therapy.session(s):

rue selects student(s) to be
obiser%2d within time constraints
dictated by the assessment process.

An original of the portfolio is
required. Additional copies of the
program description and the lesson
plans may be required at the discre-
tion of the RAC staff.



II. Definition of Terms

Administrator Data.Collectrn

Assessment Profile

Beginning SLP

Certification Summary

Non-Renewable Certificates

135

An administrator who has completed the
TPAI training and is eligible for TPAI
data-collection endorsement, and who
has received briefing on the SPAT. The
administrator may be a special educa-
tion supervisor, lead SLP, principal,
assistant principal, or a system-level
administrator or supervisor.

A graphic representation of the results
of an SLP's assessment showing the per-
formance at the competency and indicator
levels.

An SLP who is eligible for or who poi-
sasses a non-renewable professional
certificate or non-renewable provisional
certificate.

A profile of one, two, or more assess-
ments indicating the performance level
of each competency. If all competencies
have been satisfactorily demonstrated,
there will be an explanation of certi-
fication action. If all competencies
have not been satisfactorily decimetre=
tad, there will be an explanation of,
certification status.

The N series certificates are non-renew-
able. A non-renewable provision cert4fi-
cats will be issued to an applicant upon
completion of an approved teacher educa-
tion program if the applicant has not
passed the Teacher Certification Test
(TCT) in Speech-Language Pathology.

The provision certificate is valid for
only one year. The SLP must satisfy the
TCT requirement during that year. Upon
passing the.TCT, the provisional certi-
ficate will automatically be converted
to a non-renewable professional certifi-
cate. If the examination is passed on
the'first opportunity during the school ,

year, the non-renewable professional cer-
tificate will be issued with a validity
period retroactive to the beginning of
the school year. If the examination is
passed on a later administration, the
non-renewable professional Certificate
will be issued with a validity period
retroactive to the date on which the

166



Non-Renewable Certificates
.Continued

1

136

examination was passed. The non-renew-
able professional certificate holder will
be eligible for compensation at the third
step of-the State Salary Index. During
the validity'of the provisional certifi-
cate the beginning SLP will also be

.

'assessed with the SPAT.

A non-renewable professional certificate
will be issued upon completion of'an
approved teacher. education program if
the SLP has passed the SLP/TCT. This
certificate has a maximum' validity of
three years of employment in Georgia
schools. During the.validity of the non-
renewable professional certificate the
SLP will be assessed with,ths-SPAI.

If there are any outstanding special
Georgia course requirements (e.g., Iden-
tification and Education of Children
with Special Needs and/or Teaching of
Reading), these requirements must be
met during the first year of teaching in
order for the hon-renewable professional
certificate to be extended for the re-
maining two years of the three-year
validity period.

Conversion of the Non-renewable Certifi-.
cats to the Performance-Based Teaching
Certificate.

An applicant is eligible for a renewable
performance-based teaching certificate
when the following have been met:

a. the seven competencies on the SPAT

11
have been satisfactorily demonstra7
tad,

a passing score on the TCT has been
posted, and

1

c. any Outstanding special Georgia
course requirements have been.met.

Upon satisfactory demonstration of all
seven competencies, the performance-

based professional certificate will be
automatically issued to those holding
non-renewable professional certificates.
The performance-based professional certi-
ficate will be automatically issued to
those holding non-renewable'provisional
certificate' when a passing score on 'the
TCT is'posted and the leaven competencies
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Non-Renewable Certificates
Continued

On-The-Job Assessment
Performance Requirements

Partial Assessment

137.

on the SPAT hare been satisfactorily
demonstrated. Those applicants with
one-year non-renewable certificates
who have outstanding special Georgia
course requirements must submit. an
application for conversion with the
)appropriate documentation of course
completion (i.e.,'college transcript
or DE 0224 form for SDU credit) to
Teacher Certification Services. The
first performance--based professional
certificate will carry 'a validity
period of five years less the number
of years (one to three)'an applicant
held and was employed on a non-renew-
able certificate.

Performance-based certificate holders
with one year's teaching experience
are eligible for compensation at the
fourth. step of the State Salary Index.

The on-the-job assessment requirements
for satisfactory performance of the
seven competencies for certification
purposes may be met ieeither of the
following ways:

a. If, on a single assessment with
four data sources, 852 of the ,'

ratings for the'indicators within
a single competency are at or
above the minimum. levels, that,

competency is deemed to'have.been
satisfactorily demonstrated and
further performance'of the compe-
tency will not be _requited' for

certification.purposes;

b. If, on two consecutive assessment:
with up to eight data sources, 75%
of the ratings for the indicators
within a single competency are at
or above the minimum.level, that
competency is deemed to have been
satisfactorily demonstrated and
further performance'of the compe-
tency will not be required for
:certification purposes.

An assessment of performance of an SLP
who on previous assessments did not
demonstrate satisfactory. performance
on all seven competencies required for
certification)
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Portfolio Period,

Regional Assessment Center
Data Collector.

RegiOnal Assessment Centers

SLP Data CollectOr

Therapy Observation Period

138

That span of time encompassing at least
two consecutive weeks of the school year
for the two groups or individuals who
will be observed during the therapy ob-
servation portion of the assessment.
Plans for a total of at least eight
therapy sessions must be provided.
Examples:

(1) if the individuals/groups selected
for observation are seen only once
a week, the poitfolio'period would
Span 4 weeks and 8 lesson plans
would be provided by the SLP;

(2) if the individuals/groups selected
for observation are seen twice a
week,, the portfolio period would
span 2 weeks and necessitate pro-
vision of 8 lesson plans;

(3) if the individuals/groups selected.
for ,observation are seen 3 times a
week, the portfolio period would be
2 weeks and include 12 lesson plans
(2 individuals/groups X'3 sessions
per week X 2 weeks - 12 lesson plans).

A Regional Assessment Center staff mem-
ber who has TPAI data collection endorse-
ient and who has received briefing on'the
SPAI.

A network of.17 centers located through-
out the state whose staff function as
coordinators of the on-the-job assees-
ment aspect of performance-based certi-
fication.

An SLP who has 'successfully completed

SPAI data collection training and is
eligible for SPAI data collection en-
dorsement. This person must hold SLP-5
certification.

One of' th# two SLP data collectors re-
quired fOr the assessment team must be
external to the system which employs
the SLP'being assessed.

-The period of time.during a day of the
portfolio period in which the SLP is
observed by'an SLP data collectot in
therapy. The therapy observation period
Should encompass the full therapy, session,
during which a lesson from the portfolio
is being taught and must consist of at
least 30 minutes.
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III. Program Responsibilities

A. Georgia State Board of Education and/or the Department of Education

1. - 12. Same as TPAI.

B. Regional Assessment Center

1. - 3. Same as TPAI.

4; Identification and recruitment of potential trainees.

5. Same as TPAI.

511. Briefing of non-SLP assessment team members.

6. Coordinating all assessment activities: scheduling, selecting
. assessment teams, assessing 'teachers, and compiling and process-
ing assessment data.

7. - 11: Same as TPAI.

12. Monitoring the work of data collectors (administrator,- special
education supervisor and SLP data collectors) led coordinating
assistance to maintain their skills.

13. - 18. Same as TPAI.

C. Fiscal Agent - The regional assessment center's, fiscal agent is
responsiblefor:

It - 4. Same As TPAI.'

D. Local Education Agency. - Public school systems, private or parochial
schools and other agencies that employ certified teaching personnel
are responsible for:

1. 'Identifying a system staff member who will:serve in a liaison
capacity with the regional assessment center.

Note: The same LEA staff member will serve as liaison for SPAI
and TPAI activities.

2. Informing SLPs when employed that, if eligible, they will parti-
cipate in the prescribed Performance-Based Certification program.

3. - 5. Same as TPAI.

6. Selecting SLPs and identifying administrators and special educa-
tion supervisors for training in the assessment process.

- 12. Same as TPAI.
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IV. Regional Assessment Center Personnel Qualifications

A. .Coordinator

1.. Same as TPAI.

2. Has received orientation to the SPAI.

3. 7 5. Same as TPAI.

B. Data Collector .

1. - 7. Not applicable to the SPAI.

C. Secretary

1. - 3. Same as TPAI.

V. Regional Assessment Center Personnel Responsibilities.

A. Coordinator

1. -.12. Same as TPAI.

B. Data Collector

1. Not applicable to SPAI

2. Same as TPAI.

3. Not applicable to SPAI

4. - 9. Same as TPAI

C. Secretary

1. - 5.. Same as TPAI.

VI. Procedures

A. Training Activities

1. Not applicable to the SPAI.

2. 'At present, SPAI training is offered on a statewide basis under
auspices of the.Georgia Department of Education.

Training, includes:

a. Completion of the full training program which includes a
three day inatructional conference, school practice assess-
ments, and post-training activities.
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VI. Procedures (continued).

A. Training Activities (continued)

2. b. Meeting proficiency requirements during the training
conference.

c. Not applicable to the SPAI.

d. Completion of at least two school practice.assessments,
one of which yields 702 minimum level interrater agree-
ment.

3.' a. Same as TPAI.

b. Same' as TPAI.

c. 1. - 3. Same as TPAI.

4. Briefing of administrators who serve on SPAI assess-.
ment team.

B. Teacher Assessment Orientation

1. Same as TPAI.

2. a. Same as TPAI.

b. Providing a copy of the Speech-Language Pathology

Assessment Instrument with an explanation of hoW the
instrument is rated.

c. - e. Same as TPAI.

C. Scheduling Assessments.

1.. - 2. Same as TPAI.,

3. Within the regional assessment center schedule, the SLP selects
the student(s) to be observed.

4. Same as TPAI.

II5. The SPAI portfolio period .(see Definition of Terms) encompasses
at least two weeks of the school year with assessment activities
scheduled during the first half of the portfolio period. The re-

II
maining days are for rescheduling assessment activities, if needed,
to provide for a valid assessment. The portfolio must be placed
in a location designated by the RAC at least 5 school days prior
IIto the portfolio period.

6. Same as TPAI.

7. The SLP must have conducted at least two weeks of speech/language
therapy activities prior to assessment with the SPAI.

8. - 11. Same as TPAI.
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VI. Procedures (continued)

D. 'Identification of Local System Personnel to Serve as Data Collectors

1. The two SLP data, collectors must be fully trained and qualify
for SPAT data collection endorsement. Administrators who serve
on the SPA! assessment team must be eligible for TPAI data col-
lection endorsement, have received a TPAI update, and have re-
ceived SPAT briefing. The special education.supervisor data
collector must..(1) be eligible for TPAI collection'endorsement,
have received TPAI update and'have received SPAT briefing or
(2) be eligible for SPAT data collection endorsement.

2. The regional assessment center has the final responsibility
for the composition of the assessment team (two,SLP data collec-
tors, an administrator, and RAC data collector).

3. The regional assessment center must ensure that one of the two
.SLP data collectors must be external to the system.

'4. In instances.where there is no qualified person in a school
building to fill the administrator data collector role in the
assessment process, the regional assessment center coordinator
and the system liaison will identify an administrator data
'collector to fill the appropriate role.

5. It is recommended that SLP data collector trainees be selected
from SLPs.who have been assessed with the SPAT.

E. Conducting Assessments

1. Criteria for Valid Assessments

a. There is one instrument to be administered.

b. Four data collectors (two SLPs, administrator and RAC data
collector) complete appropriate sections of the SPAT.

c. Only the two SLP data collectors complete the entire instru-
ment. (See the SPA!, assessment recording forms for a list-
ing of the items that are completed by'each data collector.)

d. Each data collector should examine theiSLP's portfolio in
order to respond independently to certain competencies
within the SPAI.

e. All four data collectors must participate in the interview
in order to assess the SLP on specified indicators. The
regional assessment center will schedule an interview at
which all four data collectors and the SLP being assessed
are present. One of the SLP data collectors will be desig-
nated by the RAC to lead the interview. If an SLP data
collector is unable to participate in a scheduled inter-
view, another interview will be scheduled to be conducted
by that SLP data collector. If the administrator data
collector is unable to participate in a scheduled inter-
view, another interview will be scheduled to be led by
the RAC data collector.
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VI. Procedures (continued)

E. Conducting Assessments (continued),

1. Criteria for Valid Assessments (continued)

f. During the therapy observation, each SLP data collector
must observe the implementation of the lesson plans which
were submitted by the SLP being assessed and assign ratings
based on observations made during that scheduled time only.

g. The two SLP data collectors must observe the SLP either on
different days or at differdht times on the same day (either
same or different individuals/groups): No instances of
simultaneous observations by assessment team members will
be acceptable for dertification purposes.

h. Each data collector must rate the SLP independently of
the other data collectors.

2. Two assessment periods per school year with, four data collec-
tors per assessment (p,-oviding a maximum of 6 assessments with
24 collectors...of data over the 3-year period) will be provided
all SLPs holding non-renewable certificates. If the SLP is
employed.on or before the 70th contract day, two assessment
opportunities will be provided; after the 70th contract day,
but on or before the 95th contract day, one assessment will
be scheduled. .

- 4. Same as TPAI.

F. Waivers of Assessment - Same as TPAI.

G. Unassessable Assignments - Same as TPAI.

H. Appeals Process - Same as TPAI.

I. Processing Data at. the Regional Assessment Center

1. - 2. Same as TPAI.

J. Confirming Teacher Profiles

1. Same as TPAI.

K. Interpretation of Profiles

1. - 3. Same as TPAI.
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VI. Procedures (continued)

L. Planning Staff Development

1. - 4. Same as TPAI.

M. Record Keeping

1. - 6. Same as TPAI.

,
N. Sharing Assessment Data

1. - 3. Same as TPAI.

O. Vocational Schools

1. - 2. Not applicable to the.SPAI.

P. Private Schools and Other Eligible Agencies

1. - 3. Same asTPAI.

3a. Briefing of administrators and RAC data collector.

4. Same as TPAI'.

Q. Interrater Agreement Checks

1. - 3. Same as TPAI.

R. Asiessment of personnel with T-series certification.

1. Not applicable to the SPAI.

2. Same as TPAI.

A. Orientation.

4

VII. Partial Assessments

1. - 3. Same as TPAI.

B. Scheduling

1. - 2. Same as TPAI.
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VII. Partial Assessments (continued)

C. Criteria for Valid Partial Assessments

I. In those instances in which the SLP does not grant permission
for the assessment team to be informed of the competenciel yet
to be masteredohe entire SPAI is readministered.

2. A, partial assessment of an SLP who grants permission iden-
tify to the assessment team those competencies yet to be mas-
tered for certification will follow the administrative proce-
dures as specified in Section VI, E, with the following modi-
fications:

a. In those instances ingwhich compeiencies I, II, III, or
IV are yet to be mastered, all four competencies will be
reassessed. All four data collectors wAll be involved
in portfolio reviek and interviewing es specified in
Section VI, E. No observation of therapy is required.
The SLP zhould prepare a complete portfolio organized
in the same manner as for a full assessment.

b. In those instances in which competencies V, VI, or. VII,
are yet to be mastered, all three competencies will be,
reassessed. The two SLP data klllectors wilbe involved
in the observation of therapy us specified in1Section
E. No interview will be conducted. The SLP should pro-
vide a portfolio containing only the information listed
on page 5 of the instrument under Information pertaining
to students who will be observed (i.e. diagnostics, test .

protocols, IEPs, lesson plans, student progress reports,
etc.).

1 7 6
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THE SPEECH-LANGUAGE PATHOLOGY ASSESSMENT INSTRUMENT
(SPAT)

Development of the Instrument

The Speech-Language Pat!ology Assessment Instrument (SPAT) is

the product of several Years of developmental research fUnde4 by the

Georgia Department of Education. The purpose of the SPAT is to pro7

vide a standardized format for the evaluation of the oh-the-job per-

formance of school speech-language pathologists'(SLPs). Development

of the SPAT commenced in 1978 when Title IV-C funding was obtained.

from the Georgia Department of Education (1) to determine the need

for a performance assessment instrument to be used specifically with

SLPs and (2), if.appropriate to develop a pilot instrument. A state-

wide committee composed of university educators, educational admini-

strators, and practicing school Silts worked for two years under the'

coordination of a project director. To establish content validity,

an initial list of.112 behavioral.indicator statements was sent to

all school SLPs, special education directors, and'speech-language

pathology college faculty in Georgia as well as to ten percent of,

Georgia school principals. Each survey respondent was asked to.in-

dicate for sac statement its importance, its frequency of occurrence,

the typical p rformance level of SLTs, and.the appropriate evaluator.

Thoie indica ors were acceptectwhich eighty percent of respondents

agreed were "essential" skills of school SLPs. The resulting indi-

cators were grouped into competency areas and behavioral descriptors

were written for each of the indicators. Thirty-three SLPs from

around the state were then interviewed and observed by evaluators

using the generic Teacher Performance Assessment Instrument (TPAI)

and.the newly developed instrument. The interviews and therapy
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observations were recorded on videotape and subsequently rated on

overall demonitratiOn: of competence. by an expert panel of SLPs and

college faculty. Amen external criterion.measu, r, the panel's

rankings and classifications of the SLPs were compared to the rat-

ings from the two performance assessment instruments. Those indi-

cators and competencies that were positively and significantly re-

lated to the external criterion were considered valid and were

therefore selected for inclusion in the revised instrument. Re-

sults clearly indicated that the geneiic instrument was not appro-
.

priate for use with SLPs: only three-TPAI Items proved to be re-

lated to the external criterion and were included as items. in the

revised SPAT; in one instance an SPAT item was replaced by a simi-

larly worded, more externally valid TPAI item. Fourteen of the 33

original SPAT items were dropped due to low concurrent validity.

As the final step in the development of the original instrument,

procedures, interview questions, and portfolio instructions were

written.

The indicators and descriptors remain the same in the current

version of the SPAT. Recent standardization and refinement of the

instrument included, the development of interpretive guidelines

(key points) for the SPAT indicators establishment of inter-rater

reliability in field use, and establishment of minimum cutoff 'corgi

through two state-wide surveys.

Description of the Instrument,

The SPA! contains seven competencies which are conceptualiza-

tions of performances essential to the professional effectiveness

of SLPs. These competency statements, are defined through items

which indicate the presence of behaviors representative of the com-

petency. The SPAT contains three to five indicator items for each

184
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of the competencies. Each indicator item is rated on a 1 (low)

tb 5 (high) scale.. The scale values for each indicator are

accompanied by descriptor statements which describe the quality

of an SLP's performance relevant to the Competency. indicator.

Within the body of the instrument, the competencies, indi-

cators, and descriptors are designated ascfollows:

. I. COMPETENCY

A. Indicator Item

1. Descriptor

With the exception of indicators III B, III C, and VII D,

indicator items are hierarchal in design; i.e., descriptors range

from least desirable (a rating of 1) to most desirable (a r..t..ng

of 5). The'SLP cannot receive a rating of 3, for instance, if

he/she has not met the requirements for a 2 and a 1 on that par-

. titular item. The non-hierarchal indicators, III B. III C, and

VII D are designed differently. Each of these indicators contain

four desirable performance descriptors which are labeled a, b, c,

and d. 'A rating is determined by the number of these desirable

descriptors evident in the SLP's performance. 'That is, if none

of the described behaviors are present, a rating of 1 is assigned;

if one is present, a rating of 2 is assigned, etc.

Three sources of data are employed during the administration

of the SPA':

(1) a portfolio prepared by the SLP, containing program

and student information, such as diagnostic reports,

lesson plans, schedules, and summary records;

(2) an interview with the SLP;

(3) observation of therapy conducted by the SLP..
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Competencies'', II, III,and IV are rated on data obtained

from the portfolio and the interview. Ratings on competencies

V, VI and VII are based on information obtained from the obser-

vation of therapy.

General,Assessment Procedures

The SPAI is designed to be administered in the school set-

ting by a four-member assessment team: two SLPs with SPAI data

collector certification endorsement; a Regional Assessment Center

data Collector; an administrator from the SLP's school system

(e.g, principal or special education supervisor).

All'assessors do not rate each of the SPAI indicators (See

SPAI Response Form for exact rating assignments). The review of

portfolio materials and the interview:session involve all foUr

assessment team members. Information from these two sources is

used by all team members in rating indicator items in Competen-

cies I, II,. III and IV. Therapy observations are conducted by

the two SLP data collectors and provide the basis for rating in-

dicator items from Competencies V, VI and VII. Each observation

period should cover at least a 30-minute period.

The SIR being assessed should study this instrument thoroughly,

noting the specific skills to be evaluated.. Particular attention

should be paid to those competency indicators fot which portfolio

materials are required and to those for which interview information

is needed. Relevant data sources are provided throughout the instru-

ment at the bottom of each indicator page.
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PREPARATION OF PORTFOLIO

The purpose of the portfolio*is.to give the assessors' information
to assist them in accurately rating the SLP's performance. Each assessor
must have access to.the portfolio prior to the interview and observation.
The assessors will be responsible for maintaining confidentiality of the
records released to them. However, the SLP may also choose to delete or
blackout the last names of the students'on records released to the asses-
sors.

Portfolio Contents

The following are the 'types of information which will be neided for
documentation of performance:

Information pertaining to program administration

A paragraph description of the speech-language program
(schools, numbers and types of students, additional
responsibilities, etc.)

Information provided to faculty

Screening/referral process information

Copies of all schedules

Summary records (student and program)

.Information pertaining to students who will be observed

Diagnostic results/reports must be furnished for those
students to be observed. In some instances, these re-
sults /reports will have been completed by.another SLP.
In this event,.additional results/reports must be fur=
nished on at leapt one student who has been evaluated
by the SLP being assessed.

Test protocols (completed test record forms, answer
sheets, etc.).

Individualised Educational. Plan t;.2) or equivalent in-
formation and all other required legal documentation
such as due process forms.

Lesson plans must be furnished for two (2) individuals
or groups. The plans should encompass two consecutive
weeks within the designated assessment period.

Student progress records (checklists, tallies, charts,
graphs, etc..) .

It is essential that complete records on observed studepts be
available to the assessors in order for an accurate rating to be assigned.
An incomplete portfolio will result in lower ratings.
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Portfolio Organisation

The Portfolio should be arranged and labeled in the following
manner and order:

(1) Description of Program

(2) Lesson Plans

(3) Materials for.individual indicatorsspecifying written
documentation

I. A.

I. B.

II. A.

II. B.

III. A.

IV. A.

IV. B.

IV. C. The assessment of this indicator requires no
additional documentation. Written material
provided throughout the portfolio will be
used in the assessment of this indicator.

IV. D.

188
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P1.

SPEECH-LANGUAGE PATHOLOGY ASSESSMENT INSTRUMENT

COMPETENCIES AND INDICATORS

I. The SLP demonstrates program management skills.

A. Informs faculty of, program services.
E. Develops work schedule(s) which will fit the needs of

the student, school and faculty.
C. Maintains a physical environment conduCive to learning.

II. The.SLP uses screening,and referral techniques.

A. Implements screening and/or referral procedures to
identify students needing speech-language evaluation.

B. Follows through on referralvmade to the program.
C. 'Makes referrals for further evaluations.

III. The SLP obtains and uses diagnostic information.

A. Obtains diagdostic information.
. E. Obtains and uses information from co-workers and parents

to assist With specific student problems
C. Revise. therapy as needed using evalation results and

observation data.

IV. The SLP plans for students and maintains records.

A. Develops long' range goals for students.
B. Develops short term objectives for students.
C. Uses standard English when writing (legibility, spell-

ing punctuation, morphology, syntax, organisation)..
D. 'Records program and student information.

V. The SLP uses therapy approaches and materials.

A. Uses therapy approaches which meet individual student
needs.

Bt Implements therapy activities in a logical sequence.
C. Uses materials compatible with student age and student .

interest.

VI. The.SLP stimulates and interacts with students to enhance
student performance.

A. Provides stimuli or cues during therapy.
B. Reinforces student responses.
C. Obtains responses which allow for evaluation of student

performance. in therapy.
a.

VII. The SLP uses therapy management skills."

A. Provides instructions and explanations which are under-
stood by the student.

B. Provides motivating activities.
C. Records responses during diagnostic and therapy activities.
D. Reinforces and encourages the efforts of students to main-

tain involvement.
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I. THE SLP DEMONSTRATES PROGRAM MANAGEMENr.SKILLS.

A. :The SLP informs facultwamogram services.

Descriptors

1. Fails to inform faculty of available program.

2. Inconsistently makes attempts to.inform
faculty.

3. Informs faculty of available services, but
does not utilise a comprehensive'plan.

4. Utilizes a comprehensive. plan to inform .

faculty of available services..

*5. Implements a. written comprehensive Plan
to inform faculty of available services.
The SLp.schedules informative follow-up
sessions held during faculty meetings or ,

in-seivice training sessions during the
'academic year.

* Evidence for this descriptor must be found
in the portfolio.

Data Source: PortfolionuterVisw
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Key Points

Give this -rating if SLP gives no evidence,of
being personally involved in informing faculty.

2. Informs some but not all faiulty; unsystema-
tic; information perhaps Wilted to one short
oral presentation or informal contact only.

3. . Somewhat systematic, informatiOn to all faculty
but limited to'informil oral presentation(s)
only or handout(s) only.

4.. Indications are present of effOrts.toilmfor
provision Of information to faculty and there

:is evidehce that the:plati is followed. Both
oral and written information are disseminated.

The term "comprehensive" refers to a plan in
which

a. all faculty are informed on a continuing
'basis,

both oral and written information are
disseminated,, and

-c. .information.is.provided on all available.
program services.

3. The plia is written. Teach.: !kondouts.do not .

Gone -Mite a written plan. hetaaiwide game
are acceptable. : 419
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I. THE SLP-DEMONSTRATES PROGRAM MANAGEMENT SKILLS.

111.-. The SLP develo i'a wink schedule s which will fit the needs o the student school and facult

Descriptors
- -

1. Makes little or no effort to schedule for
the provision of services.

2. Develops an unwritten schedule for the
provision of services. This schedule
does not natal:lathy fit the needs of
the,student, school and faculty.

*3. Develops a written schedule for, the pro-
vision of services based'primerily on:
student need. Some effort to involve
,school and faculty is noted.

Develops a written schedule, for the
provision of services- based primarily
en student need. .It is evident that
a concerted effort has been made to
fit the needs. of. the school and, faculty.

*5. In addition to #4, the SLP schedules time
for activities,,such'as planning, cons
ferences with parents. and teachers, IEP
meetings, and student evaluations. A.
copy of the schedule is given to. the
appropriate administrator...

.

* Evidence for these descriptors must be found
in the, portfolio.

idsita
Source: Portfolio/Interview-

"

Key Pointe

General Note: "Student needs" should bi.besid
on student age, sex, ability,
student!s,academic schedule, the
type and ieverity.Of disOrder, etc.

"School and..faculty needs: should
be based on sehedules for.iunch,
P.E., academics. other specialists,
etc.- .'

"Work schedule" refers to a daily
ichedule of student appointments
and other activities within that
school.

1. Scheduling either not firm, inconsistent,
or haphaiard: Lail,Studenti are seen when
SLP "feels like it. (That-is,,SLP makes'
no attempt to schedule students at planned ,

times.)

2. ,

3. & 4. The difference. between these levels is the
degree to'which the needs of the ,students
and school are considered in developing the
work schedule.

It is not necessary that the portfolio shOw
that a copy of the schedule has been given
to the administrator in order for this rat-
ing to be assigned.
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I. THE. SLP DEMONSTRATES PROGRAM MANAGEMENT SKILLS.

C. The SLP maintains a physical environment conducive to learning.

DescriptOrs''

Does not maintain a cleans organized work
setting (materials, furniture and equip-
ment are.mispiaced;'papars, books and lit
ter ire.scattered on.tables, desks-and.
shelves).

Maintains a clean but_ disorganized work
setting. No apparent effort has-been made
to have the therapy setting attractive or
comfortablein regard to seating, arrange-
ments, heating and lighting.

3.. Maintains a clean, comfortable, and orga-
niied work setting.,

In addition to #3, provides bulletin boards
and/or other displays which 'add to the
attractivenes' of the therapy setting.

In addition to #4, provides bulletin boards
and/or other 'displays consisting of infor-
mation about therapy-oriented topics and
student progress and reward syitems.

Key Points,-'

General Note: This indicator assumes that the
: data collector is able.to view the

usual worksetting of the SLP. If
the ,usual workspace is not used

. for the interview or the'therapy
observation, :the data. collector

should arrange to view that work-
space before scoring this indicator.

This indicator should be rated even'
if the-room is shared with co-workers:

1. -5. "Organization" applies to the general
neatness of material storage and arrange-
ment of materiels according to therapy .

session needs.

"Comfortable" applies to the.ease-of
use, Ofarrangements .of furniture within
the room as well as the comfort of the
furniture.

5. Bulletin boards and/ot 'displays serve-
Amm instructional purpose..

Data Source: Interview
1 .9 5
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II. THE SLP USES SCREENING AND REFERRAL, TECHNIQUES.

A. The SLP implements screening and/or referral procedures to identify students needing speech-language
evaluations.

DesCriptors

1: Does not implement and utilize identifica-
tion procedures.

.

Implements limited identification.proce--
dures which do not encompass all areas of,
speech- language impairment'(articulation,_
voice, fluencyv latiguaga),

3. Implements procedures forscreening and /or_..
referrals that encompass all major areas
of speech-language impaitment.

4. Implements identification procedures that
encompass 411 major areal of speech -lan-
guage impairment and are based on,streen-
ing and/or referral, guidelines.

*5. In addition to #4, a written plan for
implementation is available.

* Evidence of.this descriptor must be foundin the
portfolio.

Data Source: Portfolio/Interview

196

. Key Points

1. This rating should be given if the SLP,
while maintaining the previous'yeies:
caseload, has not attempted to identify
additional.casiload,

, 2.

3.

4. ."Guidelines" refers to a description of pro-
cedures and must be specific to speech - language
pathology. Theguidelines may be developed, by
the SLP or on a.systim-wide basis.

5, The "guidelines" are written.,
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II. 'THE SLP USES SCREENING AND KEFERRAL TECHNIQUES.

B. The-SLP follows through on referrals made to the program.

Descriptors

1. Makes no,Offort to follow through on
`referrals.

Makes some effort to follow through on
referrals.

3. Utilizes an prginized follow through
procedure.

In addition to #3,' informs the referring
'source'of the disposition of the referral.

*5. In addition 044, confers with the
referring source and maintains i record
of the results of the referral.

* Evidence for this descriptor'must be found,in the
portfolio.

Data Source: Portfolio /Interview

198

Key Points

General Note: Referral "followthrough" pertziins
to, both the paper work involved as
well as to the provision of direct
evaluation services to the student:

.1n some cases, directing the refer-
ral to a more appropriate specialist,
may take the place of evaluation by

.

the SLP.

0

1.

2.

3. There,is a consistent, systematic procedure
for following .up on.referrals.

4.
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II. THE SLP USES SCREENING AND REFERRALTECHNIQUES.

C. The SLP makes referrals for further evaluations.

err 111111 .111

Descriptors

1. Does not identify the need for further
referrals.

2. Identifies students who require further
'evaluation but, makes no effogt'to refer.

3. Identifies students who need further eval-
uation and makes proper.. referrals.

. In, addition to #3, follows the evaluation
by contacting the referral agency/person
and discussing the results.

5. In additioh to #4, makes an effort to
insure that the referral hatibeen followed
up.

Data Source: Interview

200

Key Points

1. The' SLY has not identified students who May.
,

need referral to other professionals such as
audiologists, psychologists, physicians, (e.g.,
family practitioners, pediatricians, otolo-
sista, laryngologists, etc.) or other school-
or nonrschool specialists.

Z. The SLP is aware of students in heed .of
referral, but for one reason or another,
has:not Me2 the referral attempt(s).

3.'

4. Receiving. a written report also fulfills
this descriptor.

In addition to #4, the SLP maintains contact
with. the parents, other professionals, etc.
to help insure that the recommendations have
been carried out. Also, thii rating may be
given if the referral information is uset.by
the SLP to.,decide what tordo in therapy.
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III. THE SLP OBTAINS AND, USES DIAGNOSTIC INFORMATION.

A. The SLP obtains diagnostic information.

'Descriptors

1. Does not obtain information from test
results.

2. Obtaini inaccurate information from
test results.

Obtains accurate infurmation from test
results although needs assistance with
test interpretation.

4. Obtains accdrata'informstionfrom cast
results and rarely needs assistance'
with test interpretation.

*5. Obtains accurate information from test
results and compares/contrasts results
of various tests to.further analyse
students' speech-language patterns.

* Evidence for this descriptor must be found
in the portfolio.

Data Sources Portfolio/Interview

202

Key Points

_

General,Note: This indicator refers to the
accuracy' of test findings and to
the accuracy of interpretations
of results, not to the appropriate
selection of tests.,

This rating may reflect a laCkof ade-
qugte documentation in the portfclio.

2. - 5. The concept of.accuraCy refers to-the
appropriate administration and scoring
of tests and 1.111ci.siriZ test re-
sults. This iayliaiSfiiited in. diagnos-
tic reports and in the setting of long.
range goals and short term objectives.

5. "Various" refers to more than, one test or dies
nostic procedure relevant to the identified
area(s) of deficit,
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III. THE SLP OBTAINS AND USES DIAGNOSTIC INFORMATION.

1

B. The SLP obtains and tiles information from co- workers and parents to assist with specific student

t

problems.

. Ratings

1.. None of the descriptors is evident.'

2. One of the descriptors-is evident.
.

3. Two of the descriptors'are evident,

4. Three of the descriptors are evident.

5. Four of the descriptors are evident..

Descriptors

a. Participatei in meetinge with co-workers to
discuss specifiC,student problems.

b. Uses information about specific student
Problems obtained during meetings with
co-workers to'assist the student in therapy.

c. Communicates with parents (through meetings
or phone calls) about their child's progress
or problems.

Informs parents of how"the home can assist
the school with,specific student problems.

Data Source: Interview

21) 4

Kay' Points

a. SLP discusses specific student problem;
with co....workers. '

Creditmay bo given for this descriptor
on the basis of placement committee dis-
cussions.

b., Information obtained from discussions
with co-workers is used 'to assist the
studentocith'his particular problems.

'c. SLP discuses student's progress or pro-
blems with parents. This communication
may involve either the giving or receiving
of information by such means as planned
meetings, phone Calls, or written commu-
nication.'

d.

Credit may be given for this descriptor
if parents were involved in placement
meetings.

SLP'Uses information obtained from parents
about specific student problems to help
the student, or gives specific suggestions'
for parents to use to help the student at
home.



, SLP OBTAINS AND USES DIAGNOSTIC INFORMATION.
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C. The SLP revises therapy as needed using evaluation results'and.observation data.

Ratings

1. tku64 the descriptors is evident.,

2. One of the descriptors is evident.

3. Two of the descriptors are evident.

4. Three of the descriptors are evident.

5. Four of the descriptors are evident.

Descriptors

a. Changes in therapy are made,during the
'course of a session.besed (wan analysis
-af-student'verformance or feedback -f_
students.

b. Changes in therapy are made from day to
day based on feedback from sources such
as students, co-worker*, or administra-
,tors, or analysis of Student perfOrmance.

c. Changes in therapy have been made from one
objective to the next based On. feedback
from sources such as studento'co-workers,'.
or administrators, or analysis of student
perforiance.

d. Changes in long range goals are planned
based On feedback from sources such as
students,- co-workersoi--administratorri

296 or analysis of student performance.

DatiSourges Interview

Key Points

a.'

b.

c. Refers to changes in protedures4when moving
'from one short term objective to another.

d.



IV. THE SLP.PLANS FOR STUDENTS AND MAINTAINS RECORDS.

A. The SLP develops long range goals for students:

Descriptors

1. Does not develop long range,goils or long
range goals Are incomplete.

Z. Does not explain bases upon which long
,range, goals are developed for the indi-
'vidual student.

3. Explains bases upon which long range goals
are developed but no documentationr is
available.

*4.. Explains bases upon which long range goals
Are diveloped and some documentation is
available for each goal.

*5.' Explains bases upon which long range goals
are developed and-full documentation is
available for each goal.'

* Evidence'for these descriptors must be found in
the portfolio.

2'
Data -Sburcei Portfolio/Interview

Key Points

General Note: If the, SLP 14 being evaluated at
the.beginning,of the year and the
long, range. goalccarried over were

-written by someone else, ratings
should be assigned in the follow-
ing manner:

a. a rating of "1" should be
'given if the-SLP cannot explain
the bases for goal. development;

b. ratings of "3", "4 "," or "5" are
possible if SLPs indicate that
they .have reviewed the pre-astab-
lished goals and can explain the

,bases for their development.

.2.

3. = 5. "Documentation" may include diagnostic reports,
completed test forms, observational statements,
and completed .analysis sheets.

These three descriptors are differentiated-on
the basis of completeness.of documentation
provided.

The term "documentation" assumes that the ,
evidenCe is valid. That is, that,long range %.4

'goals are based on documented student needi.

209,,
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IV. THE SLP PLANS FOR STUDENTS. AND MAINTAINS, RECORDS.

B. The SLP develops short term objectives for students. -

Descriptors

1. Does not develop short term therapy objec-
tives.

*2. Develops short term therapy objectives.

*3. DeVelops short term therapy objectives
which are based on identified student
needs.

*4. Develops short. term therapy objectives
which are related to long range goals
and based on identified student.needs.

*S. Develops short term therapy objectives
directly related to each long range
goal Which are written in behavioral
terms and based .on identified student

needs. .

*Ividenoi for these descriptor's must be found
in portfolio.

Data Source: Portfolio

21.0,

Key. Points

General Note:. The rating given for this indicatOr
should be.bused,on evidence from
the portfolio.

"Identified student needs" are those
which have been identified by the
SLP, not by the data collector.

2.

3.

4.

5. Allows for some inconsistency but the pattern
.of writing objectives should be in terms of.
amticipated observed behavior.
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IV. .THESLP,PLANS FOR STUDENTS AND MAINTAINS RECORDS.

C. The SLP Uses standard "English when writing degibility, spelling, punctuation, morphology, _syntax,
organization).*

Descriptors

1. Writing is characterized by numerous dis
tracting and consistent variances which
distort. and/Or make the content difficult
to-read.and comprehend.

2.. Writing is characterized:bysome distract-
ing variances which distort and/or. make
the content difficult to read and compre-
hend.

3. "Writing is characterized by some dietract7.
ing variances,. but content is easily read
and comprehended.

46. Writing is:characterized by.infrequent
variances, but content is easily read
and comprehended.

5. Writing is characterized by an absence of
variances and a noticeably 0411-organized,
coordination of ideas (e.g., the purpose
of the written message is readily under-
stood and sentences and paragraphs incor-.
porate different aspects of. the stated
purpose; transitions are provided and. ad!-
jacent paragraphs are related).

* Evidence for this indicator must be found in
the portfolio.

Data Source:- Portfolio

Key Points

-1. This rating should be assigned if writing
samples (handwritten or typed) are insuffi-P"
cient to allow judgement of legibility,

.

spelling, pdnctuation, morphology, syntax
and organization.

2.

3.

4.

5.
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.IV. THE SLP -PLANS FOR STUDENTS AND MAINTAINS RECORDS.

D. The SLP recorde,program and studentinformation.

Descriptors

- 1. Does not mainiiin,program or student records.
C

*2.. Employs record keeping .procidOtes inconsis-
tently. Program and/or student record's are
incomplete and/or not current.

*3. DeielOps and implements a system that main-
_ went records for reporting- program

and student management information. A set'.
of procedures has been established. All,
required forms and procedures are complete.

*4. In addition to #3, maintains forms which
are easily accessible, for reference. Daily
student progress information is available
as evidenced by records, charts and/or
graphs.

*5. In addition to #4, maintains and analyzes
extensive program management records (e.g.,
average length of services for mild, mode-
rate, and severe students, accuracy of
teacher referrals, etc.).,

* Evidence for these descriptors.must be found in
thiepartEalin.

Data Source: Portfolio

214

Key Points

General Note: Reference shbuld be madeto re-
quirements for portfolio (p6.-5)
for examples of adequate program
and student information.

I. Student and /or program records are not,
evident.

2. & 3. "Degree of completenes *" refers to the
number of different,t*s of records
and to_ the extent\to--4hich the record
forml are filled out.

"All required"-refers to IEPs (includ-
.

ing placement minutes); permissions, to
evaluate, and permissions to place..

4. The SLP is able to demonstrate that the
records. are in good order and easily
retrieved.

In addition to #4; record forms indicite
some summarization and-analysis records.
Analysis could include use of progra0
summary data to evaluate program effec-
tiveness.
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V. THE SLP USES THERAPY APPROACHES'AND MATERIALS

11011-:11111V-11111' n.111111177111111,

A. The SLP ures therapy'approaches whidh meet individnal student needs.'

Descriptors

1. boes:not use therapy. approaches chosen
on the basis of individual student needs
(indicated by student responses, student-
progress, or SLP's stated rationale fore.
selection of approaches).

2. ,Seldom uses therapy approaches .choten
on the basis of individual student needs.

3. Usually uses therapy approadhts chosen
on the basis Of individual student deeds.

4. Always uses therapy approaches chosen,on
the basis of individual student needs.

5. In addition to #4, incorporates new and/or
innovative therapy approaches.

Data Sources Portfolio/Observation
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Key Points

GeneralNote: "Therapy approaches" are organised-
programs leading to skill acquisi-
tion4 With fear exceptions, "Student
needs" are those documented by the
.SLP:

2. "Seldom" refeis to "less than half the
time."

"Usually",refers to "more than half the
time."

4. "Always" refers to."with rare exception."

5.
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V. THE SLP TtSES THERAPY APPROACHES AND MATERIALS

B. The SLP implements therapy activities in a logical sequence:

1,11 111110,

Descriptors

1. Uses.therapy'activities which-are unrelated
to one another or to. the Objectives.

2. Uses many ideas, skills, or activities out _

of logical sequence.

3. Arranges therapy activities to present most
ideas, skills; etc., in a logical 'squeals-ay

Thera is only-an occasional problem 10,
sequencing.

Sequences all therapy activities' in a logi--
cai ordat.

5. In addition to #4, makes provisions for stu-
dents to acquire speech/languige prerequisites
befu...a or, during therapy activities.

Data Sources Observation
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. Key Points

In addition, this rating should be assigned
if there are no instances of sequencing to
the therapy activities obserVed.

"Logical sequence". refers to the use of
methodologically sound therapeutic seqUen-
cing and refers to the order of activities
as will as tio,presentation Order within

-astivities .

"Prerequisitee.aie those'skills.which
should precede"theripy activities' being
observed. This rating can be given if
it can be. determined that the prerequi-
sites are present.
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V. THE.SLP,USES'THERAPT APPROACHES AND MATERIALS-

C. The SLP uses materials compatible with student age and student interest.

Descriptors.

Uses materials which are not compatible
with student, age and interests.

2. Uses,materials 'which are compatible with
student. age and interests some of the
time. .

3. Uses materials which are compatible with
student-age and interests most of thi
time.

4. Uses materials which are competible.With
student age'and interests all of the
time.

5, In addition to '#4, allows some student
choice of materials.

Data Source: Observation
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Roy Points

General Note: "Age refers to chronological ago
and mental ago.:

1.

2.

3,

4.

Refers to structured rather than'random
choice. Refers to choice of materials
which are well integrated into the therapy
process.



VI. THE SLP STIMULATES AND INTERACTS WITH STUDENTS, TO ENHANCE STUDENT PERFORMANCE.

The Ste--previdee-stlititli-or-cues--during_rthertm-;

Descriptors

1.. Provides stimuli or cues which are consis-
tently unclear and thus do not facilitate

,.student responmie; uses modalities which do
not facilitate student response.

.2. ,J6rOvidis,unclear 'stimuli or cues most -of

the time and/or uses modalities which fre-.

quently do dot, facilitate student response.

3. Provides stimuli or cues which are cleat
most of the time And uses modalities which
usually facilitate student response.

4. Consietentlly provides stimuli or Cues
which are clear and uses modalities which
.consistently facilitate student.reaponsi.

5. In addition to #4, uses idnovative techni.
ques for stimulation. .

Data Source: Observation
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General Note:

2.

Key Points

"Stimuli and'"cues" immediately- .

piocado the student response.

"Facilitate" refers., to helpidg the,
student respond correctly.

"Usually" refers to "more than one4lalf
thctima."

4. "Consistently" refers to "with rare.excep-
tion."
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THE SLP STIMULATES AND INTERACTS WITH STUDENTS:TO ENHANCE STUDENT PERFORMANCE

B. TheSLP.wreinforces student responses.

Descriptors

1. Gives no 'indication whether studentrisponsei
are correct or incerrect.

Gives a feW ambiguous indicators that student
responses are correct or incorrect .(e.g.,

allizight).
.

:3. Usually indicates whether student responsei
are correct or incorrect; relies upon only
one type of feedback (e.g., saying "that's'
right" for'each correct response).

4. Consibtently, indicates the'correctness of
responses; used. more than one type of rein-
forcement or reward; offers a few explana-
tions and suggestiOns.

2.

5. Consistently uses a wide variety of rein.
forcements.and rewards; indicates whether
or not responses are correct; offers expla-
nations and suggestions; relates student
responses to achievemint of objectives
and long range goals.

Data Source: Observation
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Key Points

General Note: This indicator refers to the
accuracy of reinforcement as

. well lii to the presence Or ab-
sence of reinforcement.

2. "Few" refers to 'less than one -hai.f the
time." *-

"Usually" refers to "more-than one-half
the time."

3. - 5. All portions of the indicators must be
present for these ratings to be given.

4.. - 5. "Consistently" refers to "with rare
exception."

225,
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VI. THE SLPTSTMUUTIS AND INTERACTS WITH STUDENTS. TO ENHANCE STUDENT PERFORMANCE.
.

C. The SLP obtains rearming which allow for evaluatiou of student.performance'in therapy.

Descriptors ,

1.. Obtains too few responses to judge adequacy
of, student performance it a given level of
therapy.

sr2: Seldom obtains sufficient responses to
. _ . . . . _ . _ . _ .

judge adequacy of.student-performance at
a given. level of therapy.

Obtains enough response6 most of the time
to judge adequacy of student performance
at a.4iven level of therapy.

'4. Consistently obtains enough responses to
judge adequacy of student performance at
a given level of therapy.

5. Obtaifts optimal number of responses to
judge adequacy of student performance at
a given level of therapy.

Data Source: Observation
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Key Points

'1.

2. "Seldom" refers to "less than one-half
the time.'"

3. "Most" refers to "more than one-half the
time."

4. "Consistently" refers to "with rare excep-
tion."

5. "Optimal number" refers to.neither too
manor too few responses.
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VII. THE SLP USES THERAPY MANAGEMENT SKILLS.

f.

- _

A. The SLP provides instructions'and explanations which are understood by the student.

Descriptors

1. Uses instructions and explanations that'are
consistently incompatible with the student's
level of understanding.

2. Uses instructions and explanations that are
'incompatible with the student's level of
undersianding'some of the time.

3. Uses instructions and explanations that are
compatible with the student'ilevel of under-
itandingmost of,the time.

4. Uses instructions and explanations that are.
compatible with the student's level of under-
standing and makes modifications when neces-
sary so that the student usually understands.

5'. Uses instructions and explanations that are
highly compatible with the student's level

of understanding and/or modifies in rare in-
stances of misunderstanding.

Data Source: Observation
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Isy'Points

General Note: This indicator refers to both the
quantitative and qualitative-as-
pects of clarity.

1.

2.

"Usually" refers to "more than one-half
, the time."

4. & 5. There is evidence that the SLP is aware
that there is a need to change initruc-

I. tions and explanations and like. 122E27.
paste modifications or there are no
instances of misunderstanding.
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VII. THE SLP USES THERAPY MANAGEMENT

B. The SLP provides uotiivatits

__

paps.

activities.

Descriptors

Provides activities with no consideration of
individual student's therapy needs and in-
terests.

Provides activities which recognise some of
the student's therapy need' and -interests.

3. Consistently provide activities which, "al;.
though limited in variety, are differentiated
according to 'student ability, interests and
therapy needs.

4. Consistintly provides a varisty'of activi-
ties which are differentiated according to
student ability, interests and therapy
needs.

5. In addition to #4, stimulates the student
to work independently in therapy-related
work outside of the. therapy setting.

Data Source: Obiervation

Key Points

- 3.- If only one activity is observed, a
rating of 1, 2,_or 3 may be assimed.
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VII. THE SO USES THERAPY MANAGEMENT SKILLS.

. "

C. The SLP records respOnses during diagnostic and therapy activities.

r.

Descriptors

1. Does not record responses...,

2. Records few responses.

3. Records most-responsivand/or the flow
of the session is occasionally inter-
rupted.

Records all-responses and the flow of
the session is not interrupted.

5. In addition to #4, accelerates progress
toward therapy goals.

Data Source: Observation
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Key Points

General Note: This indicator applies to reliponse-

recoiding during.activitiesfor all
'types of speech - language disorders--.

not-just'articulation., This indica
for assumes general accuracy of re-

. cording..

4.

Inaddition to describing the consistency
of response recording, these descriptors
also include the degree to which the re-
sponse recording intrudes into the flow of
therapy.

"All" refers to "with rare exception."

5. An example of accelerating progress would
be that the method of recording responses
serves to motivate students.



VII. THE SLP USES THERAPY. MANAGEMENT SKILLS.

D. The SLP reinforces, ind,encOurages the effort: of students to maintain involvement.

Ratings,

1. None of the.descriptore is, evident.

2. One of the descriptor's is evident.

3. Two of-the.descriptors are evident.

4. Three ,of the descriptors are evident.

5. Four. of the descriptors are,eVident.

Descriptors,

a. Uses activities which are appropriate for
students.

b. Varies pace and nature of activity.

c. Responds positively to student partici-
pation.

d. Identifies and responds to off-task stu
dent behavior, or all Students are on-
task.

Data Source:. Observation
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Key Pointe

a. Takes into account difficulty of acti-
vity, interests of students, etc:

SLP varies the stimuli by. changing.
activities, stc. _ _

c. SLP reinforce student participation:

. . d. Both rof descriptors maybe rated
based on verbal or non-verbal (frowns,.
smiles, etc.) feedback. In each case
the SLP's respons must be appropriate
to warrant a.rating.

d. The SLP reacts consistently and effec-
,ti4ely, to regain the attention'of indi-
viduals or groups who are off-task, or
there are no students off-task.
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